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1
00:02:25.790 --> 00:02:26.949
Ann Phoenix: Should I start?

2
00:02:27.370 --> 00:02:28.909
Ann Phoenix: It's 5, 30.

3
00:02:30.840 --> 00:02:31.570
Elizabeth Hudson: Go ahead!

4
00:02:31.960 --> 00:02:32.780
Ann Phoenix: Lovely.

5
00:02:33.970 --> 00:02:42.840
Ann Phoenix: Well, Hello, everyone. I'm delighted to welcome you to online panel discussion this evening.

6
00:02:43.470 --> 00:02:48.640
Ann Phoenix: It's called education after the election priorities for change.

7
00:02:48.990 --> 00:02:59.629
Ann Phoenix: And this is the 5th in the what matters in Education Series of panel discussions that's jointly organized by the Esrc Education Research program

8
00:02:59.670 --> 00:03:02.090
Ann Phoenix: and the Institute of education.

9
00:03:02.800 --> 00:03:15.379
Ann Phoenix: My name is Anne Phoenix, and together with Elaine Unterhalter, I will be chairing this session on behalf of Lin Ang, who's the pro Director of Research at the Institute of Education.

10
00:03:15.500 --> 00:03:25.299
Ann Phoenix: and also on behalf of Gemma Moss, who is the Esrc. Education Research Program director, and who will be our 1st speaker this evening.

11
00:03:26.010 --> 00:03:35.849
Ann Phoenix: Elaine, the other co-chair, will be putting questions posted in questions and answers to the speakers later on, and chairing that discussion

12
00:03:36.640 --> 00:03:42.360
Ann Phoenix: just before we begin there are 4 housekeeping points I need to draw your attention to.

13
00:03:42.400 --> 00:03:45.610
Ann Phoenix: 1st of all, we are recording this session.

14
00:03:45.850 --> 00:03:52.260
Ann Phoenix: That's so that we can create a summary of the discussion and the recording will go on the website afterwards.

15
00:03:53.450 --> 00:04:00.340
Ann Phoenix: Secondly, we would love you to Tweet during the session. If you wish to please use the hashtag

16
00:04:00.630 --> 00:04:06.020
Ann Phoenix: hashtag. What matters IOE. We'll put that in the chat so that you can see it.

17
00:04:06.480 --> 00:04:13.819
Ann Phoenix: And would you please use the Q. And a button. If you would like to post a question for the panel to consider.

18
00:04:13.840 --> 00:04:23.059
Ann Phoenix: please don't put it in the chat, because we would like to leave the chat open for comments, and that that are more general, and we won't be able to find them.

19
00:04:23.130 --> 00:04:32.329
Ann Phoenix: And so the 4th housekeeping point is that the chat is open, so please do comment on anything you hear as you hear it

20
00:04:33.230 --> 00:04:35.969
Ann Phoenix: now on to the substance of the evening.

21
00:04:36.300 --> 00:04:42.300
Ann Phoenix: and I'm sure you're all very conscious that we will have a general election next week.

22
00:04:43.120 --> 00:04:53.620
Ann Phoenix: Well, our discussion this evening looks beyond that point to give us some insights into what our speakers see as mattering in education

23
00:04:53.740 --> 00:04:57.850
Ann Phoenix: and the main priorities they see as important for change.

24
00:04:58.110 --> 00:05:12.489
Ann Phoenix: for after the election, so the panel will draw on their research and their campaigning in the field of education to debate what the priorities for the next Secretary of State for education should be.

25
00:05:12.600 --> 00:05:22.350
Ann Phoenix: and the steps that a new UK. Government would, or indeed, even should, take to make those steps a reality.

26
00:05:23.340 --> 00:05:30.280
Ann Phoenix: Our panel this evening are expert in different aspects of education. They're a star panel.

27
00:05:30.380 --> 00:05:53.360
Ann Phoenix: and together their research or their agenda setting campaigns will help us to think about priorities for change in the education field. They are Gemma Moss, who I've mentioned before is director of the Esrc. Education Research Program, and Gemma works in Ucl. In the department of learning and leadership.

28
00:05:54.060 --> 00:06:04.500
Ann Phoenix: Then we have Ollie Newton, Executive Director of the Edge Foundation, which campaigns on Post 16 issues and the skills agenda.

29
00:06:05.020 --> 00:06:07.000
Ann Phoenix: We have Claire Cameron.

30
00:06:07.020 --> 00:06:14.660
Ann Phoenix: who also works at Ucl in the Social Research Institute and in the Thomas Quorum Research unit there.

31
00:06:15.660 --> 00:06:18.180
Ann Phoenix: then we'll have Tristan Mcgowan.

32
00:06:18.190 --> 00:06:22.039
Ann Phoenix: who is also in Ucl in the Department of Education

33
00:06:22.210 --> 00:06:24.240
Ann Phoenix: Practice and society.

34
00:06:24.770 --> 00:06:32.850
Ann Phoenix: and then John Yan Yandour, who is also new Cl in the department of culture, communication, and media

35
00:06:33.810 --> 00:06:50.740
Ann Phoenix: for those of you who are joining us for the 1st time the what matters in Education panel discussions are published as comprehensive briefing notes summarizing the discussion. So you will find the briefing notes on our website after the event.


