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1
00:00:16.620 --> 00:00:26.030
Elizabeth Hudson: Okay, so I make it 5, 30. So I'm going to press. Start webinar. Now. I'll turn my video off and have a good session. Everyone. Thanks very much.

2
00:00:30.860 --> 00:00:32.740
Professor Lynn Ang: Right? I think we'll make a start.

3
00:00:33.110 --> 00:00:43.189
Professor Lynn Ang: So Hello, everyone. It's really nice to have you join us this evening. My name is Professor Linnaean. I am the product and vice in research at Ucl Institute of Education.

4
00:00:43.190 --> 00:01:06.460
Professor Lynn Ang: and I'm absolutely delighted to welcome each and every one of you here today on our what matters and Education Panel discussion series. So thank you for joining us this evening. And today's event, I should say, is the third Seminar in a joint initiative launched last year between the Institute of Education Research and the Esrc Education Research program. So it's a delight

5
00:01:06.460 --> 00:01:12.459
Professor Lynn Ang: for us for me to be here on behalf of the Iowa warm welcome. So each panel discussion

6
00:01:12.620 --> 00:01:19.280
Professor Lynn Ang: in the seminar series shines a spotlight on on different aspects of the Education agenda

7
00:01:19.280 --> 00:01:25.709
Professor Lynn Ang: mit Ctl. And is designed to bring new insights into the key defining issues that matters for everyone involved.

8
00:01:25.710 --> 00:01:49.860
Professor Lynn Ang: And our discussion this evening focus on another important topic on pupil absences, and the question it weighs for policy, for research and in practice, and we know that the rise in pupil absence, since the pandemic is a significant challenge that many schools are facing. While school leaders and policymakers are increasingly concerned about the numbers.

9
00:01:50.010 --> 00:02:19.589
Professor Lynn Ang: the rising numbers in pupil absence. There's much less agreement over what is driving this phenomena. So to consider these important issues, our esteemed panelists she will meet in a few minutes, bring a wide range of knowledge and experience to the discussion of the potential causes and how they might be addressed. Professor Lindsay Macmillan is Director of the Center for education policy and equalizing opportunities has been leading research into this topic.

10
00:02:19.590 --> 00:02:45.600
Professor Lynn Ang: Mit Ctl. And here at Ucl Ellie Costello is director of square Pack, an organization that campaigns on behalf of children who struggle to attend school and has given important evidence to the Education Select Committee. Inquiry into pupil absence, and our final speaker, Douglas Hutchinson is executive Director of Education at Glasgow City Council, and will talk about the strategies that the city has put in place. Now, unfortunately.

11
00:02:45.760 --> 00:03:10.109
Professor Lynn Ang: The children's commissioner, Rachel de Souza, has had to withdraw from the panel a short notice due to pressing commitments. She sends apologies. We will miss her. However, Rachel has shared some very helpful reflections on this important topic. And I am reading now a quote from Rachel, and she says, until we have a system that is designed for and around children using

12
00:03:10.110 --> 00:03:25.940
Professor Lynn Ang: their families, voices as the catalyst for making things better. We cannot be confident that every child is happy, healthy, and safe. And we need everyone who has a role in children's lives to design and implement systems and services with the same vision

13
00:03:25.940 --> 00:03:43.209
Professor Lynn Ang: at their heart. So I think this gives us a very helpful steer and lead into our discussion. And on this note let me now hand over to my co-host and chair of today's session, Professor Gemma Moss, director of the Esrc. Education Research program to start the discussion so over to you, Gemma.

14
00:03:43.790 --> 00:04:03.489
Gemma Moss: thank you very much, Lynne, and a warm welcome to every one who is on the call. It's fantastic to see so many of you online this evening, just before we begin, we begin housekeeping. We are recording this session. This is so we can create a summary of the discussion, and that will go on the website afterwards.

15
00:04:03.840 --> 00:04:06.650
Gemma Moss: We please use the hashtag.

16
00:04:06.800 --> 00:04:31.939
Gemma Moss: What matters IOE. If you want to tweak during the debate, and I hope that will turn up in the chat, please use the Q. And a function if you would like to post a question for the panel to consider, so don't post your question into the chat, post it into the Q. And a function, please. The chat is open, though, and if you want to comment on what you have heard, please do

17
00:04:32.100 --> 00:04:46.469
Gemma Moss: a note about the format for the session. Each panelist panelist will be invited to speak in turn for roughly 5 min. I will then invite panelists to discuss some of the issues they've each raised with each other.

18
00:04:46.550 --> 00:04:59.650
Gemma Moss: and this will then be followed by an open discussion with the audience, using the questions posted in the Q. And A. We hope this leads to a stimulating session this evening. And once again, thanks for joining us

19
00:04:59.920 --> 00:05:07.589
Gemma Moss: right to kick off. I'm going to ask Professor Lindsay Macmillan if she can start the discussion

20
00:05:07.620 --> 00:05:22.669
Gemma Moss: with her input. On understanding the drivers of pupil absences. This very much draws on work. She's undertaken here at Ucl, and she will talk us through it. Lindsay, over to you.

21
00:05:23.770 --> 00:05:26.009
Lindsey Macmillan: Thanks very much, Gemma. Can you see my screen?

22
00:05:27.340 --> 00:05:29.130
Lindsey Macmillan: Yeah, good.

23
00:05:29.200 --> 00:05:46.439
Lindsey Macmillan: Okay. Thanks everyone for joining us. Good evening. I'm delighted to be taking part in this event, as Lynn's highlighted in her introduction. This is perhaps one of the single most important topics impacting education policy right now. So we're right on the money having this debate at this moment in time.

24
00:05:46.530 --> 00:06:02.189
Lindsey Macmillan: So I just wanna spend the next few minutes talking through what we know about pupil absenteeism. So I'm gonna set the scene in terms of the scale of the issue. I'm gonna highlight. Why, it matters. And then I'm gonna summarize what we know from the quantitative evidence, at least about the likely drivers.

25
00:06:03.000 --> 00:06:13.459
Lindsey Macmillan: So let's kick off with some hard facts. Rates of absenteeism. We've increased a lot since 2019. These graphs are showing the rates of persistent absenteeism

26
00:06:13.570 --> 00:06:22.920
Lindsey Macmillan: which is defined as the proportion of pupils missing at least 10% of school by primary setting on the left hand side and secondary setting on the right hand side.

27
00:06:23.170 --> 00:06:36.639
Lindsey Macmillan: So the blue lines are the total rates of persistent absenteeism, and then the red and green lines are splitting this by pupils who are eligible for free school meals, which is a marker of disadvantage, and those who are not eligible for free school meals.

28
00:06:36.990 --> 00:06:43.639
Lindsey Macmillan: So the first point to note, when you look at these graphs for those of you who don't like graphs very much. Is that all the lines on the right-hand side.

29
00:06:43.800 --> 00:06:49.500
Lindsey Macmillan: the 202-12-0220nwards lines are higher than all the lines on the left-hand side.

30
00:06:49.940 --> 00:07:00.440
Lindsey Macmillan: So in primary, you've seen a jump of around 10 percentage points from 8% to 18% in terms of rates of persistent absenteeism. Over this period.

31
00:07:00.640 --> 00:07:09.250
Lindsey Macmillan: In secondary school the rate of increase has been even larger, with a doubling of persistent absenteeism rates from 13% to 26%.

32
00:07:10.120 --> 00:07:17.559
Lindsey Macmillan: If you look at the red line, the top red line on the right-hand graph, what you can see is that free school meal pupils in secondary schools. Now.

33
00:07:17.740 --> 00:07:22.329
Lindsey Macmillan: 42% of them are missing over 10% of school.

34
00:07:22.340 --> 00:07:27.400
Lindsey Macmillan: That is a massive proportion of free school meal pupils missing a significant chunk of school.

35
00:07:28.030 --> 00:07:45.079
Lindsey Macmillan: Yeah, interestingly, the increases in absence rates has been almost proportional in terms of how much we've seen an increase across both Fsm and non fsm groups rising by about 40% for Fsm pupils and 50% among the non Fsm, eligible pupils.

36
00:07:47.020 --> 00:08:01.489
Lindsey Macmillan: Now, what we're doing in this graph is looking instead by year group. So you can see on the the legends on the right hand side of each graph that you've got a color per year group from year one to year, 6 for primary school, and then for year, 7 to year, 12 for secondary school.

37
00:08:01.840 --> 00:08:19.609
Lindsey Macmillan: And again, what you can see when you look by year group is that while rates of persistent absenteeism have jumped. But all of the year groups. Actually, the pattern within school settings has remained really broadly constant across year groups. So there's been a proportional rise across all ages

38
00:08:20.340 --> 00:08:25.009
Lindsey Macmillan: meaning that that kind of ranking of year groups within schools has remained the same.

39
00:08:25.040 --> 00:08:37.790
Lindsey Macmillan: So if you look at secondary, for example, you can see that year 12 still have the highest rate, persistent absenteeism, albeit that much higher now followed closely by year 10 and year 11, year 9 down to year 7,

40
00:08:37.950 --> 00:08:40.340
Lindsey Macmillan: all moving in that kind of similar manner.

41
00:08:40.809 --> 00:08:57.949
Lindsey Macmillan: If you look again on the right hand side of the secondary school graph, you can see that just short of 30% of year 10 and year 11 students studying towards their Gcses and now missing over 10% of school. And that's up from 15% of pupils in those year groups pre pandemic.

42
00:09:00.140 --> 00:09:04.529
Lindsey Macmillan: So does this matter. Well, the answer is resoundingly, yes.

43
00:09:04.910 --> 00:09:10.380
Lindsey Macmillan: while it might be blindingly obvious to most of you. Children don't learn as much if they're not in school.

44
00:09:10.570 --> 00:09:25.730
Lindsey Macmillan: So the first ever briefing note that we published as a center back in April 2020, in the wake of this first set of school closures summarized the most rigorous evidence that's available on the impact of school. Absence on pupil achievement.

