WEBVTT

1
00:00:00.000 --> 00:00:01.350
2

2
00:00:02.140 --> 00:00:04.650
Gemma Moss: welcome everybody.

3
00:00:04.790 --> 00:00:12.549
Gemma Moss: So this. first in the What matters in Education Panel Discussion Series.

4
00:00:12.660 --> 00:00:17.910
Gemma Moss: jointly hosted by the pro director research

5
00:00:19.960 --> 00:00:35.759
Gemma Moss: for the Institute of Education and the Eslc Education Research program. My name is Gemma, and I'm the director of the Slc Education Research Program.

6
00:00:36.090 --> 00:00:49.400
Gemma Moss: I want to start by acknowledging the importance of Esr. Sees funding for education, research and all its forms. The main focus of the education research program is on researching for interlocking things.

7
00:00:49.590 --> 00:01:14.369
Gemma Moss: Teacher, recruitment, retention, and development. The subject of this evening's discussion, the uses of technology in teaching and learning the role context plays in shaping educational priorities in the full nations and jurisdictions of the Uk and the potential for new forms of partnership working in education to change how research, policy and practice interact.

8
00:01:15.250 --> 00:01:21.090
Gemma Moss: The program is working with 9 research projects based in universities around the Uk.

9
00:01:21.760 --> 00:01:38.990
Gemma Moss: Against this background. But what? What what matters? Panel discussions will explore whether we can shift the dial on the impact of gender in education from research is disseminating that findings to influence policy and practice at the end of a research cycle

10
00:01:39.000 --> 00:01:49.340
Gemma Moss: to more open dialogue between researchers and a wider group of stakeholders that lasts over the length of a project and can help shape emerging findings.

11
00:01:49.610 --> 00:02:18.550
Gemma Moss: shifting, how interactions take place is one way of enabling more democratic and inclusive decision making and education. It is in this spirit that the panel this evening includes speakers from policy making, research and practice backgrounds. All of things have important contributions to make. Now let me hand over to my colleague and co-chair, Professor Lynn, and for a director and by sting research at Iowa and with the key role in facilitating the Panel discussion series.

12
00:02:19.140 --> 00:02:38.510
Professor Lynn Ang: Well, thank you very much, Gemma, and a warm welcome to everyone to in our Girl Panel Discussion Series. What matters in education? I'm really delighted to see so many of you online this evening. I should say, thank you very much for taking the time from your busy schedules at the end of this day to to to join us.

13
00:02:38.510 --> 00:02:51.950
Professor Lynn Ang: I would like to share some perhaps opening reflections to explain the impetus behind. the discussion series that Jem and I have come together and put together this evening. So I think we are at a pivotal pivotal time

14
00:02:52.190 --> 00:03:07.030
Professor Lynn Ang: as a country and as a global community. At the moment, you know, we are contending with the lasting effects of a pandemic living through an ongoing cost of living crisis, facing, I think it an unprecedented set of challenges.

15
00:03:07.120 --> 00:03:13.639
Professor Lynn Ang: with much more entrenched than ever before, social, economic, and educational inequalities.

16
00:03:13.880 --> 00:03:16.310
Professor Lynn Ang: It is therefore a of change.

17
00:03:16.390 --> 00:03:32.499
Professor Lynn Ang: but it is also a time for reinvention and looking forward. So the aim of this panel series is to provide an open platform where we can come to get as a community with a range of experts and eminent stakeholder groups to bring new insight into

18
00:03:32.580 --> 00:03:55.809
Professor Lynn Ang: what we think are the key defining issues facing us as a country and society, the context of education. And it's why the disciplinary areas. It is therefore timely that we ask the question, Well, what really matters in education to problem with how we view education and raise those critical questions about the current landscape that help identify possibilities.

19
00:03:56.030 --> 00:03:59.330
Professor Lynn Ang: choices. and importantly solutions.

20
00:03:59.590 --> 00:04:06.049
Professor Lynn Ang: We think this will enable us to better understand how we search policy and practice can best interact

21
00:04:06.080 --> 00:04:22.330
Professor Lynn Ang: to empower education and educators and create an education system that is equitable for all. So on this note, I'm pleased to introduce the first topic in the series, teacher, recruitment, development and retention.

22
00:04:22.540 --> 00:04:28.840
Professor Lynn Ang: a global issue that many governments have struggled to find effective and sustainable solutions to

23
00:04:29.130 --> 00:04:43.740
Professor Lynn Ang: and to help us consider this topic. I'm delighted to introduce our esteemed panel of speakers. You will also see a list of all expert panels. on the Webinar chat, and our panel of speakers include.

24
00:04:43.990 --> 00:04:48.720
Professor Lynn Ang: and David Laws, Executive Chairman of the Education Policy Institute, the

25
00:04:48.760 --> 00:04:53.040
Professor Lynn Ang: Peter Kent, President of the International Confederation of Principles.

26
00:04:53.080 --> 00:05:01.430
Qingu, Professor of Leadership in education at the Ucl Institute of Education and Director of the Ucl Center for Educational Leadership.

27
00:05:01.650 --> 00:05:06.989
Professor Lynn Ang: and Mary Boosted. She joined General Secretary of the National Education Union.

28
00:05:07.180 --> 00:05:20.710
Professor Lynn Ang: So really, please, and a really warm welcome to all expert panel speakers. I'm really on it to be inviting and and welcoming all of you here today. just before we begin just a couple of housekeeping.

29
00:05:20.850 --> 00:05:42.039
Professor Lynn Ang: we are recording the session. and it will be uploaded to the Erp website after this session. and please do use the hashtag at what matters, ioe. If you wish to tweet about the debate and place any questions that you may want to the panel to consider in slide, or which is the form that is open and we will be picking.

30
00:05:42.550 --> 00:06:06.730
Professor Lynn Ang: I will be selecting all the questions from there, and we will not be picking up questions from the panel directly, and then note about the format of the session. so each panelists will be invited to speak in turn. the chair Professor Gemma Moss will get invite panelists to discuss with each other, and in the final 30 min or so there will be an open discussion with all of you in the audience, using the questions posted into idle.

31
00:06:06.830 --> 00:06:12.229
I will then now hand over to Gemma to start the panel discussion over to you. Gemma.

32
00:06:12.450 --> 00:06:26.360
Gemma Moss: Okay? Well, a warm welcome to everyone, this, Lynn said. And we're asking David Law to start off. He's going to be talking to the theme, getting great teachers to challenging schools. Welcome David

33
00:06:26.580 --> 00:06:49.930
David Laws: Gemma and Lynn. Thank you so much for inviting us along to this webinar for starting at starting it off on such an important topic, teacher, recruitment, development, and retention. And I think, as all of us are aware, England faces quite a significant problem, with its recruitment and retention of the teaching workforce and the wider education workforce at the moment

34
00:06:50.090 --> 00:07:07.650
David Laws: with significant declines in teacher training enrollments over the last couple of years. with most secondary subjects well below the levels that the Df is targeting, and with a series of challenges around pay

35
00:07:07.650 --> 00:07:22.769
David Laws: workloads, and perhaps the greater expectations of flexible working that they now are in the post pandemic workforce all of those challenges around pay workload and flexible working 250

36
00:07:22.870 --> 00:07:48.799
David Laws: relate to the whole workforce. But, as you said, General, I particularly wanted to focus on the challenge which is relevant in England and to many other countries of getting great teachers into our most challenging schools, because the evidence is that if we are struggling to attract teachers to the profession as a whole at the moment, we are particularly struggling to attract teachers

37
00:07:48.850 --> 00:08:17.009
David Laws: with the right skills to our most disadvantaged schools. The recent summary of Nfl research showed that in disadvantage schools we've got higher turnover of teachers. we've got a greater vacancy numbers. We have more reliance on supply teachers, and we have fewer subject specialists, and that last in particular, we recognize from Api research, which we published in 2,020,

38
00:08:17.010 --> 00:08:45.890
David Laws: which looked at a students. Probability of being taught by a subject qualified teacher, particularly in shortage subjects in disadvantaged schools compared with the rest of the schools in England, and both inside London and outside London, and we found that, with the exception of London, where access to qualified teachers and shortage subjects was relatively equal between disadvantage schools and advantage schools

39
00:08:45.890 --> 00:09:13.320
David Laws: outside London there was a real gulf between the more disadvantaged schools and the advantage ones. Your chances of students of being told by a teacher in a shortage subject where that teacher had a relevant degree was in maths, 51% in the most affluent quintile of schools, but only 37% in the most disadvantaged quintile in chemistry there was a

40
00:09:13.320 --> 00:09:42.890
David Laws: 24% gap 68% in the advantage schools, 44% of the most disadvantaged. And in physics the the gap was starkest of all, 52% chance of being taught by a sub. A subject qualified teacher in physics in the most advantage, schools versus only 15, 1 5 in the most disadvantaged quintile of schools. So that is very concerning.