36
00:06:51.120 --> 00:07:00.750
Ann Phoenix: Please sign up to our mailing list. If you'd like to receive updates from the program and notification of future events, you'll find the link in the chat.

37
00:07:01.230 --> 00:07:05.059
Ann Phoenix: So a note about the format for this evening

38
00:07:05.510 --> 00:07:17.560
Ann Phoenix: each panelist will be invited to speak now for about 5 min on the main challenges they see, and their priorities for a post election future.

39
00:07:18.030 --> 00:07:23.789
Ann Phoenix: The Panelists will then have the opportunity to discuss the points that have been raised by all of them

40
00:07:24.180 --> 00:07:35.929
Ann Phoenix: for about 10 min, so fairly, briefly, and then that will be followed by an open discussion where Elaine will pick up the questions you post in the Q. And A.

41
00:07:36.850 --> 00:07:51.480
Ann Phoenix: So let's start off 1st of all with Gemma. So Gemma, can I ask you to start by introducing the debate and talking to the topic. Schools, post covid, and the social value of education. Thank you.

42
00:07:52.150 --> 00:07:59.680
Gemma Moss: Thank you. I am going to start and I'm just getting to slide show.

43
00:08:00.274 --> 00:08:23.839
Gemma Moss: Thank you very much for the introduction and welcome everybody. Those of you who've been to other events in the What matters in Education Series will know that we've got a slightly different format this time round. Normally, what we do is we ask a policy maker, a researcher, and a practitioner all to be on the panel and discussing the same issue

44
00:08:24.090 --> 00:08:53.220
Gemma Moss: this time round. We're hoping to set an agenda for change, looking across the ages and stages in education. So instead, we have speakers from Ioe who can contribute on different ages and stages in education, and we have. Ollie Newton very kindly has joined us to bring us his expertise on the skills agenda. A topic that we know is going to be very important. Post the election, whoever the Government is.

45
00:08:54.618 --> 00:09:02.979
Gemma Moss: I might. I'm taking the schools brief, and you might be surprised to see that my title is schools. Post covid.

46
00:09:03.160 --> 00:09:27.469
Gemma Moss: Why are we going back to that moment? I think it's because for me, Covid, reset an agenda for school based education. And I want to remind us how it did so and why. Therefore, we might need to start thinking about schools differently in particular, remembering the social value of education. Okay, schools during Covid

47
00:09:27.580 --> 00:09:44.280
Gemma Moss: I and colleagues at the Ucl. Conducted Research, 4 research projects here during Covid, looking at what was going on. And in particular, how research practitioners paid attention

48
00:09:44.280 --> 00:10:11.689
Gemma Moss: to what their communities needed reacted very fast, innovated, adapted, and did a whole load of things that policy makers were not expecting, reacting to problems that policymakers often couldn't see and whose importance they did not recognise. Now that raised for me and the research team working on these research projects.

49
00:10:11.690 --> 00:10:31.310
Gemma Moss: Why, there was that disconnect between what practitioners saw is most important. And what policy makers understood the main emphasis during Covid should be. And I guess what I'm really wanting to do is remind us why it's worth remembering that now.

50
00:10:32.055 --> 00:10:49.279
Gemma Moss: Now, alongside the 4 research projects I undertook at Ucl a year ago. I also ran some stakeholder engagement and roundtable discussion through the fed and talking to practitioners, teacher, leaders.

51
00:10:49.360 --> 00:11:02.629
Gemma Moss: parents and carers and students themselves, and it was very striking how, even a year ago, people felt there were important lessons learned during Covid that had not fed into policy.

52
00:11:02.890 --> 00:11:30.059
Gemma Moss: Now, here's my next slide, and it's trying to summarize and express what some of those disconnects were between policy and research on the left hand side. We have Zane Powell's assistant head teacher at Western Primary School in Grimsby, who got newspaper and media coverage early on because he was hand delivering 7,500 school meals to his hungry students.

53
00:11:30.060 --> 00:11:56.909
Gemma Moss: So, whilst a head of policy makers, having decided they needed to do something to feed poor children in particular. When schools closed he was already out there distributing sandwiches to children and making sure they still got lunch, even if they weren't on a school site. Now, all of this for me, represents teachers reacting immediately to the needs on the ground and innovating as they did so.

54
00:11:56.910 --> 00:12:06.149
Gemma Moss: Policy makers, on the contrary, are represented by this quote from Amanda Spielman. That's from the Tes.

55
00:12:06.180 --> 00:12:31.969
Gemma Moss: They were much more concerned about learning loss, much more concerned about whether schools were keeping up with lesson delivery, and really stood exactly where they stood before the pandemic during the pandemic, and have maintained very much the same story afterwards. The final picture is of an article that was published in the Daily Mirror, reporting on the work we've done here at Ucl.

56
00:12:32.000 --> 00:12:36.329
Gemma Moss: The work we did at Ucl was designed to build new knowledge.