45
00:09:25.760 --> 00:09:36.210
Lindsey Macmillan: And the evidence here is just really very clear. Missing school is really detrimental to achievement, and it also has a disproportionate impact on pupils from the most disadvantaged backgrounds.

46
00:09:36.230 --> 00:09:41.310
Lindsey Macmillan: So the ones that are really missing out by not being in school are those from the most disadvantaged families.

47
00:09:42.270 --> 00:09:55.099
Lindsey Macmillan: So what do we know about what might be driving these large increases in persistent absence. Let me just talk through each of these 4 possible drivers in turn, and then just end very briefly with some potential solutions.

48
00:09:56.070 --> 00:09:59.850
Lindsey Macmillan: So first up the cost of living crisis and persistent disadvantage.

49
00:09:59.920 --> 00:10:18.450
Lindsey Macmillan: We know that lots of families have been struggling to manage over the past few years with food bank use, which is one of the kind of metrics of difficult financial circumstances and families being a significant predictor of both. How likely young people are to feel that they've fallen behind at school, and a significant predictor, assistant absenteeism.

50
00:10:19.060 --> 00:10:28.300
Lindsey Macmillan: So analysis from our Cosmo study, which is a nationally representative cohort of 13,000 young people who were in year 10, when the pandemic hit

51
00:10:28.380 --> 00:10:40.069
Lindsey Macmillan: shows that young people from families who had to use food banks are 7 percentage points more likely to be persistently absent from school compared to otherwise similar pupils.

52
00:10:40.540 --> 00:10:51.790
Lindsey Macmillan: A recent report from public first on absenteeism points to some clear issues, such as covering transport costs to school or not even being able to afford to wash uniforms.

53
00:10:52.000 --> 00:10:58.060
Lindsey Macmillan: And this can fast become a vicious cycle, right? Because young people who feel that they've fallen behind

54
00:10:58.490 --> 00:11:05.019
Lindsey Macmillan: attending school then becomes more challenging, and that means they fall behind even further. And then you fall into this trap.

55
00:11:06.400 --> 00:11:28.830
Lindsey Macmillan: The second potential driver. Here is the severe mental health crisis among young people that we're facing. So again, evidence from our Cosmo study has shown that while levels of mental health problems were increasing prior to the pandemic. This has really been exacerbated, the trends kind of shot up in recent years with just short of half of young people in our cohort reporting high levels of psychological distress.

56
00:11:29.250 --> 00:11:43.290
Lindsey Macmillan: Now this is a significant predictor of persistent absenteeism. So those reporting mental ill health are 2.6 percentage points more likely to be persistently absent in our analysis relative to similar young people who don't report mental ill health.

57
00:11:44.380 --> 00:12:10.219
Lindsey Macmillan: And I think it's really important to also say that these 2 possible drivers, so financial difficulty, difficulty, and mental ill health are obviously interrelated and compounding. So again, from Cosmo we can see that young people whose families find it difficult to manage financially are 13 percentage points more likely to report having high psychological distress relative to those from families who are living comfortably.

58
00:12:11.890 --> 00:12:38.399
Lindsey Macmillan: Okay. Third, up, special educational needs is another factor that comes up time and again in focus groups from Yougov polling by center for social justice. And in our Cosmo analysis, so we find that having a special educational need is the strongest predictor of persistent absenteeism among young people in the Cosmo cohort. So those with send 13 percentage points more likely to be persistently absent than similar young people that don't have a send condition

59
00:12:38.960 --> 00:12:57.329
Lindsey Macmillan: the the recent Center Social Justice Report, which came out just at the start of January, found that 4% of parents say that their child, Miss school because their special educational needs weren't being met. And a further 73% report missing schools or medical grounds which obviously could be related to having special educational needs, too.

60
00:12:58.230 --> 00:13:14.139
Lindsey Macmillan: Finally, beyond the kind of quantitative analysis that we can do with study cohort study both reports by public first and the center for social justice point to an important attitudinal shift in terms of school attendance for parents and young people.

61
00:13:14.220 --> 00:13:19.199
Lindsey Macmillan: So I think the last line of this paragraph from the public first report really summarizes this point.

62
00:13:19.230 --> 00:13:31.299
Lindsey Macmillan: They say it's clear from speaking to them, them being the parents, that the social contract between schools and parents is profoundly broken, and that it will take a colossal multi agency effort to rebuild it.

63
00:13:32.450 --> 00:13:45.060
Lindsey Macmillan: So let me just end with some possible possible solutions to put out there. How do we bring back a shift in attitudes towards an understanding that school isn't optional, and also make it a place that children want to be

64
00:13:45.130 --> 00:13:53.279
Lindsey Macmillan: well, good timing. The leader of the Opposition, Keir Starmer, was talking earlier today about the need for a renewal of the Social Contract.

65
00:13:53.310 --> 00:13:58.650
Lindsey Macmillan: Could a new government bring about this type of shift in attitudes? It's a massive task.

66
00:13:59.290 --> 00:14:28.590
Lindsey Macmillan: In terms of the evidence on this. There's a relatively cheap and easily implementable solution. To show that improving communication with parents about their children's attendance can help to improve attendance around the margins. So this is really about people who are who are just missing school versus, you know, could attend. This isn't gonna shift the dial on the more serious issues that we're talking about, but it could improve absenteeism attendance among the marginal cases.

67
00:14:29.010 --> 00:14:37.570
Lindsey Macmillan: I think, for the more significant cases we need to think beyond schools about the wider education system, and how much now has been asked of schools to deliver

68
00:14:37.640 --> 00:14:49.500
Lindsey Macmillan: public first call for more funding for send and for the cams. The Children Mental health service, which seems really sensible, given the evidence that we're seeing about how interrelated these factors are.

69
00:14:49.890 --> 00:15:07.199
Lindsey Macmillan: And finally, let me let me just end with the kind of rather bleak point that we also need to tackle underlying societal issues. It's incredibly depressing that we're in a position in 2024 where the families are saying they have to choose between eating and paying for transport for their kids to get to school.

70
00:15:07.750 --> 00:15:09.249
Lindsey Macmillan: So that's it from me.

71
00:15:10.520 --> 00:15:13.149
Gemma Moss: Thank you very much, Lindsay.

72
00:15:13.340 --> 00:15:32.660
Gemma Moss: It's a really helpful introduction to the complexity of the issues involved. And it's really nice to see some very clear graphs. As part of the presentation. Can I just ask you one thing, though, Lindsay? I know that you said the Cosmo

73
00:15:32.660 --> 00:15:43.720
Gemma Moss: study, which is a longitudinal cohort of secondary school pupils? I'm assuming, from what you said, that that does cover Scotland, England, Wales, Northern Ireland.

74
00:15:43.800 --> 00:16:06.730
Gemma Moss: that is England. Only, Gemma, I'm just checking. I'm very well aware that we've got Douglas as a speaker coming up, and I wanted to check whether the data is England only relates to the other 4 nations. No, it's particularly useful to have other perspectives on this, because we had to sample from the Mpd. Which means it's England only. But yes.

75
00:16:06.730 --> 00:16:29.750
Gemma Moss: it'd be really interesting to hear from Douglas about the Scottish experience. Here, too, I'm just gonna ask you from your perspective, Lindsey, as a as a quote researcher who does keep a track on the conversation in quote world, if I can describe it like that. Are you aware that the English situation looks similar to that in Scotland, Wales, and Northern Ireland. Or do you think it might be different?

76
00:16:29.900 --> 00:16:35.420
Lindsey Macmillan: My understanding is that our experiences are not unique. But perhaps Douglas can speak more to that point.

77
00:16:35.430 --> 00:16:54.809
Gemma Moss: Yeah, no, I'm sure we'll come back to it. And also the audience will come back to it, too. Okay, thank you very much, Lindsay, for such a great start to the debate. I'm going to turn now to Ellie Costello. Ellie. You are very much speaking from a parent's perspective, and your topic is

78
00:16:54.870 --> 00:17:02.310
Gemma Moss: why, addressing pupil absence means changing the narrative around schools and families elite.

79
00:17:02.800 --> 00:17:24.060
Ellie Costello: So thank thank you. It's a real honor and a privilege to be here. My name's Ellie. I represent a small organization called Square Peg, and we work to add the voices of children and families who are struggling to attend access or remain in education to the national conversation.

80
00:17:24.060 --> 00:17:42.950
Ellie Costello: We've been around for almost 5 years my journey as a parent carer into the world of school refusal, as it was called then, or emotionally based disordered something, I think, was one of the labels. Starts in 2,014, and we entered education in 2,010 as a time of

81
00:17:42.950 --> 00:18:06.369
Ellie Costello: massive amount of change. But we work in partnership with an Allgo. Parent support organization called not fine and school, and in the last 5 years we've gone from 0 to 50,000 families. Engaging and asking for support on a closed Facebook group. With a 60% engagement rate every single day. So it really is huge. And, in fact, last year.

82
00:18:06.370 --> 00:18:13.109
Ellie Costello: when the non statutory guidance on working to improve attendance was published in May.

83
00:18:13.110 --> 00:18:38.840
Ellie Costello:  ready for for the following September. we saw our sorry May 22 ready for September 22, we saw our membership over and not finding school increase by 50% in 12 months, which really does give an indication of we acquired 15,000 new members in 12 months, and I like to think that I'm effective at mycoms and and

84
00:18:38.840 --> 00:18:44.729
and rallying parent voice. But they were coming at us faster than we knew what to do with them.

85
00:18:44.730 --> 00:19:14.639
Ellie Costello: And so I think that that really does speak to one of the tensions that we always wrestled with at Square peg. When we started campaigning in 2018 2019, we met with the Education Policy Institute and with the center for social justice to raise this agenda. At that point nobody wanted to talk about persistent absence. Obviously the the main conversation was around exclusions. And historically, prior to that, under old new labor, it was on truancy and anti-social behavior.