41
00:09:43.040 --> 00:09:58.660
David Laws: as is other evidence about teaching in the most disadvantaged schools. So we know that teachers in the most disadvantaged schools are more likely to be off 6 and teachers in the most affluent schools, taking 50% more sick leave on average.

42
00:09:58.680 --> 00:10:15.330
David Laws: and contrary to some of the assumptions that we might have had when we introduced additional funding for schools with higher levels of disadvantage and challenge, we actually found in our epi report in 2,020, that, with the exception of London.

43
00:10:15.330 --> 00:10:28.710
David Laws: teachers, were not being paid more to teach in disadvantaged schools. In London there was 1,700 pounds premium to teach in disadvantaged schools compared with

44
00:10:28.710 --> 00:10:56.949
David Laws: advantage schools. But I, outside London, the average teacher in a disadvantaged school was getting something like 1,500 pounds less in pay than in the advantage schools, although that seemed to be largely explained by an issue of more junior teachers. Teaching in those more disadvantaged schools, but nonetheless a concern in, in potentially, in terms of attracting teachers to those schools.

45
00:10:57.020 --> 00:11:18.199
David Laws: And then recently, of course, we've seen government tend to prioritize for changes in funding schools in more advantaged areas. contrary to the trend over quite a long period prior to that which is made the challenge in disadvantage schools in terms of available funding more difficult.

46
00:11:18.200 --> 00:11:35.360
David Laws: So I think if we've got a an a challenge in terms of the national picture of attracting people into teaching and education. Then, sadly, this is even bigger in almost disadvantaged schools, where it's probably even more important that we should have some of the most able teachers.

47
00:11:35.360 --> 00:11:41.950
David Laws: So very briefly, what are the policy? levers that government

48
00:11:41.950 --> 00:12:02.940
David Laws: should probably be looking at around this area. Well, the first is obviously pay not only at a national level, but pay to be competitive, to get teachers into some of the most challenging schools and to get them in the shortage subject areas. And there is international evidence that well designed

49
00:12:02.940 --> 00:12:18.829
David Laws: pay policies help to recruit teachers in shortage sub subjects and in more disadvantaged areas. And the Government's obviously responded to some of this with its leveling out payments in recent times. So I think we need to think about

50
00:12:18.830 --> 00:12:39.830
David Laws: whether both at a national pay level, but also for disadvantage schools and in shortage subjects. We're doing enough to make those schools and those subjects attractive, particularly where you've got subjects. Whether pay outside teaching is much more favorable than in the teaching profession. Typically in some of the sciences.

51
00:12:39.830 --> 00:13:06.100
David Laws: And the second issue, I suppose, is around workload and work flexibility. we know that comparing teaching with other similar graduate occupations, there is a higher number of hours, a higher workload in that sense than in those competing graduate occupations. And there is some evidence, unsurprisingly, that the workload and work precious on teachers

52
00:13:06.100 --> 00:13:14.550
David Laws: are greater in more disadvantaged schools, and presumably particularly in areas of very high, persistent disadvantage, where the gap

53
00:13:14.550 --> 00:13:37.090
David Laws: between persistently disadvantaged children and the rest of the people. Population is very wide on average, 24 months. So other things that we can do about workload, and in particular, are the things that we can do about workload in more disadvantaged schools, whether the work pressures are likely to be more intense. And is there anything we can do to offset

54
00:13:37.090 --> 00:14:01.729
David Laws: what we've seen since the pandemic, which is a very big increase in work, flexibility in working from home, in occupations which might be seen to be competing with teaching. But we're arguably teaching has much less flexibility because of the needs for teachers on average, to be in the workplace rather than being able to undertake their tasks.

55
00:14:01.730 --> 00:14:08.880
David Laws: Virtually. The third challenge, I guess, is around accountability. There is some mixed evidence about the accountability pressures

56
00:14:08.880 --> 00:14:19.230
David Laws: and the impact they have on recruitment. But we do know, from some Api research a few years ago, that there are some concerns about whether or not

57
00:14:19.650 --> 00:14:31.490
David Laws: the existing accountability framework is fair to teachers and leaders who are teaching in some of the more challenging schools, or whether essentially it is tougher to succeed.

58
00:14:31.520 --> 00:14:44.550
David Laws: the accountability framework in more disadvantaged schools, potentially creating a disincentive for teachers and leaders to go to those schools. And then, finally, I suppose there is the issue of

59
00:14:44.560 --> 00:15:06.870
David Laws: leadership and the leadership role in making, teaching and disadvantage schools attractive and in deploying teachers into some of the most challenging schools. We've recently been carrying out some work funded by the Nuffield Foundation, which are going to be publishing in a few weeks time about the impact of high quality leadership in schools

60
00:15:06.870 --> 00:15:17.069
David Laws: which is very interesting. But sadly, I can't talk about all of the outputs of that yet, because I haven't all been cleared. But there is some similar research in the Us. And that shows that

61
00:15:17.200 --> 00:15:39.029
David Laws: more effective heads are correlated with schools that have a lower teacher turnover. So if we can effectively deploy more more high quality leaders into some of these disadvantaged schools that may well help with retention and recruitment of the teaching workforce.

62
00:15:39.030 --> 00:15:58.050
David Laws: And we also see in some of the work that Api has done in partnership with other organizations, a little bit of evidence that Matt may be better at deploying teachers to disadvantage schools within their groups, and that there's a higher propensity for teachers in some maths to move into schools

63
00:15:58.050 --> 00:16:21.770
David Laws: with greater levels of disadvantage. That's interesting. In that. We obviously have a very devolved school system in England. What? Where many choices and decisions made it an individual school level rather than a system wide level. So I think policymakers will be thinking about whether a world where we have more school groups whether that is a world in which it's possible to

64
00:16:21.770 --> 00:16:34.089
David Laws: deploy teaching staff to the schools that really need those resources. so, Gemma, that is a very quick overview. and I look forward to the discussion and questions.

65
00:16:34.100 --> 00:16:55.629
Gemma Moss: Thank you very much, David. You certainly set us off by setting out some of the key ways in which policy is thinking about this very much. So and I. It's a nice segue to Peter, because Peter is going to be talking about teacher, recruitment, development and retention is a worldwide challenge

66
00:16:55.630 --> 00:17:06.469
Gemma Moss: and and very much coming at this from a headteacher's perspective. So we're gonna go straight on over to Peter. Peter. The floor is yours to set your own agenda.

67
00:17:07.060 --> 00:17:25.030
Peter Kent: Thank you, Jenna. Thank you. Then, thank you. This opportunity to share with my fellow panelists. I'm just back from the 46 conference of the Kenyan Secondary Heads Association in Mombasa, where I was one of the speakers last week

68
00:17:25.069 --> 00:17:47.700
Peter Kent: and I discovered when I arrived. But if you are a panelist or a keynote speaker at their conference, your expected at the event begins to join members of the Keshe executive in dancing on the stage before you give your keynote that I don't think we're planning to do that this evening. But who knows, Gemma? If we want a big finish, perhaps it's still possible.

69
00:17:47.850 --> 00:18:18.419
Peter Kent:  I just been mentioned. I'm President of the International Confederation principles an incredible honor for me at the end of my long career as a a head teacher. I suppose you could best characterize Icp as international as school or international Nht. school leaders and school leadership associations from across 5 different continents and more countries like could easily list who come together to share common leadership challenges.

70
00:18:18.470 --> 00:18:44.860
Peter Kent: I thought that when I took that role on it would all be about understanding differences, but actually, since I was elected to the role in 2,019 in Shanghai. What continues to amaze me is but actually, it's not about differences. It's about understanding similarities and how much the challenges we all face have in common.

71
00:18:45.120 --> 00:19:02.090
Peter Kent: I can remember last year, the last time that my group came together in Singapore we had a panel of speakers from across all different regions, who were talking about the challenges they were facing with the President of the African Confederation of Principles.