86
00:19:14.920 --> 00:19:44.060
Ellie Costello: And of course, that that that data is absolutely part of the families that we support. But the absence data always dwarfed exclusions and truancy data, and was the silent and hidden epidemic that nobody wants to talk about Covid, of course, legitimize that conversation and actually made the hidden visible and also added fuel to the fire. And I think one of the things that I've been reflecting on, and also in the

87
00:19:44.060 --> 00:19:55.539
Ellie Costello: hundreds of parents that we hear from every single day is just thinking about the narratives around families in this country. I think it is an extremely deficit based conversation.

88
00:19:55.540 --> 00:20:19.760
Ellie Costello: and that families are really worn out and tired of hearing it. That we're either pointy L boat and entitled. And we we're we're if we're middle class enable, then we are, you know, robbing others of of their support and if we're working class and in the bottom 10%, then we are more likely to be placed within. Have our children taken into care.

89
00:20:19.760 --> 00:20:46.009
Ellie Costello: We are. told that we are on educators. We don't value education, and that we're lazy, and we don't try hard enough. And I think this narrative around parenting and the deficits around parents is massively problematic. And I think it it really is. Adding fuel to the fire, because what we've got at the moment. In fact, last week the Dfi announced a moment's massive Campaign

90
00:20:46.010 --> 00:20:53.879
Ellie Costello: Moments master's campaign in order to, you know, parents obviously aren't taking their children to school, so therefore they can't learn. So therefore they can't attain

91
00:20:53.880 --> 00:21:15.500
Ellie Costello: and this campaign really did fall has gone down like a lead balloon. In fact, there's a petition that's been launched last week, and I think it's a real indication of this disconnect between politics, policy, practice, and family and child experience on the ground, and also how that is heightened and stretched

92
00:21:15.500 --> 00:21:33.530
Ellie Costello: to within breaking point. right now, in a in a post, pandemic or recovery pandemic environment. And I think there's some really interesting narratives that we're seeing as well around suffering within this education sector. Of course, we have the tragic loss

93
00:21:33.530 --> 00:22:02.129
Ellie Costello: every Perry and the language around. What drove to to that tragic outcome? and and the language that is also used by children and families. So what we're seeing is a lot of distress within the system. Schools can't do it all on their own children and families can't do it all on their own, and I agree that the Social Contract has been broken. But I think the contract that has been broken is actually from government to do what it should.

94
00:22:02.220 --> 00:22:18.310
Ellie Costello: And actually, there have been so many broken promises around. Our our services. building and investing in infrastructure. Families either can't afford transport or it's not reliable. It doesn't turn up

95
00:22:18.470 --> 00:22:26.470
Ellie Costello: and there are. So there are so many factors that are that are washing over our children and families, and not least one of the most

96
00:22:26.540 --> 00:22:53.669
Ellie Costello: th, the one of the biggest things that I hear about that that that comes back time and time again from families is that and children are are becoming aware of it as well is that they're only valued based on their results. So how productive am I as a worker? How pre, how able am I as a student? And there's very little in between. And so what we're seeing, actually, I think, is a real push back around. Children and families are

97
00:22:53.860 --> 00:23:21.319
Ellie Costello: are are aware, or if they're asking for help, they're feeling like they're blamed for it if they're not asking for help, they're they're feeling over interfered. So I think we have very many factors that are washing over families, and I think for me, we're seeing the net result, if you like. In terms of a a a deficit model view of families in this country that did start under the last labor government in an attempt to

98
00:23:21.320 --> 00:23:36.059
Ellie Costello: restore or or reduce anti social behavior. And we have benefit streets and all of these narratives were were happening around around families, but also a a complete breakdown in the services around schools.

99
00:23:36.300 --> 00:23:53.729
Ellie Costello: and an enormous change are in the education landscape around what schools are expected to do, the Gove impacts of levels raising overnight by 2 years and and how that impacted the children and families, acts not being properly funded for local authorities.

100
00:23:53.730 --> 00:24:17.569
Ellie Costello: So there's there's an enormous tension there, and the fallout is our children being able to cope, and our children wanting to engage, and our families having the the a capacity, tools and resource in order to navigate systems when they need help but also in in just having the the ability to to to pick themselves up and

101
00:24:17.570 --> 00:24:41.519
Ellie Costello: and carry on. And I think we are all very familiar now with the school to prison pipeline. I think one of the pipelines that isn't being discussed, but we are seeing is the school's cams pipeline, and when you speak to parents, very many children find school and in hospitable and toxic place, and I use those words not likely.

102
00:24:41.520 --> 00:25:04.000
Ellie Costello: Both of my children fell out of education by the age of 9. And it was not on, not on the life plan. And I think we are seeing unprecedented numbers of children who are finding the current education system extremely corrosive. And I think we've got a workforce that are desperate.

103
00:25:04.000 --> 00:25:28.959
Ellie Costello: They have probably been aware and trying to tow the line and and follow and follow national policy and done their absolute best. But there's a growing awareness that actually it is inhospitable to the development of children, and the purpose of education actually is is being questioned. So I do think we need a renewal in the Social Contract. I think that is on government to do and to deliver and to invest

104
00:25:28.960 --> 00:25:51.710
Ellie Costello: funds. I think, in terms of improving coms. We hear from families. Oh, my God, please don't send me another text just there is. There is so much, so so, and and part of what we do at Square peg is work on a national level to help co-create and develop solutions. Cause I think there's an awful lot of analysis that's going on, and ideas that are being developed.

105
00:25:51.710 --> 00:25:53.509
Ellie Costello: but that they aren't with

106
00:25:53.510 --> 00:26:01.889
Ellie Costello: and for the families who who actually can help provide the the solutions that are required together.

107
00:26:02.490 --> 00:26:30.639
Gemma Moss: Thank you very much, Ellie. I think it. What you've been saying speaks very well to the quote from Rachel de Souza that Lynn started with that if we're going to sort this problem out, we have to work with children and families and not just dictate to them. I, the the problems are more deep seated than that again within your network. Ellie, do you reach into Scotland or Wales or Northern Ireland? Because you're

108
00:26:30.710 --> 00:26:39.309
Gemma Moss: I'm I'm interested in how far the toxicity of the system that you see is in English phenomenon. Or is it?

109
00:26:39.600 --> 00:27:03.590
Ellie Costello: Yeah, really interesting cause. Of course, Scotland don't find, as far as I'm aware it's it's different. And but we're still seeing families within the other 3 nations that are that are falling out of education. For those reasons. And I think it's really important. To. You know, 40% of children who are persistently absent are identified as having

110
00:27:03.600 --> 00:27:25.870
Ellie Costello: as children with disabilities or having additional needs. That's huge. And that's those that we know about there. Of course, those that won't be captured because they're on a waiting list or aren't identified, they might be within an exclusions. Lens cause they're behaviorally challenging, or or what have you? So I think I think what this speaks to is actually, we don't have systems

111
00:27:25.870 --> 00:27:53.040
Gemma Moss: that are supporting and built for the development of our children. And so, therefore, what we're seeing is is that fallout, crumbling buildings and everything else. Yeah, II think what you're underlining is that the crisis is really raising questions about what would it mean to have inclusive education, and and whether the current system actually delivers on that, in whichever part of the United Kingdom.

112
00:27:53.060 --> 00:28:13.089
Douglas Hutchison: Douglas, I'm gonna hand over to you. You are here, not really representing Scotland so much as talking to an initiative that's been running in Glasgow, and your topic is Glasgow's approach to tackling emotionally based school on attendance.

113
00:28:14.310 --> 00:28:38.509
Thank you. And and yeah, it's a pleasure to be here with you and the 5 min I have, I'm gonna outline my experience. Which is that? A punitive approach doesn't work. And I'm gonna talk about a very specific project being tried here in Glasgow to engage with young people who I'm attending largely for reasons of mental health.

114
00:28:38.580 --> 00:28:51.210
Douglas Hutchison: and I've been a director of education since our head of education. Since 2013 I worked in a separate local authority, and South Theatre for 8 years before I came here to Glasgow 2 years ago.

115
00:28:51.280 --> 00:29:17.969
Douglas Hutchison: and in that time, since 2,013 attendance has always been a concern for me, but, as we have all agreed tonight, attendance has become much more of an issue following the various lengthy closures of schools due to the pandemic. Starting with my experience of a legal and punitive approach in the past. If I can go back to 2013 when I first took on the role of head of education in South Yorkshire.

116
00:29:18.390 --> 00:29:22.499
Douglas Hutchison: The department had an attendance counsel

117
00:29:22.780 --> 00:29:37.140
Douglas Hutchison: that met regularly, and pupils, with consistently low attendance, were referred to. The Attendance Council by their school, and the Attendance Council included lay members which were other parents and council officers.

118
00:29:37.180 --> 00:29:47.630
Douglas Hutchison: Parents were summoned before the Attendance council to explain their child's absence pattern, because legal responsibility for attendance sits with parents to get their children to school.

119
00:29:47.750 --> 00:30:02.330
Douglas Hutchison: Invariably the parents didn't attend the Attendance council, largely because absence was linked to complex family circumstances that couldn't be solved by giving the parent around the Attendance Council.

120
00:30:02.830 --> 00:30:23.729
Douglas Hutchison: The attendance counsel, naturally enough, get a bit tired of this, so they wanted to use the legal option of imposing an attendance order, and which is in legislation once the attendance order is imposed. If that order is broken, the parent faces a fine of up to 1,000 pounds or a one month prison sentence.

121
00:30:24.220 --> 00:30:50.550
Douglas Hutchison: The problem was that the breach of the attendance order had to go before a sheriff to impose the fine of prison sentence, and the Council would have to prove there were no circumstances linked to the non attendance other than parents willfully not sending their child to school, which is hardly ever the pupils normally involved. The families involved her long history of issues and were also normally living. As we've heard in areas of high deprivation.

122
00:30:50.930 --> 00:31:04.090
Douglas Hutchison: Legal services said, there was almost 0 chance of a sheriff imposing any fine for breaching the order. In short, the legal and punitive route was largely a complete waste of everybody's time.