72
00:19:02.090 --> 00:19:15.620
Peter Kent: a school leader from Australia, the president of the Ontario Principals Council, and and the leader of an association of that equivalence from the Netherlands, and they all told the common story

73
00:19:15.620 --> 00:19:33.110
Peter Kent: a story, but chimed in with what I heard in Kenya last week, which is of leaders and teachers feeling burnt out by the pressures of Covid, and the demands of a return to face to face education

74
00:19:33.290 --> 00:19:55.780
Peter Kent: at several quoted and something called the principal health barometer a tool, a survey tool developed by an Australian professor called Phil Riley at in order to measure the stress. But school leaders were facing and is used in countries as diverse as Finland, Australia, Ireland, and elsewhere.

75
00:19:55.910 --> 00:20:08.830
Peter Kent: and it tells a common story of the job pressures that are faced by leaders and by teachers impacting upon health and well being, and indeed basic family life.

76
00:20:09.340 --> 00:20:24.960
Peter Kent: and linked to that. The next generation of leaders looking at the challenges the current leaders are facing and saying, I've seen the demands of the job, and if this is it, you know what? I don't want it.

77
00:20:25.330 --> 00:20:37.649
Peter Kent: and I'm linked to this. They report the post Covid. There's been a questioning of life priorities and that desire to readjust work, life balance.

78
00:20:37.770 --> 00:20:49.350
Peter Kent: I speak from what I know the experience of leaders, but my members tell me that, and what they've shared is reflected in the experience of feelings of their teachers as well.

79
00:20:49.400 --> 00:21:00.179
Peter Kent: and they also tell me that across the world. Governments haven't really picked up on what is happening. It's an issue, but it is going below their radar.

80
00:21:00.370 --> 00:21:19.479
Peter Kent: And they also but commented, but often solutions at national level were limited in their impact, because each country or jurisdiction tends to put forward their own favored national solution rather than trying to address something that is fundamentally a worldwide issue.

81
00:21:19.590 --> 00:21:36.830
Peter Kent: for example, and I was not so long ago in Australia, facing the same problems we're facing. And they along with New Zealand, so as a response to the short, all the teachers and leaders that they needed to boost immigration because they had seen it work in the past.

82
00:21:37.240 --> 00:21:48.419
Peter Kent: where there are solutions that are emerging to address the more fundamental issues. They're coming from the ground up and are based upon personal support and networking.

83
00:21:48.560 --> 00:21:57.509
Peter Kent: For example. some of my colleagues are organizing an emerging leaders conference to nurture. The next generation of leaders.

84
00:21:57.510 --> 00:22:18.579
Peter Kent: principles from across the worldwide leadership community are offering informal mentoring to newly appointed colleagues networks within broad regions, such as Africa and or Oceania have developed in order to offer a safe space for leaders to share common concerns and challenges.

85
00:22:18.840 --> 00:22:33.119
Peter Kent: None of these are exactly rocket signs, but they do point to the fact that the roots of the issue we're exploring at this evening are human as well as structural factors.

86
00:22:33.490 --> 00:22:37.880
Peter Kent: So I would sum up my argument, and as being this.

87
00:22:37.890 --> 00:22:59.439
Peter Kent: but teacher, recruitment and development and retention is not a purely national issue to which we can offer purely favored national solutions. Instead, it's a global challenge that calls for a broad international vision in order to address it.


88
00:22:59.650 --> 00:23:15.380
Peter Kent: one that takes account of the need for human responses, such as peer to peer support, and the reassessment of the priorities of live priorities that has taken place as a result

89
00:23:15.380 --> 00:23:24.699
Peter Kent: of Covid, and thanks very much, Gemma, and then for the opportunity to share with this evening. Thank you, Peter. It's interesting to hear

90
00:23:24.700 --> 00:23:44.739
Gemma Moss: Covid come across so strongly in the contribution you've made as being something that has really impacted on staff and on heads. in addition to everything else that's going on in in for for education, and also in the wider economy.

91
00:23:44.740 --> 00:23:54.729
Gemma Moss: I'm going to turn to Qing now. And I'm asking Lizzy, if she can share ching slides.

92
00:23:54.750 --> 00:24:17.799
Gemma Moss: Ching is talking to asking the right questions about teacher retention where teachers stay and how they thrive. So if we've heard some dilemmas from the policy making and the practitioner worlds, I'm hoping that Ching will also be able to sign post us to some of the potential answers. So over to you. Ching.

93
00:24:18.560 --> 00:24:20.440
Qing Gu: thank you.

94
00:25:25.290 --> 00:25:50.339
Qing Gu: I'm just going to interrupt you. Just for a tiny minute. Somebody else has their mic open and we're getting a lot of echo on the sound. I'm wondering, Mary, if it might be you. Can you just please check? Thank you very much. Sorry

95
00:27:43.810 --> 00:27:45.660
Qing Gu: the next slide, please.

96
00:27:47.510 --> 00:27:53.069
Qing Gu: However, anyway.

97
00:27:53.940 --> 00:28:08.230
Qing Gu: what is.

98
00:29:02.180 --> 00:29:12.139
Qing Gu: and the resources are to

99
00:29:35.890 --> 00:29:37.610
Qing Gu: Nice. This is one of my please.

100
00:30:11.770 --> 00:30:13.429
Qing Gu: my next slide, please.

101
00:30:44.470 --> 00:30:53.720
Qing Gu: You know

102
00:30:55.050 --> 00:31:17.470
Qing Gu: erez agmoni. So

103
00:32:34.710 --> 00:32:58.939
Qing Gu: outcome. It is based on the way we've almost 1,000. We're we're, we're, we're, we're we're we're we're we're we're we're we're we're we're, we're, we're, we're, we're, we're, we're, we're we're we're we're, we're we're we're we're we're we're we're we're we're we're we're we're we're we're we're we're we're we're, we're, we're, we're, we're, we're, we're, we're we're we're we're we're we're we're we're we're. We're we're we're. We

104
00:33:48.770 --> 00:34:14.409
Qing Gu: and and

105
00:34:32.120 --> 00:34:35.599
Qing Gu: so

106
00:34:56.370 --> 00:35:21.840
Qing Gu: and

107
00:36:08.020 --> 00:36:09.270
Qing Gu: thank you

108
00:36:09.960 --> 00:36:25.640
Gemma Moss: thank you very much, Ching. I'm afraid there's a bit of a problem on your mic. And there was a bit of an echo going on. We couldn't get to the bottom of. But I think what came out very clearly from the presentation is the importance of school culture

109
00:36:25.920 --> 00:36:45.529
Gemma Moss: and school culture that looks after the teacher well, being as well as taking collaborative approach to what it means to invest in teacher development. So I'm just giving that little summary and the hope that I've got that right.

110
00:36:45.530 --> 00:37:01.130
Gemma Moss: We're going to conclude the panel side of the discussion with Mary. and Mary. You're talking on some of the issues raised in your book support not surveillance how to solve the teacher. Retention crisis over to you.

111
00:37:01.780 --> 00:37:05.259
Mary Bousted: Hi, Gemma and my everyone. So yes, I have.

112
00:37:05.330 --> 00:37:24.600
Mary Bousted: I have a What do you call a teaching aid support surveillance, how to solve the teach you? And I wrote this for once, being joint General Se to the National Education Union. It's not very thick. That's because I cut out 50,000 words because I wanted to be able that teachers could read.

113
00:37:24.600 --> 00:37:45.769
Mary Bousted: and we all know that teachers don't have much time. I wrote the book because I have been so concerned for the about the last 15 years about the certainly worst thing in crisis of teacher retention in England and there's no doubt that the teacher supply crisis is real.

114
00:37:45.970 --> 00:37:47.930
Mary Bousted: It's been a long time coming.

115
00:37:48.080 --> 00:37:57.390
Mary Bousted: and the profession is in, I would say, and now an alarming state, and I don't use it. As to be honest, I use them, because I think it's true.

116
00:37:57.520 --> 00:38:19.030
Mary Bousted: So if everyone's going to miss it, secondary teacher train targets by over 50%. But this year it missed them by over 40% last year. And that's a huge problem, because England has one of the youngest teaching courses in the Oecd. So if we don't recruit graduates, and that's a massive whole in our ability to a staff classrooms.

117
00:38:19.770 --> 00:38:43.849
Mary Bousted: But we have an equally a stage, a huge problem with retention. Last year, 9% of teachers. That's 40,000 left the profession and only very small point. 3% of those prefer retirement. 8% of head teachers last year left the profession, the vast majority before retirement, because he, not hitting your recruitment orbits.