123
00:31:04.210 --> 00:31:15.770
so fast forward to post pandemic Glasgow, where I'm director now, and for 4 years now we haven't had an in and

124
00:31:15.770 --> 00:31:35.620
Douglas Hutchison: uninterrupted year when we, as an authority, haven't closed the schools. We had the 2 lengthy closures across the country during the pandemic, but since then we have also had. Teacher strikes support staff on strikes which have led to school closures, albeit of a shorter duration.

125
00:31:35.680 --> 00:31:43.030
Douglas Hutchison: But through that parents and pupils have picked up the message that schools can close and the world doesn't end.

126
00:31:43.170 --> 00:31:49.169
Douglas Hutchison: Working from home is more common. So it's less of an issue to find childcare. If your child is at home.

127
00:31:49.210 --> 00:31:58.310
Douglas Hutchison: we have interrupted the cast iron rule that if it's a school day you go to school, as was said earlier, that social contract is profoundly broken.

128
00:31:58.940 --> 00:32:20.759
Douglas Hutchison: But in the midst of the overall reduction. We've noticed an increase in children in particular, children and young people with very low attendance related to mental health issues and the the biggest groupings within that would be anxiety, bereavement, body image issues exam stress and more general emotional and behavioral issues.

129
00:32:21.680 --> 00:32:36.299
Douglas Hutchison: So, as I've said already, my experience. And the general experience is that a punitive approach simply doesn't work in Glasgow. We've we have a very specific project now. And Epson up project emotionally based school non attendance.

130
00:32:36.600 --> 00:32:48.290
It's led by the Educational Psychology Service and operates in partnership with a third sector organization. The Third Sector organization is quarriers.

131
00:32:48.510 --> 00:33:14.519
Douglas Hutchison: and the essence of it is that the warriors workers there are only 10 of them for full time and 6 part time workers. They engage directly with the young people. They'll go to their homes, engage with their families, engage with them wherever they are, to try and build a relationship and re-establish a connection. The staff from warriors are trained by our educational psychologists.

132
00:33:14.620 --> 00:33:30.439
Douglas Hutchison: and, as I said, they meet the young people where they are. We currently have around 80 that they're actively working with. And we have 185 waiting on a service. And we have around 60 closed cases in terms of success.

133
00:33:30.640 --> 00:33:42.030
Douglas Hutchison: and 58% of the young people that work with have gone on to a positive learning or occasional engagement. 65% have have reported improved well-being.

134
00:33:42.140 --> 00:33:53.409
Douglas Hutchison: The project's only been running since October 2022, and it only has year-on-year funding, which is an issue. The total cost is 360,000 pounds.

135
00:33:53.480 --> 00:34:11.070
Douglas Hutchison: In addition to that, Ebsna project. Educational psychologists are doing wider training with school staff to re-engage where it is emotionally based. School non attendance on top of that. That is the normal guidance on a positive approach

136
00:34:11.070 --> 00:34:25.359
to promoting attendance. Glasgow's vision is to become a world class learning city founded on nurture principles. That's the vision within education. So the nurture principles are foundational to everything we do so

137
00:34:25.520 --> 00:34:39.949
Douglas Hutchison: overall. Comparing December 20, twenty-two's absence, figures or attendance rates, with December 2023. Overall. Our primary attendance has improved by about 1 one and a half percentage points.

138
00:34:40.650 --> 00:34:48.769
Douglas Hutchison: Our secondary attendance is flatlined at a particularly low level round about 88, just below 88%.

139
00:34:48.900 --> 00:34:58.389
Douglas Hutchison: We keep on working at it. And we're here. We're happy to hear any ideas or anything that has lasting impact. Thank you.

140
00:34:59.270 --> 00:35:08.049
Gemma Moss: Thank you very much, Douglas. Can I just pick up on something you ended with? That you were talking about? You've

141
00:35:08.140 --> 00:35:17.019
Gemma Moss: there's some modest impact in the primary sector. It's flat lining in the secondary. Are you finding similar problems? Or does the does the

142
00:35:17.080 --> 00:35:22.329
Gemma Moss: focus for non attendance in a primary school differ from that in a secondary school.

143
00:35:23.290 --> 00:35:52.490
Douglas Hutchison: And it's it's it's broadly similar. And listening to the statistics early on the the sense that it was similar at at at all levels. Everything, you know, absence levels have gone up across the board and in different. It's broadly a similar pattern, although there is a slight turnaround in primary that we're not seeing. At secondary. But it is very slight, I mean, in our attendance levels. Historically, we're probably lower, because.

144
00:35:52.570 --> 00:36:01.580
despite Glasgow, Glasgow is 10% of the Scottish population, but has 35% of the children and young people

145
00:36:01.890 --> 00:36:18.809
Douglas Hutchison: of Scotland who live in the most deprived areas. So there's significant deprivation here, which means that our attendance levels tend to track just below the national average. But broadly, the pattern that, interestingly, was similar to what was outlined in the Graphs earlier on.

146
00:36:20.420 --> 00:36:34.230
Gemma Moss: I'm gonna open up for discussion with the other panelists again. One of the points there in each of the presentations. Really, whether there's been a change in parents attitudes

147
00:36:34.320 --> 00:36:40.830
Gemma Moss: because of what has gone on during covid and whether

148
00:36:41.140 --> 00:37:01.960
Gemma Moss: that is in some way reset a sense of what the relationship is between school and parent. Well, it's it's what Lindsey was talking about a social contract, Douglas was saying. Well, parents got through Covid all right. They've got through periods of closure. All right. It means.

149
00:37:01.960 --> 00:37:31.009
Gemma Moss: What's the what? What's the imperative to return a child to school, and Ellie has been talking about that from a very different angle that actually, if you then get hassled over, why, your child isn't attending school, it doesn't really lead anywhere. So I wonder if there's sort of there were comments from either Lindsay or Ellie on what we're seeing right now, is it to do with a parental disengagement? Or is it actually a child's problem?

150
00:37:32.250 --> 00:37:34.860
Ellie Costello: So I think,

151
00:37:35.970 --> 00:37:47.099
Ellie Costello: I mean, is it kind of baffling to me that everyone is talking about this. This sort of magical spell that was woven over families has been broken, and and this idea that

152
00:37:47.250 --> 00:37:55.340
Ellie Costello: school stopped, and therefore, you know, the world didn't end because I think, actually, what happened during Covid is that

153
00:37:55.430 --> 00:38:08.220
Ellie Costello: we all got up close and personal to the curriculum number one we all got. We all heard lessons. we all, you know, and and actually

154
00:38:08.820 --> 00:38:21.009
Ellie Costello: what is taught and how it is taught is so vastly different from our experience. We kind of think that school looks and feels the same. The playground always sounds the same. They classrooms look the same, but they're so different.

155
00:38:21.080 --> 00:38:22.249
Ellie Costello: and I think

156
00:38:22.400 --> 00:38:36.629
Ellie Costello: particularly under, you know, go through forms and the changes in education. It's it's it's it's been a massive change again, just in terms of how content is delivered, and what is delivered.

157
00:38:36.760 --> 00:38:44.360
Ellie Costello: and I do think that that families got up close and personal to that number one, and realized just

158
00:38:44.500 --> 00:38:54.949
Ellie Costello: really how hard and dry. The curriculum is but also, I think we went through in our homes a period of

159
00:38:55.430 --> 00:39:00.630
Ellie Costello: existential threat that nobody has ever gone through collectively.

160
00:39:00.830 --> 00:39:06.979
Ellie Costello: and that that led to call it an awakening and awareness that life is precious and short.

161
00:39:07.320 --> 00:39:12.840
Ellie Costello: and that actually, sometimes there is, you know, if you're ill

162
00:39:13.700 --> 00:39:27.739
Ellie Costello: going up and going to getting up and going to school when you're ill or going to work is, you know, maybe not the most sensible idea. And I think that also because families did experience attendance came under a sharp spotlight

163
00:39:27.900 --> 00:39:36.879
Ellie Costello: from April 2020, when ofsted, we're doing national reporting the local areas and in

164
00:39:36.990 --> 00:39:52.319
Ellie Costello: September 21 we saw Gavin Williamson talking very, very firmly. And we had, you know you you can. You can struggle with your attendance for the first half term. But after October everyone's got to be in, and you're going to be fine.

165
00:39:52.330 --> 00:39:59.630
Ellie Costello: And so and so actually, there was unprecedented numbers of families that experienced the punitive approach

166
00:39:59.700 --> 00:40:23.770
Ellie Costello: on on a mass scale. So I think all of these things, all of these different factors and cost of living and furlough and unemployment and traumatic bereavement and everything else, children of key workers. I think there is so much more that is going on. And II kind of worry that it's this idea that parents are spells being broken because actually shouldn't.

167
00:40:24.130 --> 00:40:38.739
Ellie Costello: isn't it? Shouldn't it be that schools are represent so much more than just some magical sort of spell that we get up and go to them. And and I don't know. I just kind of II struggle with that narrative a little bit because I think it's

168
00:40:38.800 --> 00:41:03.320
Ellie Costello: simplistic cause. There's so much more intersectionality in there, the impact of poverty, more children than ever living in destitution. Food bank Day, we know, is a big driver. Mum will take all 4 children to the Food Bank because it's extra hands. We know that. You know, not having access to laundry poverty. Period! Poverty, all of these things. You know, children, at risk of

169
00:41:03.630 --> 00:41:10.759
Ellie Costello: of grooming and gangs. We we know that there's a lot going on. I'm gonna have to turn.

170
00:41:11.770 --> 00:41:32.179
Gemma Moss: Okay, thank you. Thank you, Ellie. Lindsay, what do you make of this particular? Conundrum, I mean, one way of thinking about this is that the school needs to change. Another way of thinking about it is that parents need to re engage? Maybe maybe both are true. What what do you make of it?

171
00:41:32.720 --> 00:41:47.079
Lindsey Macmillan: So I mean, I agree with Ellie. This is just not something that you can simply say is one thing or the other right? When you think about this kind of Social Contract explanation, the thing that really baffles me. Is this just the fact that it's it's gone up everywhere for everyone.

172
00:41:47.270 --> 00:42:13.950
Lindsey Macmillan: And if it was just a social contract issue, you might expect that it is a little bit different for different age groups, for example, right? Or you might expect that for parents newly entering the system that never had this experience of the pandemic, then why would why would they have a broken social contract? So for me, you know, public first, their report kind of goes heavy on this. And and they found a lot of kind of discussion of this in the in the focus groups that they were doing

173
00:42:14.030 --> 00:42:27.429
Lindsey Macmillan: and then the center for social justice report that did the Yougov polling. They found, you know, 8% of parents disagreed with the statement that everyday matters, etc., etc.

174
00:42:27.430 --> 00:42:44.560
Lindsey Macmillan: It's impossible to disentangle this Social Contract element from all of the other factors that, you know, would the the kind of evidence is pointing towards including some of the things that Ellie talked about that I started off with about, you know, cost of living crisis and disadvantage, but also just this absolute.

175
00:42:44.650 --> 00:42:48.559
Lindsey Macmillan: You know, major Issue, that we've got in terms of

176
00:42:48.830 --> 00:42:59.180
Lindsey Macmillan: taking care of mental health and also send provision as well, which are both, you know, real big problem areas in the education system at the moment. And I don't think that

177
00:42:59.390 --> 00:43:05.959
Lindsey Macmillan: you can possibly, you know, attempt to solve this issue without actually taking all of these things together

178
00:43:06.090 --> 00:43:16.769
Lindsey Macmillan: and shipping away at each part in turn, right? Like there's no way that just fixing a social contract is going to mend is going to mend this. This issue overnight. So so I kind of.

179
00:43:16.910 --> 00:43:28.169
Lindsey Macmillan: you know. I think that it's it's too simplistic to think that that is, you know the the silver bullet. If there ever exists one ever in education policy. I think you know the kind of

180
00:43:28.540 --> 00:43:52.599
Lindsey Macmillan: the evidence on this is really hard, because I think things like social contract, you know, in terms of the quant research that we do that's much, just much harder to measure right? So you have to kind of look around and get get the evidence from from all of the really important kind of qualitative studies that are out there to kind of supplement what we can see and what we can see in the data. But it's it's not an easy question, Jemma, and I think one thing I would say is.

181
00:43:52.690 --> 00:44:13.749
Lindsey Macmillan: you know, schools have been absolutely stretched beyond breaking point already, and to say that schools need to do something in this setting is just not, I think, where the answer is, we need to reassess what we're thinking about schools and what their role is in the education system. They're not there to be. You know the the glue that holds society together.

182
00:44:13.820 --> 00:44:26.739
Lindsey Macmillan: you know that is not actually what school is for. And so, you know, if we if we take a kind of more holistic view to education, then perhaps we could start to get somewhere close to to to solving the problem.

183
00:44:27.360 --> 00:44:47.440
Gemma Moss: I'm gonna come back to Douglas because I am intrigued Douglas, by what some of these issues look like and feel like south of the border. A very strong message to schools during Covid was that they must themselves keep up the absolute pace of delivery

184
00:44:47.440 --> 00:45:03.369
Gemma Moss: and not change it, regardless of the very different circumstances in which children were able to to learn at home. So think of this as a byproduct of a kind of go curriculum.

185
00:45:03.650 --> 00:45:28.929
Gemma Moss: which is quite uninclusive. Actually, because if you drop behind early on you just face the prospect of never catching up, I'd be intrigued to know whether the Scottish system, because it's curriculum, looks so very different, and there is no offset playing a same role around data, whether that makes a difference north of the border, and I also wonder

186
00:45:28.930 --> 00:45:42.149
Douglas Hutchison: bubbling in underneath. This is the question is, send. So if we go back to the particular service that you're running in Glasgow. How much of the problem to do with send as well as poverty?

187
00:45:42.740 --> 00:45:49.779
Gemma Moss: I've just told you 2 questions you can ask. I answer either of them or forget them both.

188
00:45:49.890 --> 00:45:52.200
I'll comment on

189
00:45:52.260 --> 00:45:57.440
Douglas Hutchison: well, my observations on the difference between Scotland and England.

190
00:45:57.840 --> 00:46:24.770
Douglas Hutchison: and I'm Director of Education for Glasgow City Council. So we have a hundred 42 primaries, 30 secondary schools, 110 stand alone, nurseries, and 21 additional support for learning schools, and all of them are my direct responsibility. So we don't have Academy chains or anything at all. We largely have local education authorities who run our schools.

191
00:46:25.030 --> 00:46:27.460
Douglas Hutchison: and I think that that's I mean.

192
00:46:27.590 --> 00:46:34.339
Douglas Hutchison: there are strengths and weaknesses in that. We don't have competition between schools, but

193
00:46:34.840 --> 00:46:37.510
Douglas Hutchison: but one of the advantages is

194
00:46:38.190 --> 00:46:50.090
Douglas Hutchison: greater coherence in the system. II think you know the fact that we have a shared vision around becoming a world class learning city founded on nurture principles.

195
00:46:50.100 --> 00:46:56.319
Schools here talk the language that is about being trauma informed.

196
00:46:56.370 --> 00:47:00.599
Douglas Hutchison: They talk the language of all behavior as a form of communication.

197
00:47:00.950 --> 00:47:27.790
Douglas Hutchison: And head teachers, do, I mean, yes, we get pushed back from unions who think we're a bit soft but the language of head teachers and teachers, broadly speaking, is consistent, and and I think, being one large coherent system, it's possible to to develop a shared Co. A shared language, a shared approach that is much more human and humane, and isn't driven by.

198
00:47:27.880 --> 00:47:40.379
Douglas Hutchison: and A. A isn't driven by a data ofsted, or whatever we do have an inspector. I mean we do. I'll confess I was an inspector for 5 years.

199
00:47:40.460 --> 00:47:54.220
Douglas Hutchison: before I went back to South Yorkshire. And so there is a resonance better. But the the focus was like, II think, the focus here throughout the pandemic and post pandemic has been on

200
00:47:54.330 --> 00:48:05.210
Douglas Hutchison: well, being largely and an understanding that we need to get that. But right? So that children and young people are ready to learn. So

201
00:48:05.260 --> 00:48:23.830
Douglas Hutchison: I see that as one of the differences, I mean. I think Scotland could be criticized for lack of data in some ways we've never had sats. We did away with standardized testing a while ago. So we're not. We're not

202
00:48:24.160 --> 00:48:34.680
data driven in the same way that the English system we don't have the same degree of competition, and if you're not up to the mark, you'll be taken over by different Academy chain or whatever.

203
00:48:36.040 --> 00:48:37.790
Douglas Hutchison: So II

204
00:48:37.950 --> 00:49:00.480
Douglas Hutchison: it means. People like me, I suppose, have a lot of influence, and it hinges on me, working closely with headteachers to make sure that it all works so anyway, II think we're different. I think there are strengths in both systems, but I don't get the same impression that we are so driven by a harsh focus on

205
00:49:00.500 --> 00:49:01.530
Douglas Hutchison: a

206
00:49:01.780 --> 00:49:08.119
Douglas Hutchison: quantitative date data. And you know an off state and spectra. So, anyway. Sorry that was a bit of a ramble.

207
00:49:08.630 --> 00:49:20.459
Ellie Costello: Can I ask Douglas question about that? Cause? II completely agree. I think I think, what's happening in Scotland is really interesting. With the children's rights. Approach

208
00:49:20.470 --> 00:49:30.869
Ellie Costello: the move to become the first ace aware a nation, and and and making, you know child development and and trauma inform practice part of

209
00:49:30.990 --> 00:49:52.719
Ellie Costello: the so public health agenda, I think, is absolutely brilliant, and the attendance guidance coming out of Scotland is something that we're pushing towards the Dfp. Because the languages it's very simple. It's absolutely brilliant. But I wonder if the if you're seeing the same tensions around children who are

210
00:49:52.720 --> 00:50:05.800
Ellie Costello: diagnosed with neuro diverse conditions. And just that level of of school related distress. So are you, is that sort of featuring very heavily, cause it's a big part of the conversation

211
00:50:05.840 --> 00:50:16.410
Ellie Costello: here. In terms of that particular cohort struggling alongside free school meals. Groups.

212
00:50:18.280 --> 00:50:29.590
Douglas Hutchison: Yeah, the the issue of neuro diverse young people is a challenge. But I mean in in the sense that, as was mentioned earlier

213
00:50:30.410 --> 00:50:43.380
Douglas Hutchison: as public sector budgets contract the support around schools contracts. And so, you know, like you could be married with children by the time you get to see someday child adolescent mental health services, for example.

214
00:50:43.430 --> 00:50:53.949
you know there are lengthy waiting lists at calms. So the the issue in terms of neurodiversity and the distress is

215
00:50:54.530 --> 00:51:13.839
Douglas Hutchison: is about the support around schools, you know. If I mean you'll hear it often. But if you're a class teacher with 30 young people in front of you, then the amount of time you have to meet the needs of individual. Children and young people in your class is limited. So it it needs to be about the support around.

216
00:51:13.940 --> 00:51:15.660
And

217
00:51:15.880 --> 00:51:24.879
Douglas Hutchison: budgets are just contracting. And so the support around children and young people is is contracting. So

218
00:51:25.590 --> 00:51:54.500
Douglas Hutchison: yeah, that there is, yes, an awareness an awareness of issues around and neurodiversity and the challenges around, you know young people masking and then go home and distressed. Display distress, behavior. And you know, school scene. Actually, they're doing fine here. All of that exists. All of these issues. Are well known in the system and the challenges, making sure the resources are in place to help schools meet the needs of individual children and young people.

219
00:51:54.870 --> 00:52:01.469
Gemma Moss: Thank you very much, Douglas. Okay, we are now going to open up to questions from the few from the floor.