118
00:38:43.850 --> 00:38:59.109
Mary Bousted: and seeing this exodus from the profession, and carry on having the sustainable teaching workforce teacher vacancies have reason. 5 fold since 2,010, and it's vacancy is a very high bar. What that means is the head teacher

119
00:38:59.160 --> 00:39:03.000
Mary Bousted: that's not being able to recruit a teacher after numerous efforts.

120
00:39:03.030 --> 00:39:12.929
Mary Bousted: has not been able to find the cover teacher long term supply teacher. So it's by November. If they get they. Still my teacher teaching that class. That's a very high bar.

121
00:39:13.260 --> 00:39:32.949
Mary Bousted: And this has huge implications for the lives of people and young people, because it means that in England we have fewer teachers. So we now have amongst the highest practices in the world. In the Ocd. We're we're up with Mexico, Brazil, and Columbia, in terms of class sizes.

122
00:39:33.160 --> 00:39:59.149
Mary Bousted: It means that there's an industry of teachers teaching out of this subject area in English, one in 5 English teachers in math, one in 4, math teachers in physics, 2 in 5 to 6 features, and so on, and so on, are teaching out to their subject area, and that means the teachers who say who are qualified in this subject, they teaching.

123
00:39:59.330 --> 00:40:01.269
Mary Bousted: And I have to mention a

124
00:40:01.410 --> 00:40:10.749
Mary Bousted: she should pay relative to average earnings as halved since 2,010. This has been a longest decline in the relative value of teacher pay since the Second World War.

125
00:40:10.800 --> 00:40:28.900
Mary Bousted: I'm teaching you to say it is a profession with little I know. Flexible working and graduates now will factor about 8% of their salary for flexible working. And teachers get very little of it. Now, in order to get the evidence. My book, I found 2 sets of data may be helpful.

126
00:40:28.900 --> 00:40:43.409
Mary Bousted: The first was the Oecd teaching and Learning international study, 2,018. So this is the third teaching and Learning international study organized by the Oecd this time the biggest one with 48 participating countries.

127
00:40:43.660 --> 00:40:47.039
Mary Bousted:  And so

128
00:40:47.210 --> 00:40:49.090
Mary Bousted: we're looking at that city.

129
00:40:49.340 --> 00:41:00.200
Mary Bousted: What what the city showed us is that teachers in England work about the. You see the average for the time they spend in lessons teaching people. That's about 21 and a half hours a week.

130
00:41:00.490 --> 00:41:08.969
Mary Bousted: It's work done outside the classroom in preparation, marking in data that is very high in comparison with international averages.

131
00:41:09.050 --> 00:41:18.249
Mary Bousted: So teachers in England, both of primary, secondary spend and more than double. So they do. 21 and a half hours a week.

132
00:41:18.260 --> 00:41:41.839
Mary Bousted: But it's been more than that in preparation custom data and marking a and that means that that's not to high in the Ocd. For primarily it's it's only to per my teachers. What log working weeks then teach in England secondary, we're amongst the highest in terms of working out, even though the time in school in the classroom is about the Oecd average.

133
00:41:42.220 --> 00:42:01.100
Mary Bousted: And and that's what the focused on the government has focused on teacher working out. And of course, that's an important measure teacher working out. And the government introduced it through to retention strategy. It's advice on planning and assessment and marking.

134
00:42:01.350 --> 00:42:12.940
Mary Bousted: But I think an aspect of teacher work which really impacts on retention is teacher work, quality, and that has to far less attention, far less attention by policymakers.

135
00:42:13.080 --> 00:42:20.730
Mary Bousted: So work quality. What is good work quality is when in a profession you feel you can exercise professional agency

136
00:42:20.820 --> 00:42:31.840
Mary Bousted: that you know to effectively deploy your skills and effectively utilize your experience and your abilities to making cool choices about the way you work and the work that you do.

137
00:42:32.160 --> 00:42:36.949
Mary Bousted: and I'm just like who's a head of education at the Ocd.

138
00:42:37.090 --> 00:42:51.320
Mary Bousted: I put it very well, he said. If you treat teachers like widgets in the production line. They will not stay in the factory, and too many schools now feel to teachers like factories. Now this is harsh, but it doesn't matter for about how teachers feel.

139
00:42:51.350 --> 00:43:06.899
Mary Bousted: So where does he? Where do you teach the mainland? Come on the International League tables. So looking at the 2,018, how this survey teachers in England come top of the Oecd, the International League Table for monitoring their work

140
00:43:07.070 --> 00:43:09.199
Mary Bousted: and very heavily monitored.

141
00:43:09.390 --> 00:43:15.659
Mary Bousted: But amongst the low end of the lead table within this feedback this monitoring improves their practice.

142
00:43:16.070 --> 00:43:42.720
Mary Bousted: Teachers in England can, third from the bottom of the Ocd. League table for the Ocd. Average. When asked whether schools allow them to actively participate in decisions which directly impact on their work, decisions about teaching and learning approaches, assessment approaches, classroom discipline. equal opportunities. Policies in the school teachers in England will say, no, we're not us about those things.

143
00:43:43.530 --> 00:44:02.470
Mary Bousted: And the school leaders in England self report that they spend less time supporting that teachers, particularly collaborating with them to develop teaching and approaches, and much more time ensuring that their teachers teach effectively through the monitoring which I've already mentioned.

144
00:44:02.710 --> 00:44:17.669
Mary Bousted: and so that ends up with a really alarming finding. The Oecd finds that nearly 40% of teachers in England more than double the Oecd average. They pay a report that they experience huge stress in their work.

145
00:44:18.180 --> 00:44:23.450
Mary Bousted: And we we come second in the Oecd, that very hard for finding.

146
00:44:24.510 --> 00:44:26.319
Mary Bousted: So

147
00:44:26.430 --> 00:44:39.739
Mary Bousted: says the concept of teacher, self efficacy and job satisfaction are important to schools and education system. It's not just about making sure that teachers are happy with. Look at about their roles and their teaching, of course, although that's important.

148
00:44:39.780 --> 00:44:47.410
Mary Bousted: But he also says there are positive associations between both self efficacy and job satisfaction and student achievement.

149
00:44:47.480 --> 00:44:58.369
Mary Bousted: And the only he finds that those education systems which allow teachers to develop could be to active activation strategies

150
00:44:58.400 --> 00:45:06.510
Mary Bousted: which allow them to develop strategies in the classroom which require pupils that people to think.

151
00:45:06.550 --> 00:45:33.199
Mary Bousted: to make connections and to transform the knowledge that they are taught into new knowledge, they can use their own names. Those teachers report much higher levels of job satisfaction. It is therefore important to sound thing, and in England we come absolutely top of the Oecd leg that tables for the use of wrote memorization as a teaching and learning tool, and that is reported both by teachers and by leaders and by people themselves.

152
00:45:33.800 --> 00:45:48.319
Mary Bousted: So there is an issue about what quality and that issue is. We. I was done exploring a second really important study that I was just came into my inbox, which, as I was watching the book, really

153
00:45:48.320 --> 00:46:02.610
Mary Bousted: affected me. And that is a pretty skills and employment survey. Now, this survey has been run by a it's been once it's 1992, and it's across all jobs. No work and what this is research. It goes into houses across

154
00:46:02.610 --> 00:46:20.429
Mary Bousted: England, Northern Ireland, Scotland, and Wales, and into is one member of the household about that work, and it's a look at it now. The surveys repeated every 5 years to withdraw teacher data and to compare teacher data with other professions and the results of the skills and employment survey are alarming.

155
00:46:21.100 --> 00:46:26.500
Mary Bousted: It's no other word for it. Since 2,012 teacher work, intensity is sold

156
00:46:26.610 --> 00:46:40.879
Mary Bousted: in 2,017. That's the last time you're Saturday. 90% of teachers strongly agree that their job request into work very hard. Just 52% of other professions involve the same work. Intensity.

157
00:46:41.260 --> 00:46:52.499
Mary Bousted: This intensification of teachers were found in this ses has been accounted by a suddenly alarming decline in the distract question that teachers are committed to exercise in their work.

158
00:46:52.540 --> 00:47:05.330
Mary Bousted: In 1,992, 45% of teachers reported that they had a lot to price a lot with, say, of organizational changes in 2,017. This proportion of reduced to 20%.

159
00:47:05.880 --> 00:47:14.130
Mary Bousted: So work, intensification, and low test discretion combined to provide to to, to, to mate hard work. Straight

160
00:47:14.270 --> 00:47:19.539
Mary Bousted: teachers are nearly twice as likely as other professionals to be working on the high straight

161
00:47:19.770 --> 00:47:30.120
Mary Bousted: in 2,01785% of teachers report that they came from home to work exhausted with only 45% of other 3 questions producing the same.

162
00:47:30.270 --> 00:47:45.159
Mary Bousted: And teachers content with school is substantially below other professions, and interestingly, quite substantially, below teachers. In Scotland and below teachers in males. There is something that we are doing in England which is absolutely toxic to the nature of teaching.

163
00:47:45.320 --> 00:48:02.309
Mary Bousted: and the only you has commissioned an update to the British was an employment survey and update to the 2,017 ses data focusing on comparing the teacher data from that city with new data governed by the researchers. This year, I will be launching the findings this month.

164
00:48:02.980 --> 00:48:04.690
Mary Bousted: So I finish with this

165
00:48:04.860 --> 00:48:17.689
Mary Bousted: working hours work, intensification, treating teachers like pupils rather than as informed and expert professionals, is making the profession, toxicly unattractive

166
00:48:18.000 --> 00:48:24.039
Mary Bousted: floor working practices. The lack of flexible working is making the profession unattractive

167
00:48:24.100 --> 00:48:33.480
Mary Bousted: exhaustion, and learn around this, leading to an excellent, and that affects us. David has said, schools in the project areas who are mostly the best teachers.

168
00:48:33.750 --> 00:48:54.730
Mary Bousted: This is having profound impact on the quality of education that the nation is able to provide for its children. Young people, you cannot build an education system on a stick, you have to build it on building the profession. This government has significantly failed to do this. We cannot carry on like this. Schools need funding

169
00:48:55.010 --> 00:48:56.650
Mary Bousted: teachers need pain.

170
00:48:56.740 --> 00:49:03.609
Mary Bousted: The team around the school local authority services which have suffered a 40% that needs rebuilding.

171
00:49:03.760 --> 00:49:14.980
Mary Bousted: since your Cpd should not be a distant aspiration. Teachers need opportunities for that. Working school buildings need to be fit for purpose and present, and in the future

172
00:49:15.160 --> 00:49:21.460
Mary Bousted: career pathways need to be opened up to record what expertise and experience in teaching and learning

173
00:49:21.590 --> 00:49:30.809
Mary Bousted: teachers and leaders from the 3 more teachers and leaders must not be shamed and humiliated. That invalid and unreliable inspectorate

174
00:49:31.050 --> 00:49:32.959
Mary Bousted: teach. This is a good work.

175
00:49:32.980 --> 00:49:41.639
Mary Bousted: Children deserve arrested, informed committee teachers. And this is my 2 children. They said. These teaches the most, but they don't get them.

176
00:49:41.830 --> 00:49:56.149
Gemma Moss: Thank you very much, but we've had We've heard for very stimulating contributions. I'm going to invite the panelists to interact. I'm wondering if

177
00:49:56.150 --> 00:50:25.350
Gemma Moss: David might want to pick up the issue of self efficacy. And is this a is this something policy can tackle? So there's a kind of question running through both Mary's presentation and change about the what makes teaching attractive for teachers. The exercise of of self efficacy agency is that something policy can address. And if I turn the question over the other way, for Mary in particular.

178
00:50:25.400 --> 00:50:45.270
Gemma Moss: David is highlighted that there may be particular issues in the most disadvantaged schools. Is he right to suggest that that's where a policy should focus rather than on the profession in general. So I'm gonna just use that as a prompt to some open discussion across the panel, David. Perhaps if we can start with you.

179
00:50:45.510 --> 00:51:09.829
David Laws: Yeah, it's a really interesting question. I remember, if I'm allowed to hack back to my a brief period in government. I remember us looking at these issues around the workforce very closely. In the end of the coalition period of government, 2,010 to 2,015, we are looking at what we could do to try to reduce workload pressures, how we could improve teacher Cpd, and so forth.

180
00:51:10.050 --> 00:51:19.060
David Laws: And it was a very rare example of thinking about something for ages in government wanting to do something, and finally deciding to do nothing.

181
00:51:19.130 --> 00:51:40.830
David Laws: And the reason we did nothing, or I think we held some sort of workload survey. Whatever is that a lot of the issues we felt? Either we have a lack of evidence on of what we ought to be doing, or they were not easily addressable through central government levers, you know, to the idea it can pull a lever on

182
00:51:40.830 --> 00:51:54.009
David Laws: the academization or school funding, and something pops out at the other end. Some of these issues that we've discussed about development deploying teachers motivating them. Some of them are probably in in.

183
00:51:54.040 --> 00:52:00.140
David Laws: It's certainly within the influence of of national policy, and certainly they are when it comes to pay.

184
00:52:00.230 --> 00:52:18.409
David Laws: But other issues are probably about the way in which schools run themselves, or what the ways in which groups of schools operate and share best practice. And I think that tells us 2 things, one, that the governments need to

185
00:52:18.410 --> 00:52:33.090
David Laws: have effective evidence in this area before they act. Secondly, they need to distinguish between those things that are fixable at a national policy level. And those things that require impoundment to the school level.

186
00:52:33.700 --> 00:52:59.209
Gemma Moss: Yeah, I think that's an interesting point, actually, because it also brings us back to what can and should be being done nationally, and what can and should be in the, in the arms of schools themselves. I'm gonna try ching and just keep my fingers crossed. That her microphone is working a bit better. Ching place based solutions is that part of what can happen via the early career framework.

187
00:53:03.650 --> 00:53:28.610
Gemma Moss: You've got a terrible echo. It's a great shame. Maybe I'll get you to write something into chat instead, Jing, and participate in the conversation via Chat. So we'll leave you for a minute and come back to you. Okay, try and try another mic. In the meanwhile Peter Place based policy based, what can policy realistically do?

188
00:53:29.140 --> 00:53:50.159
Peter Kent: yeah, I strongly agree with the point that David is just made. But you can address some issues at a policy level. But I think all of us all 4 of us have made reference to the the strong human dimension in what we're trying to tackle, and some of those ground up solutions

189
00:53:50.160 --> 00:54:05.219
Peter Kent: I mentioned earlier, all very much dealing with things on that peer to peer human understanding level and whilst I wouldn't disagree with any of the ideas that being put forward about them, some more fundamental issues, but of that

190
00:54:05.220 --> 00:54:27.649
Peter Kent: I also think, if we neglect that, then we miss something. And equally, if we're overly play space, if we feel well, this is only a problem for this particular region or this particular country, then we're missing something. It cannot be that this is developed as a worldwide issue. But there isn't something broader that we need to approach, but it goes beyond

191
00:54:27.650 --> 00:54:46.489
Peter Kent: and just for the dimensions of one particular region, or one particular country, and often some of those solutions are very personalized and very human. as Ching was mentioned earlier, building on some that that human capital and and and that sense of being valued, and culture that really does matter.

192
00:54:46.910 --> 00:55:03.309
Gemma Moss: Thank you very much, Mary. I'm gonna come to you now, and I'm gonna start you off with that point where David started. Is there a case for making a particularly strong investment in the schools working in the most disadvantaged communities.

193
00:55:04.150 --> 00:55:06.990
Mary Bousted: Yes, there is, I mean,

194
00:55:07.520 --> 00:55:23.840
Mary Bousted: I've read all the research and David's up to. And I think the Api has been a game changer in terms of large-scale studies and the ability to to really crunch large amounts of data which is being needed in

195
00:55:23.910 --> 00:55:31.630
Mary Bousted: and in, in, in, in certain areas. And and you know, it's absolutely clear that

196
00:55:31.670 --> 00:55:45.099
Mary Bousted: children in deprived areas are much more likely to be taught by teachers or not qualified from the subject. And they're teaching no, much more like we talk about in experience teachers, and we have one of the youngest teaching workforce in the developed world.

197
00:55:45.270 --> 00:55:55.010
Mary Bousted: you know, the danger is they go into schools. This may deprive challenging schools which will will will provide more challenge every day and get burned out.

198
00:55:55.290 --> 00:56:04.960
Mary Bousted: But on the question about national policy, I think the big mistake of the last 12 years has been to believe

199
00:56:05.140 --> 00:56:07.959
Mary Bousted: that you can go for structural reform

200
00:56:08.570 --> 00:56:12.400
Mary Bousted: and not to deal with the issues that

201
00:56:12.560 --> 00:56:29.049
Mary Bousted: all the from the center. So actually, it's not just education that has an invalid and unreliable regulator. I mean, I think I'm starting to do some research about regulation. But the problems with offset have been long known

202
00:56:29.610 --> 00:56:36.389
Mary Bousted: the toxicity of offset, and the effect that an invalid and unreliable inspection system has

203
00:56:36.490 --> 00:56:44.270
Mary Bousted: upon schools and upon her teachers, and in particular, on schools doing the hardest work in the most disadvantaged areas

204
00:56:44.340 --> 00:56:58.460
Mary Bousted: that's been known for a long time. And it's Api actually, in 2,016. It did the work which showed that a school in a disadvantage area which made 50% increase in on walking.