220
00:52:01.510 --> 00:52:20.499
Gemma Moss: Becky Taylor is going to field some questions from the Q. And A, and do keep on putting in any questions you'd like. Raise with the panel into the Q&A. And we'll give the panelists an opportunity to field the questions and give us their thoughts. Becky, over to you.

221
00:52:20.890 --> 00:52:39.350
Becky Taylor: Thanks, Gemma. I'm going to start off just with before moving to the questions from the Q. And a. I'm just going to start with another question which chimes in with what douglas and Ellie have just been talking about in terms of perhaps having a more the recommendations about having a more supportive approach to dealing with absence.

222
00:52:39.360 --> 00:52:54.810
Becky Taylor: So I mean the recent reports that we've been discussing this evening. Many of them recommend a more supportive approach. And so who, in your view, would be best placed to make that kind of support to reality.

223
00:52:54.980 --> 00:52:57.610
Becky Taylor: Ellie, do you want to come in on that one first?

224
00:52:58.690 --> 00:53:06.499
Ellie Costello: I mean, for us? We've been calling for a compassion focused approach to any attendance difficulty, but that it starts with a pastoral lens.

225
00:53:06.520 --> 00:53:09.770
Ellie Costello: So often families find themselves sort of

226
00:53:10.200 --> 00:53:16.729
Ellie Costello: pushed very quickly towards a child protection lens, which is further destabilizing.

227
00:53:16.850 --> 00:53:43.139
Ellie Costello: And adds a lot of pressure to the family. So I think it's about almost sort of de escalating that. And if we center early support, so at the point that a family is raising a concern around attendance, that the first port of call within that system is a pastoral lens. And that actually, one of the recommendations we're talking about is that a multidisciplinary

228
00:53:43.140 --> 00:54:08.719
Ellie Costello: focus that might bring together in that early conversation school nursing again, another service that's disappeared, but that can often bring the health lens to the table when families can't bring the Gp. Or the Cams professional or the primary mental health nurse to the table. The school nurse can can be that bridge community pediatrics, again, is a is another lever.

229
00:54:08.720 --> 00:54:15.499
Ellie Costello: and of course that there are, you know. The Cenco often doesn't come to the table until very far down the line.

230
00:54:15.500 --> 00:54:34.779
Ellie Costello: So it's about really schools. I suppose it's about shifting that narrative. So what? What? One? What? Yeah. So the safeguards events can happen very quickly. It's something that happens to us, and obviously the the responsibilities of the designated safeguarding lead to clear

231
00:54:34.780 --> 00:55:00.390
Ellie Costello: but what we're seeing is that social services are actually being swamped with referrals and pinging them back to school and school. Don't know, you know. So there's nowhere, nowhere for the family to go to. So another recommendation that we're making. We get to publish tomorrow, and if I can send it our recommendations to attendees, that'd be amazing. We'd welcome some feedback. But one of the other things we're we're calling for is for a mental health and well being school registration code

232
00:55:00.650 --> 00:55:18.369
Ellie Costello: A to separate the data out from from physical illness, but B to act as a pastor or flag, so that if we've got a parent who's saying they've not set for 3 weeks, their anxiety is just, you know, gone, pop, because it does spin on. It does turn on a sixpence, and I think that's what

233
00:55:18.370 --> 00:55:41.339
Ellie Costello: cut school catches school out is that you know it, it can happen very quickly. So again, it's about unpicking the data separating physical from from mental health concerns. And and there's difference between declining. Well, being isn't there, and a mental illness. And there's sort of a whole range in between that. But I think for us it's about capturing that data

234
00:55:41.340 --> 00:56:06.289
Ellie Costello: accurately and actually empowering schools to be able to authorize absence, because in England, X, number of unauthorized absences, and your your referred for a fine and sort of for keeping families away from the sort of parenting order parenting contract sort of lens, which, again, is very formal. It can be further destabilizing. You can feel like interference. And one of the things that we're really passionate

235
00:56:06.290 --> 00:56:29.279
Ellie Costello: about is we're not gonna break the cycles of disengagement with education for families who had a poor experience themselves or driving families, or driving children out of education. If we're coming at it with a very traditional welfare enforcement lens. So again, that's another reason to keep it past or be focused and support

236
00:56:29.550 --> 00:56:53.809
Becky Taylor: that. Thank you. I mean, that's a really full answer. And it's really interesting to hear you bringing in a whole range of other supportive services that haven't been mentioned so far this evening. Thanks for that and your point about measuring absence is something that I think we'll come back to in a later question. Going back to this current question about who's best placed to to to shift this approach to

237
00:56:53.980 --> 00:57:03.730
Becky Taylor: to to to make that kind of support to reality around supporting attendance. Douglas, is there anything you'd like to add on on that point?

238
00:57:04.250 --> 00:57:18.060
Yeah, I would probably agree with Ellie in the sense that the the starting point would be school-based staff who know the child children and young people, and know their families and know their communities. So it would be a pastoral staff. But

239
00:57:18.070 --> 00:57:38.219
Douglas Hutchison: and the flexible funding available to schools here would be the pupil Equity fund. So it's a an amount per head for children and young people on free school meals similar to the money that's in schools in England and Strategic Equity Fund. And I would say that a lot of schools have developed teams

240
00:57:38.230 --> 00:57:49.440
Douglas Hutchison: of people like family support workers and third sector organizations. There are some big third sector organizations in Glasgow, one called Fair, for example.

241
00:57:49.450 --> 00:58:04.630
Douglas Hutchison: who who developed out of the communities that they are in, and the peripheral housing estates in Glasgow, and know their communities well, and are very well placed to engage with those communities. So it is a

242
00:58:05.330 --> 00:58:21.510
Douglas Hutchison: that kind of worker who has the flexibility and knows the community, knows the needs of families and can engage on a family's terms with them. So, lastly, that pastoral supportive approach, they and these people

243
00:58:21.930 --> 00:58:26.709
Douglas Hutchison: employed by schools would be the people best placed to do that engagement, I would say.

244
00:58:27.170 --> 00:58:50.650
Becky Taylor: Thank you. That's and that's a much more holistic approach you're describing as well. That reaches out into communities as well. Lindsey. I'm gonna give you a chance to come in on this one as well. But I'm I'd like to move from this question as well into this question about how we measure absence. And Ellie's made some suggestions there about, perhaps things that we ought to be unpicking in the absence data.

245
00:58:50.800 --> 00:59:07.260
Becky Taylor: But we also have a question from the audience, about perhaps different ways that we could analyze attendance data. And we've got suggestion that we could analyze attendance data to differentiate between students with less than 20% absence, and those with higher levels.

246
00:59:07.260 --> 00:59:24.709
Becky Taylor: Perhaps the suggestion that a hundred percent absent 100% attendance might be unrealistic and potentially discriminatory. And that in some countries 80% attendance is considered acceptable. So so, Lindsay, would you like to take us from this question about who might be well placed to

247
00:59:24.750 --> 00:59:49.030
Lindsey Macmillan: through into questions about measuring absence. Yeah, yeah, sure. Thanks, Becky. So I mean just to follow on from Douglas. I'm I'm glad you mentioned Fair Douglas. I'm I'm well aware of what they do. I really really like that. We've got something similar down here West London Zone, which is which is trying to do something similar, working from the community and and thinking hard about kind of joining up with services. The one thing I would say is the

248
00:59:49.030 --> 01:00:04.040
Lindsey Macmillan: II really worry about the kind of variation across different school settings here, right, because the size of schools is absolutely fundamental to this. Like, if you are a one form entry, you know, with very limited resource, perhaps you know not not with a full role.

249
01:00:04.050 --> 01:00:33.890
Lindsey Macmillan: your ability to be able to kind of collate this resource, to be able to tap into these different kind of key pastoral people that you need to to to navigate. This is really, really challenging, and I think it goes hand in hand, really, with the decimation of local authorities funding, you know, and the the kind of rise of academization more generally. And and maybe you know, large Academy chains are better placed in some ways than be able kind of pull across resources here to maybe do something like this. So I know there's a question in the in the QA. About that I mean

250
01:00:34.370 --> 01:00:40.519
Lindsey Macmillan: it. It's an interesting kind of question in terms of thinking about the best ways in which we kind of

251
01:00:41.020 --> 01:00:42.489
Lindsey Macmillan: pull together all these

252
01:00:42.720 --> 01:01:03.900
Lindsey Macmillan: really quite severely underfunded parts of the system, you know, and how different different schools have to experience that I'm a governor, a a small school. and we really we really struggle with our budget, you know, just just to get teachers in the classroom. So beyond that, you know, thinking about all of the extra support that we're talking about. It's it's a real challenge

253
01:01:03.910 --> 01:01:09.649
Lindsey Macmillan: measuring. I like data, Becky, so I'm glad you asked me that.

254
01:01:09.700 --> 01:01:16.330
Lindsey Macmillan: Measuring absence is something which we're doing increasingly, increasingly well, I think

255
01:01:16.510 --> 01:01:36.480
Lindsey Macmillan: you know, probably to Ellie's frustration, something we should have started doing probably better a while ago. Now that people are noticing it. You know, the data catches up and we start to understand these things a bit better. I'd say we're we're still not there. Right? So I think, understanding. And and often the problem with this is really because there's such

256
01:01:36.750 --> 01:01:55.959
Lindsey Macmillan: a multifaceted issue. But, like, as we've already said, there's there's so many different reasons. Why, even if one particular child might be absent from school, that really, when you're going into the data, you're trying to say, well, is it. This thing, is it this thing? And it's it's not. It's not any one thing. It's all those things together. But I think that the key really

257
01:01:55.960 --> 01:02:07.680
Lindsey Macmillan: so understanding this is to collect better data. And and you know, II don't wanna say this should be put on schools, because schools already have, as I've already said way too much to do as it is.

258
01:02:07.870 --> 01:02:13.750
Lindsey Macmillan: One of the things we ask our head teacher for is a little bit more breakdown now on absenteeism. And

259
01:02:13.910 --> 01:02:38.009
Lindsey Macmillan: we we do look, you know, at persistent absenteeism as in people that are missing more than 10, etc. And then we go to missing more than 20, missing more than 30. You know. What's the characteristics? You know what what might be happening for these families, and what can we do really. And that's really the role of governing boards. I think to really be challenging this in that very particular way. No one's asking for 100% attendance.

260
01:02:38.010 --> 01:02:45.819
Lindsey Macmillan: But I think when you're talking below 90% attendance, you are getting, you know, to a significant portion of schooling being missed. So

261
01:02:45.860 --> 01:03:05.060
Lindsey Macmillan: there is data which breaks it down beyond 20 beyond 10% to more than 20%. More than 50%. Actually, the number of kids missing more than 50% is is small. I mean, this is a huge problem. But it's a small proportion. It's it's 1% compared to, you know.

262
01:03:05.060 --> 01:03:21.149
Lindsey Macmillan: 42% of Fsm kids missing at least 10% of school. But the evidence, as I said in my talk, is quite clear in terms of the impact on attainment. So I know it's not the bill and end all. But I think that we should also be aware of that element of it, too.

263
01:03:22.210 --> 01:03:39.759
Becky Taylor: Thank you. And I. There's some great ideas. Now. I'm a governor of a small primary school as well. I'm thinking I might just take some of those back when we have our next full board meeting in a couple of weeks time. So, Douglas, you'd like to suggest about ways that perhaps we could be thinking in a fair way about measuring attendance.

264
01:03:41.350 --> 01:03:52.470
Douglas Hutchison: and it's probably not something that I can comment on in terms of how you I don't know enough about how you gather your figures in England, and

265
01:03:52.530 --> 01:03:56.480
Douglas Hutchison: ours are simply published once a year.

266
01:03:56.600 --> 01:04:09.190
Douglas Hutchison: Anyway. And it's just overall presentation. It's broken down. But and then it's up to us to use that in terms of self evaluation and planning to address the issues

267
01:04:09.220 --> 01:04:19.839
that I'd have to say, there is a question about this is probably much more of a personal issue. I think there's a question about reliability of the data on attendance. And

268
01:04:19.910 --> 01:04:40.400
Douglas Hutchison: here in Scotland. But it is what we have. I've had that discussion briefly with Edward. So so from Strathclyde University, who's published on a attendance recently about how reliable our data is. There are all sorts of issues about batch converting children from Tbc. To be confirmed to a authorized absence, and all the rest of it, anyway.

269
01:04:40.550 --> 01:04:46.510
Douglas Hutchison: We have issues with our system, too. It's not perfect, and there's always room for improvement.

270
01:04:47.280 --> 01:05:02.369
Becky Taylor: Thank you. be let's some. So one of the things that's come up a couple of times here is around a. A. A is inevitably the budgetary constraints that that we have in the system at the moment.

271
01:05:02.500 --> 01:05:20.920
Becky Taylor: and I wonder if, from thinking about a from what? From what policy makers could do? How should they prioritize their efforts to address factors contributing to pupil absence amidst the budget constraints that exist. Douglas, do you wanna start us up on that? And then we'll go to Ellie.

272
01:05:21.590 --> 01:05:25.420
Yeah, I mean, I've said it already.

273
01:05:25.470 --> 01:05:26.670
Douglas Hutchison: you know

274
01:05:27.020 --> 01:05:47.099
Douglas Hutchison: I all. All I seem to do at the moment is have discussions about the budget. I mean, like in Glasgow. I mean, it's not. It's there's a paper published on it. We have a budget gap of 120 million pounds over the next 3 years, and education is just short of 40% of the overall budget here in Glasgow.

275
01:05:47.100 --> 01:06:11.879
Douglas Hutchison: It's every year practically since I became a director of the role has been, you know, like to make savings we need to. We need to fund public services appropriately. I mean, it's for me to tell the Chancellor not to give away 20 billion pounds in a tax cuts. But why can't we just fund public services

276
01:06:11.920 --> 01:06:27.470
Douglas Hutchison: to the stand up that we need. And and so, in a context of constantly cutting resources, the support around young people, not just young people with particular additional support needs. But all young people were cutting

277
01:06:27.470 --> 01:06:50.959
Douglas Hutchison: the office staff. We're cutting the cleaners. We're cutting the janitors at the system. It just gives up at some point, and if you're a young person with particular needs in that system, then it's even more challenging for you. So all I would say is, we need to fund public services to the standard the modern 20 first century democracy demands.

278
01:06:51.470 --> 01:06:52.980
Becky Taylor: Thank you. Any.

279
01:06:53.850 --> 01:07:29.589
Ellie Costello: Yeah. I mean, I can. I completely agree. III feel that one of the things that I've I come up against, and I've become more aware of. When do more national work? Is this tension actually, between the Civil Service and the Treasury, and Ministers, and the Treasury, and the arguments that happen. And time and again, it's the Treasury that feels that education is very well funded, and that children and families get more than enough, and you know, suck it up and get on with it. And I think there is, you know, a very high level shift that needs to take place in in how we decide.

280
01:07:29.590 --> 01:07:38.220
Ellie Costello: and those that are making the decisions on behalf of us about investing in in childhoods, investing in children

281
01:07:38.220 --> 01:08:05.159
Ellie Costello: and supporting those that are raising children and and supporting their families, and carers to, to, to, to live full and equitable lives, and to access education and to and to be productive, healthy adults. So I absolutely agree. That that. Actually, there's some fundamental shifts that need to happen. I'm a little bit concerned by what's coming out of labor.

282
01:08:05.160 --> 01:08:29.830
Ellie Costello: you know. Th there isn't enough money in the pot. You know, these are often these are sort of ideological conversations that decisions that are happening. And and I worry. You know, II remember Cameron and Claire coming into the rose garden and and talking about in it together. We've all got to tighten our belts, and we're 14 years into being in it together. And it's it's just got worse and worse and worse.

283
01:08:29.830 --> 01:08:36.889
Ellie Costello: So I think it's it's about prioritizing childhood, restoring childhood prioritizing children.

284
01:08:36.890 --> 01:09:01.389
Ellie Costello: But II really don't think that they fully yeah, get that. Lastly, there's a brilliant if nobody's been to the King's fund. it runs 6 months a year this particular presentation on the past, present, and future, of health and social care in the Uk. There's some absolutely brilliant data modeling that talks about why boom bust investment

285
01:09:01.819 --> 01:09:15.560
Ellie Costello: and funding is is part of part of the landscape now, and we've just come to accept it rather than long-term reliable investment and commitments. So which is what public services need. As Douglas said.

286
01:09:16.240 --> 01:09:43.880
Becky Taylor: Thank you. Lindsey. I'm gonna put a little spin on this question. Before before I invite you to answer? Partly because I know that your research center has an interest in in looking at research evidence around and and generating research evidence around these sorts of questions. But we've got a couple of questions from the audience around. What evidence we have, what we, what we know about, what works in terms of attendance interventions. And

287
01:09:43.910 --> 01:10:01.680
Becky Taylor: and we also know that that is something that our our policy makers place a particular value on. So it fits in quite nicely with this focus on on on policy making, in, in, in budget in times of budgetary constraint. So I wondered if you could so

288
01:10:01.930 --> 01:10:18.689
Becky Taylor: bring us up to speed on on those sorts of questions. The answer is depressingly. Not much, Becky. I think you know the things I've talked about. We kind of know how to think around the edges of this, and we know you know how to get the marginal child back into school, you know, with these kind of

289
01:10:19.380 --> 01:10:42.080
Lindsey Macmillan: I, albeit you know at least point was well taken that parents have had enough being text. I've got 3 children. I definitely know that I get way too much communication already from school. So that's that's a well taken point. But I you know there is. There is evidence. That says that you know you can. You can shift the dial a little bit with kind of more, more communication. But we we don't know

290
01:10:42.150 --> 01:10:48.470
Lindsey Macmillan: really how to shift the dial in terms of the levels of what we're seeing now, just purely because this is, you know.

291
01:10:49.050 --> 01:10:59.150
Lindsey Macmillan: an incredibly difficult thing that we've we've we've not really. you know, had to deal with quite so drastically before. so

292
01:10:59.530 --> 01:11:16.120
Lindsey Macmillan: I think you know, anyone that's in this space is scratching their head, saying, right, how are we gonna try and actually provide the most rigorous evidence possible, you know, in this area what what we could do with the cosmos study and some of the stuff I talked about in the introduction.

293
01:11:16.200 --> 01:11:17.700
Lindsey Macmillan: was really just.

294
01:11:17.780 --> 01:11:21.550
Lindsey Macmillan: you know, trying to compare kids that were

295
01:11:21.610 --> 01:11:35.560
Lindsey Macmillan: otherwise similar across a range of different kind of at least observable characteristics of families, and see kind of what? What factors were still predicting persistent absenteeism over and above

296
01:11:35.830 --> 01:11:57.009
Lindsey Macmillan: some of the more kind of common issues that you might think of like prior attainment. Like, you know, parental background things like this. But beyond that, you know, in a kind of impact evaluation kind of setting. Really, we don't know right now, Becky, and I think you know, got to be honest about that. It's it's a big space that probably needs a lot more investment to actually understand, too.

297
01:11:57.140 --> 01:11:58.090
Lindsey Macmillan: And

298
01:11:58.910 --> 01:12:19.209
Lindsey Macmillan: but yeah, like the other guys have just said, we need investment in everything, not just research. You know, investment beyond schools in the services. You know, the support, the supportive services. But also, you know, the the the recoveries are. Remember him, he said. We needed 15 billion pounds in England, and we got 5. So

299
01:12:19.770 --> 01:12:30.520
Lindsey Macmillan: yeah, I saw a question actually in the chat about, you know, people that fall in behind, for example, on maths, and then that you know. And this comes back to the point I was making. This kind of is a vicious cycle. Right? You just you get kids who are

300
01:12:30.880 --> 01:12:42.639
Lindsey Macmillan: also losing engagement because they they feel like they will never catch up, they will never recover. And so there is that kind of element of this as well, that should probably be. Be. Be kind of thought about, too.