205
00:56:59.020 --> 00:57:07.329
Mary Bousted: we're still much more like to be, requires improvement during special measures than the school in a leafy suburb which made a corresponding 50%

206
00:57:07.400 --> 00:57:20.340
Mary Bousted: it. Did, you know, decline in value? I did, and the conclusion from the Api was the offset with better in this back to the schools on time, and coming to a college and reliable. And

207
00:57:21.460 --> 00:57:31.860
Mary Bousted: you know, identification of school policy. Now, there are big issues like that which are being made some time, and they just now starting to be looked at

208
00:57:32.000 --> 00:57:37.430
Mary Bousted: by the politicians, it because there has been a lot of political well

209
00:57:37.490 --> 00:57:43.689
Mary Bousted: to deal with the effects of of of, you know an a regulator

210
00:57:43.730 --> 00:57:51.280
Mary Bousted: which has gone through And you know, when you talk to teachers, you know, and so

211
00:57:51.400 --> 00:58:05.790
Mary Bousted: is she. Just may be going on about this because she has them for the last 20 years. Well, When the d in his own research of school leaders coming back after the pandemic. They were us to identify 2 things which they would want to change

212
00:58:05.880 --> 00:58:16.660
Mary Bousted: apparently heads. It was the inspection system first, and then qualification, second, the secondary heads. It was qualifications, first, to be back to it. Second,

213
00:58:16.860 --> 00:58:20.549
Mary Bousted: So the debate is happening now, but unfortunately.

214
00:58:21.070 --> 00:58:27.989
Mary Bousted: thousands and thousands, maybe one of the thousands of excellent teachers and leaders have left.

215
00:58:28.550 --> 00:58:39.529
Mary Bousted: because we spec to it and see the effect of that on a very small unit called the school, has had a massive effect.

216
00:58:39.570 --> 00:58:41.250
Mary Bousted: We need national policy.

217
00:58:41.360 --> 00:58:56.290
Gemma Moss: You're drawing our attention back to what could or should be done at the national level in a very helpful way we're going to give Ching another go. Let's see if we can. So her might problems out, because she's very much speaking to what you can do, even if

218
00:58:56.470 --> 00:58:59.860
Gemma Moss: the national picture is as it is to give it a go.

219
00:58:59.960 --> 00:59:30.520
Qing Gu:  upates, come on, join me. But I really want to to emphasize the school enablement. policy. We have

220
00:59:30.600 --> 00:59:37.959
Qing Gu: but the despise, and we are not saying that this is not showing us. It's an easy job for school years.

221
01:00:00.170 --> 01:00:14.809
Qing Gu: and it's going for us. We we about certainly in our search team, looking at the resources from 1,700

222
01:00:14.810 --> 01:00:32.549
Qing Gu: over the 90%. So they are still very communities about teaching and teaching in the job that's inspired them. And then with more than a CD,

223
01:00:32.550 --> 01:00:44.920
Qing Gu: and I think that it is as a whole.

224
01:02:45.510 --> 01:02:48.790
Qing Gu: And

225
01:02:49.130 --> 01:03:00.870
Gemma Moss: okay, thank you very much. Jing, I'm so sorry we're having problems on the tech side with your sound. But that's really bringing us back to how we.

226
01:03:00.920 --> 01:03:15.139
Gemma Moss: I think for me, what comes out of the conversation is, what is it possible for policy to do? Where should policy be getting out of the way, so that other people can solve some of the issues. And and I do think.

227
01:03:15.160 --> 01:03:19.769
Gemma Moss: trying to focus in on what really motivates teachers to teach

228
01:03:20.010 --> 01:03:43.210
Gemma Moss: some. My own feeling is that if you just compare it with other graduate professions, you perhaps lose the point. There's very few other graduate professions, Bar. Maybe drama acting that involves you being in front of a live audience and making it work day in, day out. You know there's got to be something about that side of it, the human side of it which is really crucial.

229
01:03:43.210 --> 01:03:52.200
Gemma Moss: We are going to turn to Sido and questions post insider, and I'm inviting Becky Taylor, our moderator.

230
01:03:52.280 --> 01:04:02.240
Gemma Moss: to pose to the panel, either individually or collectively, some of the key questions that have turned up in Slide. So go for it, Becky.

231
01:04:02.650 --> 01:04:05.210
Becky Taylor: Thanks, Gemma. it's just first.

232
01:04:06.070 --> 01:04:06.730
Okay.

233
01:04:07.160 --> 01:04:28.750
Becky Taylor: Oh, Mary and David, there's a question for each of you in slide. I also posted it to you in the Zoom chat. I'm asking for references that you've talked about in your in your presentation. So if you are able to post those in the chat yourselves. That'd be really helpful. Thank you. So the the top question on the slide there is this one and

234
01:04:29.360 --> 01:04:57.659
Becky Taylor: and and which I was from Steven Goro, and he asked, surely the first step, and not only to help deploy teachers is to work much harder, to eliminate the existence of existence of disproportionately disadvantaged schools, and he has some some suggestions about what that might look like, and I wondered if we could have some comments on the panel about whether that might be a good national policy. approach to improving recruitment and retention of teachers.

235
01:04:57.940 --> 01:05:01.670
Becky Taylor: David, I don't. If you're able to start with a response for that one, please.

236
01:05:01.850 --> 01:05:18.240
David Laws: Yes, I mean first, the apologies that I haven't responded on that paper, and the reference my technological incompetence has manifested itself by not being able to get it into the chat. But it's the paper I was was was referring to is entitled Teacher Shortages in England.

237
01:05:18.280 --> 01:05:26.320
David Laws: and it's epi. March 2020. Then on the point that Stephen is raising

238
01:05:26.320 --> 01:05:49.299
David Laws: I haven't seen the policy proposals that he's making, and and whether he's suggesting that we try to get a more sort of balance composition of schools, although that is something that's always extremely politically challenging to do? So I I I want to draw attention to something else in a sense rather obvious about this, which is that

239
01:05:49.440 --> 01:06:04.320
David Laws: the proportion of of disadvantage children in schools, and the challenge around that is obviously all the greater. If we're in a period where, in general the total of disadvantage children in schools is going up.

240
01:06:04.380 --> 01:06:12.200
David Laws: and in the analysis we've done an Api looking at the trends in the disadvantage gap over recent years.

241
01:06:12.270 --> 01:06:32.540
David Laws: It's probably no accident that the Disadvantage Gap has started to the closure has stalled, and then it started to increase in a period when the proportion of disadvantaged children who are persistently disadvantaged, have started to increase, having come down for quite a few years.

242
01:06:32.540 --> 01:06:48.970
David Laws: and what our analysis of Api elsewhere shows is, Steven knows is that if you look at persistently disadvantaged children, children who've been in measured disadvantage for 80% or more of that time in school, if you look at those children.

243
01:06:48.980 --> 01:06:58.450
David Laws: and you compare the gap between those and the rest of the people population. And then, if you look at the least persistently disadvantaged poor children, and compare that gap.

244
01:06:58.670 --> 01:07:18.070
David Laws: The gap is almost double so persistently. Poor children are 2 years behind non, poor children, and the least persistently poor are a year behind. In other words, the there's a bigger gap between persistently poor and just poor as there is between just poor and the rest of people population.

245
01:07:18.070 --> 01:07:33.009
David Laws: so one of the things that government can most certainly do if it's joining up education policy with social policy is not creating even bigger problems for us in education by by having a set of policies which allow

246
01:07:33.010 --> 01:07:51.809
David Laws: child poverty and particularly persistent poverty to increase. And that is one way as well as education related policy of trying to limit some of this. My own view is the challenges of trying to

247
01:07:52.360 --> 01:08:16.809
David Laws: fundamentally shake up the proportion of of disadvantaged people in schools. It's not an easy one to to deliver politically, and when we introduce the people premium back in 2,010, I suspected it would have much more of a of an effect in giving disadvantage schools, extra resources to help their disadvantaged people, so I thought that effect would be bigger.

248
01:08:16.840 --> 01:08:45.809
David Laws: and the compositional effect of creating incentives for schools to take on more disadvantaged people's for more affluent schools. Actually, if even though some of the research seems to suggest that I may have been on duty pessimistic about that, but I still think moving the dial on on, on school composition is more difficult than potentially impacting on the total stock of children in poverty and persistent poverty

249
01:08:45.810 --> 01:08:50.470
David Laws: and other policies targeted at schools with higher levels disadvantage.

250
01:08:50.890 --> 01:09:06.809
Gemma Moss: But you've raised a very interesting point about the impact of poverty itself and rising numbers of poor children and the levels of share disadvantage that schools are part of tackling is clearly part of the post Covid

251
01:09:07.170 --> 01:09:31.300
Mary Bousted: landscape, if you like. if you want to come in. Yeah, yeah, I I do so. And I've been meeting lots of teachers really. recently on picket lines and on marches. And my, since to the beginning is I march at the front of the march when I walk back, and in London on Budget Day I have 50,000 teachers marching through London and new members about, hey? And so I do a lot of talking. This.

252
01:09:31.350 --> 01:09:42.679
Mary Bousted: It's a it's a bit like a speed dating, going down the march. and What they will all say to you very, very quickly is

253
01:09:43.410 --> 01:09:48.890
Mary Bousted: there's nothing left. The schools the only institution left. So

254
01:09:50.100 --> 01:10:05.020
Mary Bousted: you know, the the the effects of austerity meant that the Central government grant to local authorities is cut by 40%. They said, the devastating effects on services for children and young people.

255
01:10:05.040 --> 01:10:19.529
Mary Bousted: So that's meant that, you know, children adolescent mental health. You have to wait 6 months, even if you're suicidal, you know, and Mother Spillman wrote in her and in Chief Inspector's report, probably one of the few times. I agree with what she says, that.

256
01:10:19.780 --> 01:10:24.630
Mary Bousted: and children with social workers who are the most vulnerable.

257
01:10:24.700 --> 01:10:28.330
Mary Bousted: And now having to see their social workers online.

258
01:10:28.390 --> 01:10:45.810
Mary Bousted: because local authorities can't afford to employ social work because they won't work the pay that local authorities can pay them. So what's happening is the most vulnerable. Children are being given distant agency work with social workers who don't know the child at the school.

259
01:10:45.940 --> 01:11:00.079
Mary Bousted: and she was saying that has a massive effect on these children falling through the gaps. We've seen the, you know, complete demise of special needs support that

260
01:11:00.470 --> 01:11:15.980
Mary Bousted: family liaison offices, schools if not, and and they the growth in child poverty, which I don't know. If you saw the guarding report 2 weeks ago that there are now, you know the effect of austerity has been the physical something of children's growth.

261
01:11:16.110 --> 01:11:21.430
Mary Bousted: I mean, it's it's it. And and when we ask any new members

262
01:11:21.470 --> 01:11:37.279
Mary Bousted: and about poverty which we do in the state of education. Certainly before conference we had 12,000 responses last time, and since we sent to the teachers who responded said that they were feeding from their own pocket. Children are going to school hungry

263
01:11:37.320 --> 01:11:47.750
Mary Bousted: now. This is 2023 in the fifth. richest country in the world. We have endemic levels of child poverty. And what teachers are saying

264
01:11:47.830 --> 01:11:54.309
Mary Bousted: is that where they used to be a family of support services around the school that's no longer there.

265
01:11:54.620 --> 01:12:02.459
Mary Bousted: that's combined with the school just being the only building left in schools trying to do it all. And that has also been, I think

266
01:12:02.720 --> 01:12:08.979
Mary Bousted: if you know in contact every day with the reality of a

267
01:12:09.240 --> 01:12:17.909
Becky Taylor: thanks, Mary, that's really helpful. exposition of what is happening in in schools around the country.

268
01:12:18.020 --> 01:12:43.699
Becky Taylor: going back to going back to to the question about about what it about, and not a different aspect of what it's like to be a teacher. There's a number of questions in the chat which raised this question about teach professionalism. We've also talked about self efficacy, about agency. so I wonder if the panel could comment on how we might go about

269
01:12:43.790 --> 01:13:00.189
Becky Taylor: in increasing teachers. Professionalism, self-efficacy, agency as a means to in as a means to potentially enhancing recruitment and retention. Probably a perhaps a retention, will say the recruitment that Ching, would you like to come in on that one.

270
01:15:46.160 --> 01:16:08.599
Gemma Moss: I'm going to come in on that ching, partly because your mic isn't great. But I just wanted to flag up one of the projects in the education research program is precisely looking at, shifting the dial on teacher resilience away from the individual and towards schools collectively owning it, and that that

271
01:16:08.600 --> 01:16:17.730
Gemma Moss: the the the developing, some innovative methods for helping schools develop collective agency. If you like, Peter, come in.

272
01:16:18.960 --> 01:16:41.650
Peter Kent: Yeah, just to. I very strongly agree. That's what I'm hearing from my colleagues around the world that when they can build, as change said, that sense of collective endeavor and collective agency it is much more doing the job they want to be doing. What helps to drive people out of the profession is the sense of being done to

273
01:16:41.650 --> 01:17:05.850
Peter Kent: and not being able to respond at that local level to local challenges and and back to the an early comment. David may, but there are times when actually policy is unhelpful rather than helpful. and I think, partly in response to the the challenges. But obviously the pandemic has thrown out. There's a lot of policy with a lot of direction flying around. And I'm not particularly talking about the Uk. I'm talking about

274
01:17:05.850 --> 01:17:30.849
Peter Kent: worldwide government. Say, like you need to do this business and this and and leaders are saying a look it and teachers, it's not fitting in with what we're seeing on the ground. And also we need space to catch our grant. We don't want to be given 10 new policy directions. We want to develop that center collective agency, that sense of working and supporting one another together before you fire. Lots of new possible.

275
01:17:30.850 --> 01:17:32.430
The initiatives access.

276
01:17:32.650 --> 01:17:46.860
Becky Taylor: Thanks, Peter, that's that's great. And you've brought in this. this is a couple of things that have come up there. in this in Slider. One of the questions that we have is around whether it shouldn't research be offering us more than just a critique of policy.

277
01:17:46.860 --> 01:18:02.679
Becky Taylor: and I think Jem has given us a an excellent example, as many of the erp projects are of of research that is trying to do exactly that and and offer offered you ways forward. And that's one of the things that we're hoping to do. through these discussions as well.

278
01:18:02.690 --> 01:18:31.590
Becky Taylor:  and I think another thing that you've raised their Peter that is, as come up in a number of questions in slide areas around. this, the the local and the global and So I wonder if the panel might suggest how we can, how we can move forward with. I think, as you described it, earlier, ground up solutions, local solutions. that. that address, some of these issues. What what's needed in the system

279
01:18:32.820 --> 01:18:37.540
Becky Taylor: to facilitate that happening.

280
01:18:37.720 --> 01:18:45.479
and I I I'm looking to see which of the panelists looks like they'd like to that one piece of perhaps you'd like to come in on that one. first.

281
01:18:45.540 --> 01:18:56.209
Peter Kent: Yeah, if I put forward one very simple point. I I know my colleagues will want to. Add to this what I have noticed is as as the world just started to open up again.

282
01:18:56.210 --> 01:19:14.729
Peter Kent: How much people have. I think we're fall in the palm opportunities to meet together face to face. attending a groups of of school leaders in my case, meeting together in places versus Singapore and Australia and Ireland. And now, Kenya.

283
01:19:14.730 --> 01:19:38.179
Peter Kent: and that human support that we've talked to different points during today is incredibly valuable, and and and that opportunity to share with colleagues at the challenges you're facing and ways through. And, as I say, we've seen in our own network and offering that opportunity to provide support from people who who are in a similar position

284
01:19:38.240 --> 01:19:46.569
Peter Kent: and and can help one another. It's not a terribly sophisticated solution, but, good as me. It is highly effective.

285
01:19:47.280 --> 01:19:48.300
Becky Taylor: Thanks.

286
01:19:51.050 --> 01:19:54.570
Becky Taylor: David. You want to come in with a I'm responsible for that.

287
01:19:54.820 --> 01:19:58.989
David Laws: Thanks very much, Becky. Yeah, just 2 things I was going to say. I mean, firstly.