301
01:12:43.080 --> 01:12:51.799
Becky Taylor: Thank you. As a. As a final question I wanted to come to is around, send and neurodiversity which have been brought up in a couple of questions.

302
01:12:51.810 --> 01:12:54.670
Becky Taylor: And so

303
01:12:55.030 --> 01:13:24.859
Becky Taylor: Elliot, be great if you could start us off on this around, how we could potentially improve, send support. To ensure that students needs are understood and send is valued. But we've got another. Another person has noted that some parents are turning to the private sector. In in terms of finding that private schools, perhaps more flex, have more flexibility around curriculum and attendance. That is supportive of neuro diverse children. So it'd be really interesting to hear your thoughts on that.

304
01:13:25.770 --> 01:13:28.930
Ellie Costello: Yeah, I mean, I think,

305
01:13:29.250 --> 01:13:35.100
Ellie Costello: without a doubt there's been an absolute, enormous rise, hasn't there? In children identified as having

306
01:13:35.330 --> 01:13:43.330
Ellie Costello:  special educational needs? I I've been grappling with this a lot because

307
01:13:43.380 --> 01:14:04.940
Ellie Costello: II think there's a lot to be said that our children's distress and behaviour is in response to the environments we're asking them to engage with. and that you know. What does it say? If you know, 30% of our children are are not fitting the system or our natural wastage

308
01:14:05.060 --> 01:14:32.520
Ellie Costello: and that increasing numbers are are identified as having special needs. You know, part of part of the shift in in the conversation has to be around. Imagine if schools were flexible, inclusive, well resourced and well funded and interesting places to be, would we be identifying as many a as problems

309
01:14:32.520 --> 01:14:46.630
Ellie Costello: or or or or or seeking you know a diagnosis because they're not fitting. And and and II went through this myself. It was

310
01:14:46.790 --> 01:14:53.180
Ellie Costello: again, really difficult to to walk that path, because there's a massive tension as to

311
01:14:53.250 --> 01:15:11.409
Ellie Costello: whether or not it's the right thing to do but I think that that the system is so narrow now, and and the burden is so great that there is there is so much tension, isn't there around trying to understand why your child isn't isn't fitting

312
01:15:11.920 --> 01:15:30.869
Ellie Costello: so I think there's, you know. Again it calls to the requirement for the purpose of education, and what those environments are. And and and why so many of our children aren't fitting as well as services, I think, needing to catch up with

313
01:15:30.870 --> 01:15:44.850
Ellie Costello: supporting the children who who who are escalating in their needs. so I've seen the Dfe's case for change for the send and alternative provision.

314
01:15:44.850 --> 01:15:51.939
Ellie Costello: plan, and a lot of that case for change. Hinges on early support.

315
01:15:51.940 --> 01:16:21.350
Ellie Costello: In the belief that if you get in early, a lot of these children won't escalate to high needs. I think, my, my, my narrative back to the Dfe is that you will always have children with disabilities and entitlements who are expensive, so expect and plan for them as well as get in early and help all children not to escalate to high needs, and those that do have high needs to live a full and equitable life. So so I think there's a lot there, regardless of

316
01:16:21.350 --> 01:16:36.890
Ellie Costello: learning disability or neuro diversity or anything else. Let's ensure that we are making systems that are fit for to support all our children and to and to help them to access education.

317
01:16:37.280 --> 01:16:38.990
Ellie Costello: I'm not sure if that was that.

318
01:16:39.020 --> 01:16:53.520
Becky Taylor: No, I think we know that's really re some really helpful points there. And again it sounds like a little bit comes back to funding as well, and then showing that that these aspects are are are appropriately funded. Douglas, is there anything you'd like to add on this topic?

319
01:16:54.010 --> 01:17:13.009
And the the Scottish approach is, it is probably quite different from the English approach in 2,004, where the Scottish Parliament introduced the Education Additional support for Learning act and that and ended the term special educational needs.

320
01:17:13.010 --> 01:17:41.499
And that was broadly because it was seen as a deficit model where the problem was in the child and not in the system. And so in Scotland we talk about additional support needs and your additional support needs might be caused. Because, you know, like this year you get Miss Honey, and everything's wonderful. And next year you've got Mrs. Trunchbull. And suddenly you're not progressing as well. That's because the problems in the system. It's not in you. And so we talk about additional support needs. They can be transitory for reasons of bereavement, for example.

321
01:17:41.910 --> 01:17:52.610
Douglas Hutchison: overall our broadly circular definition of additional support needs. You have additional support needs, if you need additional support, has meant that, you know. In some cases you get schools with.

322
01:17:53.020 --> 01:18:13.819
Douglas Hutchison: you know, like 3 quarters of the school, have additional support needs, so it hasn't worked out entirely the way it was intended. But broadly. The principles are right, and the philosophy is right, and so it resources. Is strictly tied to a definition, a diagnosis, and almost medical model of scnd. So

323
01:18:13.990 --> 01:18:17.879
Douglas Hutchison: let's say, it's a broadly different approach

324
01:18:17.950 --> 01:18:29.359
Douglas Hutchison: in Scotland. But, as I was saying earlier, the the resources are always there to meet those additional support needs. So it's it's not as it's not quite as legalistic as it appears to be in England.

325
01:18:29.990 --> 01:18:34.829
Becky Taylor: Thank you, Lindsey. Would you like a final word on this question around

326
01:18:34.970 --> 01:18:40.210
Becky Taylor: especially children with special educational needs or neurodiversity.

327
01:18:40.500 --> 01:18:51.489
Lindsey Macmillan: Yeah, I mean, obviously, we're seeing a massive increase across the keys in terms of send needs. It's actually interesting. The question about private schools, because I think our experience.

328
01:18:51.490 --> 01:19:15.060
Lindsey Macmillan: you know, which is at least in our school, is we're getting a lot of private school kids joining our system because the same Co provision in our school is much better than what it is in the private schools, and they're just not getting the support they needed in the local private schools. I don't know how, you know. I don't know the kind of large school data, large scale data on this but it's something we should look at. Actually, because I'm definitely seeing this

329
01:19:15.500 --> 01:19:30.579
Lindsey Macmillan: the a huge increase in private school kids coming to us, because because they're just not getting this to send support in in the private in the independent system to the same degree. I guess that's very much depends on the context of any private school that you're you're trying to get into.

330
01:19:30.590 --> 01:19:45.900
Lindsey Macmillan: But yeah, I mean, I've I've said I've said an a number of times this evening already, I think you know, when I look at the the scale of the need, and my Cenco is working tirelessly to make sure that these kids all have the support that they need against a system which is

331
01:19:46.050 --> 01:19:49.479
Lindsey Macmillan: incredibly challenging to navigate

332
01:19:50.620 --> 01:19:58.519
Lindsey Macmillan: endless bureaucracy of having to fill out. You know, these, these requests working with the families working with the local authority which doesn't have

333
01:19:58.660 --> 01:20:18.709
Lindsey Macmillan: the resource to support, you know, to try and get these kids the support they need. It's just it's a devastating picture, really. I think when you, when you see firsthand what's going on with kind of sem provision, and and it doesn't surprise me at all, therefore, that it comes out as one of the biggest predictors of persistent absenteeism and comes out, and all of the focus groups, and it comes out in every discussion.

334
01:20:18.710 --> 01:20:37.110
Lindsey Macmillan: You know that you listen to about parents and why children are absent. I mean, if you if you, as a parent, if you feel your kid is not getting what they need from school, of course you're not gonna send them to school. It's it's like our job is parents not to do that. So I think, you know, it's it's it's a massive part of the story, Becky, and we need to.

335
01:20:37.310 --> 01:20:46.300
Lindsey Macmillan: We need to really see this as as as a primary kind of area that that's going to need some some shoring up. Should should we get to

336
01:20:46.550 --> 01:20:48.870
Lindsey Macmillan: a new position in the coming months.

337
01:20:49.770 --> 01:20:58.889
Becky Taylor: Thank you so much, Lindsey and Douglas and Ellie, for engaging with all those questions. I'm gonna hand back to Gemma now to to move towards the close of the event.

338
01:21:03.300 --> 01:21:15.289
Gemma Moss: Sorry about that. I'm on mute. We are going to close the event. Thank you very much. To all of the panelists. I think the discussion has certainly shown that

339
01:21:15.380 --> 01:21:34.920
Gemma Moss: pupil absence is not a simple problem with a simple solution. It is multi-dimensional. It can can be tackled in different ways. But getting to the root of this is a long-term project, not short term. Fix from what the speakers on our panel have said.

340
01:21:35.500 --> 01:21:52.979
Gemma Moss: It's interesting to know that things are still being trialled and and and worked on in different places. It would be nice if there was more exchange between people who are doing things on an LA. Level as Douglass's in Glasgow.

341
01:21:52.980 --> 01:22:20.110
Gemma Moss: and maybe other things that are happening down in the south of the border that really are trying to take a bottom up approach, and that are trying to build stronger connections between children, parents and families around these issues. That was the starting point in the quote from Rachel de Souza that Lynn began the session with, and it remains a good end point. I think

342
01:22:20.190 --> 01:22:29.580
Gemma Moss: this is a collective problem, and it will be solved if we can find ways of listening to all of the voices of those most directly involved.

343
01:22:29.870 --> 01:22:55.439
Gemma Moss: So we're gonna end slightly early this evening. Iii want once again, just to thank the 3 panelists for making up the space, as it were, because we were due to have form for whatever reasons we weren't able to. So thank you very much from me and I hope everybody who is on the call and thank you those who did for raising the questions that you did.

344
01:22:55.440 --> 01:23:03.109
Gemma Moss: We will be writing this up in a briefing note the discussion that's been had, and we'd like to phrase our

345
01:23:03.110 --> 01:23:17.410
Gemma Moss: briefing notes around questions for policy makers, questions for practitioners and questions for researchers. There will be a lot following on from this. Thank you very much, everybody. Thank you very much indeed.
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