288
01:19:59.090 --> 01:20:19.400
David Laws: we need to use the research evidence that out there already, which sounds like an obvious point. But it's not something that policymakers always do. we're delighted at the moment of Api that we are doing some work for the Welsh Government on improving the incentives to teach and improving the retention incentives. It's great for

289
01:20:19.530 --> 01:20:47.059
David Laws: the Welsh Government wants to commission some independent work to to look at these things, and it's evident from that that, you know, there is quite a good evidence base in some areas. But in in some other areas of policy, such as some of the critical things we've talked about today about motivating the teaching workforce, reducing workload and everything. There's tremendous amount, more research that we actually need to understand these things, which is why I think you're right to

290
01:20:47.090 --> 01:20:57.580
David Laws: hold this seminar and try to identify whether where the holes are. And I suppose the big picture, stepping back from it is that at the moment, certainly in England

291
01:20:57.670 --> 01:21:02.540
David Laws: teaching is becoming less competitive. A profession in pay terms

292
01:21:03.040 --> 01:21:25.109
David Laws:  it's becoming less competitive in terms of job flexibility compared with other comparable graduate professions. And as we just heard from Mary and others, the situation and the challenges the schools are dealing with are also getting greater, particularly in areas where child poverty and persistence of poverty is going up.

293
01:21:25.110 --> 01:21:36.299
David Laws: so that combination of things could make it even more challenging over the next few years to recruit and retain our teaching workforce. So if we' to avoid

294
01:21:36.450 --> 01:21:51.520
David Laws: a very big problem, we need not only to be doing some of the things that that the existing research evidence suggests we should be doing. But we also need to be greatly deepening our understanding

295
01:21:51.580 --> 01:22:09.270
David Laws: of these issues around workforce motivation workload and a lot of the far more sort of refined policy work that actually central government is never particularly good at through just pulling levers, and in which it has

296
01:22:09.290 --> 01:22:34.840
Mary Bousted: a very poor understanding and evidence. Base thanks, David, Mary, what about you? What suggestions do you have for how we can get some local solutions if you just keep it really brief, because I know we're hoping to wrap up very soon. So I I I don't know. I just want to go back to an international because people talk internationally. I have to say that teachers don't get to international conferences. They don't get to meet other teachers quite often. The teachers

297
01:22:34.900 --> 01:22:39.700
Mary Bousted: like in school is very

298
01:22:39.760 --> 01:22:54.319
Mary Bousted: it's it's it's it. They don't feel it's collaborative. And you know it's staff rooms in the schools of have not been built. you know, when you, when you've been in school for the future new schools, you often don't get staff from, so they don't get that opportunity to do the talking.

299
01:22:54.410 --> 01:23:00.689
Mary Bousted: But I'm a government metal. So for the last 12 years it's been a something called the International Center for the teaching profession.

300
01:23:00.710 --> 01:23:09.660
Mary Bousted: and when ministers go they have to bring the Union leaders with them. And I've been at 10 of the 12 when it started in New York in 2,012.

301
01:23:09.890 --> 01:23:32.569
Mary Bousted: It's all about. How do we monitor teaching? How do we monitor teacher producting this. All the talk from the politicians is about monitoring quality. Now the talk is, how do we grow our teaching profession? How do we grow professionalism. And how do we work out in internally with our teachers? And the reason the politicians have got there is because

302
01:23:32.780 --> 01:23:44.949
Mary Bousted: this excessive monitoring, this treating teachers like ridges i' to one of the key drivers to a massive exodus. So we so locally and nationally.

303
01:23:45.120 --> 01:23:53.910
Mary Bousted: locally at individual school level leaders have got to see teachers as valuable resources, because if they go, they can have the devil's own job to replace them.

304
01:23:54.130 --> 01:24:14.160
Mary Bousted: And nationally. And this is across governments. we have to start W. We getting much better metrics, how we match the school system, how we measure its effectiveness, and how we future proof education systems, so that young people come out to school

305
01:24:14.620 --> 01:24:24.909
Mary Bousted: with the right sort of skills and abilities being developed for the future. We have to make teachers work attractive and interesting. Now, we have to focus on work quality.

306
01:24:25.080 --> 01:24:28.650
Mary Bousted: you know, even more than we focus on working hours.

307
01:24:28.850 --> 01:24:39.749
Becky Taylor: Thanks, Mary Ching. Do you want to make any a final comment about about how we can set things, how we could set things up to have like to facilitate local solutions.

308
01:24:40.580 --> 01:24:53.059
Qing Gu: Right? I I think it's just

309
01:26:12.350 --> 01:26:24.140
Becky Taylor: Thank you very much. Jing, I'm I'm very aware that this is a large number of questions that we've not been able to address, but we will be collating those afterwards. and I'm going to hand back to Gemma now.

310
01:26:24.680 --> 01:26:29.530
Gemma Moss: We're not only going to be collating the questions we're going to be writing them up

311
01:26:29.690 --> 01:26:58.810
Gemma Moss: and putting them on the website. Because David is quite right. Part of the function of this seminar series is to identify the knowledge gaps as well as where research evidence already is. And it's to kind of listen across the voices between the practitioners, the researchers, policymakers. Where, perhaps, have we not looked enough at some of the key issues? And how else could we be taking them forward?

312
01:26:58.810 --> 01:27:11.720
Gemma Moss: If you fill out the evaluation form which comes with the event. We're also giving you a chance not only to post in any other questions that you wish we had tackled.

313
01:27:11.720 --> 01:27:32.990
Gemma Moss: but also to think about the topics and make suggestions for topics for the Education Seminar Series as it goes forward next academic year. So if this is not a kind of give us primary points for having run this event so much as a chance to enter into some genuine dialogue across research policy practice

314
01:27:33.160 --> 01:27:42.390
Gemma Moss: perspectives in a new way. We we I'm very committed to doing that in the hope that we can come up with better answers.

315
01:27:42.450 --> 01:27:46.379
Gemma Moss: I I think it may have been David saying, or it could have been Peter

316
01:27:46.390 --> 01:28:15.499
Professor Lynn Ang: could have been any of us, actually, that we're kind of aware of the problems. But what we really want out of this is is finding solutions. They do matter. Lynn, do you want to say a couple of closing comments before we go? Yes, thank you very much, Jem, I should say thank you. To each and every one of our panelists and our expert panel. I'm sure everyone would agree. We had a absolutely thought, provoking, stimulating, and fascinating discussion. So thank you. And just to

317
01:28:15.500 --> 01:28:22.540
Professor Lynn Ang: repeat from what Jim just said, absolutely, today's session is just the first of a whole series of panel discussions with

318
01:28:22.540 --> 01:28:41.270
Professor Lynn Ang: where we will debate all these high level strategic issues. That matter for the future, education can tell. Jem and I are absolutely passionate. I committed to the calls and we absolutely want to explore a whole range of topics that will have high visibility in the education sector and address questions that are not yet settled

319
01:28:41.350 --> 01:28:44.709
Professor Lynn Ang: in in education, policy, practice, and research. You know.

320
01:28:44.980 --> 01:28:59.450
Professor Lynn Ang: policy, public policy, agenda, such as you know, the role of schools in the care gender breaking the cycle of educational inequality. Nothing is off the table so absolutely. We would love to hear from you. And we, of course.

321
01:28:59.670 --> 01:29:02.689
Professor Lynn Ang: want to feature topics that methods to

322
01:29:02.800 --> 01:29:22.860
Professor Lynn Ang: specific groups of stakeholders, including parents, families, children, as well as, of course, practitioners, policymakers, academics, and researchers. So that just leaves me to say, Thank you very much. Everyone have a really good evening, and I look forward to seeing you again at our next our discussion panel series. Thank you.

323
01:29:32.700 --> 01:29:51.359
Gemma Moss: And just as the participants leave us, so I just want to echo what Lynn said to the panelists, actually, thank you very much, Peter. who's still on the call at the moment. And thank you, Ching. I'm so sorry that we had to battle with some sound issues, we will get you a new computer.

324
01:29:51.590 --> 01:29:53.070
Qing Gu: I'm sorry.

325
01:29:53.570 --> 01:30:07.559
Gemma Moss: Can't be helped. Okay, thank you so much, Becky, for for Fielding the slide that questions as well, I mean, you did a really great job coming in at the end. So fantastic!

326
01:30:07.580 --> 01:30:30.580
Gemma Moss: Thanks. There's some really interesting questions still in there. We haven't scratched the surface off. So it's why we're going to collate them and then put them on the website so that everybody can actually see them and benefit from them after the event. Okay, thank you very much, everybody, and have a great evening. Okay, bye, bye, bye.
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