57
00:12:36.340 --> 00:12:53.589
Gemma Moss: and in the process we found ourselves wanting to use the findings to set an agenda for educational change. Now, one of the most important findings for us was simply the strength of the connection between schools and their communities.

58
00:12:54.314 --> 00:12:59.049
Gemma Moss: And we've got some quotes here from some of our own data

59
00:12:59.050 --> 00:13:23.950
Gemma Moss: from heads in every case commenting on how they got through Covid, what they learned from Covid, what they felt they had to do during Covid. I think what this demonstrates is that they know up close and personal, what matters in children's lives, in ways that many policy makers simply don't. I think it also shows us their sense of moral

60
00:13:23.950 --> 00:13:26.890
Gemma Moss: responsibility which drives them to act.

61
00:13:27.060 --> 00:13:49.179
Gemma Moss: Yet the the strength of the connection between schools and their communities is seldom regarded as an asset in the policy making world, it may be undervalued, it may be discounted, and going forward to whoever comes in in the next government. I would like us to factor this back in to how policy works.

62
00:13:49.990 --> 00:14:19.309
Gemma Moss: Let's just spend a little bit more time thinking about why we have this kind of disconnect. Why doesn't the system recognize the social value of education? I think it's largely because the system measures used to hold schools to account are too thin. We know, for instance, that absence and exclusion data, more children are absent, more children are excluded. We don't know why the data the system collects doesn't tell us that

63
00:14:19.440 --> 00:14:44.409
Gemma Moss: too much emphasis goes on attainment measures, and this distorts what can be seen and what is valued in education. I also think it really misdirects investment so that we put a huge amount of investment into trying to engineer better outcomes, even though we have an exam system and structure that maintains a normal distribution curve, and will always have about

64
00:14:44.410 --> 00:14:56.000
Gemma Moss: a 3rd of people's doing less well than those in the middle, and a 3rd of people's doing better aiming for higher test. Scores also won't solve the core problems that

65
00:14:56.000 --> 00:15:19.669
Gemma Moss: our schools see in their communities. They don't solve the problem of pupil absence. They don't solve the right in send. They don't solve the increase in people's reporting. Poor mental health. Indeed, they may be exacerbating them. They also fundamentally don't solve those aspects of children's lives that act as a major drag on attainment outcomes, all of which

66
00:15:19.670 --> 00:15:46.299
Gemma Moss: the research is very clear on, I think, acknowledging the contribution that schools make to the quality of children's social relationships and their engagement with the school community would change the environment in school in ways that would actually encourage children to engage. I think, if we were able to rewire the education system to take the social value of education into account, we'd end up with different results.

67
00:15:46.300 --> 00:15:57.260
Gemma Moss: Yeah. So here is my agenda for change. I'm hoping I'm keeping to my 5 min. Oops! I'm over rename the DC. Dfe the

68
00:15:57.260 --> 00:16:19.613
Gemma Moss: department for children, schools, and families. Let's go back to that. It's where labour left off. It will redirect direct investment in education. I think we should have a social national conversation about the purposes of education. Starting from what people learned during Covid, use this, and you can read the rest. I'm not going to go through them all right.

69
00:16:19.980 --> 00:16:32.070
Gemma Moss: I think there is the possibility of bringing about change in the system. If we develop new metrics for the social value of education that encourage us to focus on local knowledge, local need.

70
00:16:32.220 --> 00:16:34.149
Gemma Moss: That's it from me.

71
00:16:36.010 --> 00:16:43.359
Ann Phoenix: Thank you very much, Gemma. You've really gone some way to helping us think about what it means to set a new agenda.

72
00:16:43.680 --> 00:16:51.090
Ann Phoenix: And now I'd like to invite Claire next to share your thoughts on child poverty.

73
00:16:51.130 --> 00:17:00.729
Ann Phoenix: addressing family income directly, and improving access to early childhood education, to improve children's life chances. Thank you.

74
00:17:10.500 --> 00:17:12.050
Ann Phoenix: Claire. You're muted.

75
00:17:16.589 --> 00:17:17.419
Claire Cameron: That better.

76
00:17:17.420 --> 00:17:18.470
Ann Phoenix: Yes, perfect.

77
00:17:18.470 --> 00:17:31.020
Claire Cameron: Sorry. Hello, everyone. I'm Claire Cameron from Thomas Core research unit. Could we have the next slide, please? I'm gonna talk a little bit about child poverty and what we can do to address it.

78
00:17:31.040 --> 00:17:40.469
Claire Cameron: And this is drawing on work that I've been carrying out in in, mostly in a program called Act Early, which is taking place in Tower Hamlets and Bradford.

79
00:17:40.520 --> 00:18:00.079
Claire Cameron: And there's very much more that could be said about ways to address child poverty, and I'm just going to be able to touch the surface of it. But, as you may know, nearly a 3rd of children now about 4.2 million are living in poverty, and this has a corrosive effect on child health and education both now and in the longer term.

80
00:18:00.120 --> 00:18:18.719
Claire Cameron: And so I'm gonna talk about 2 measures which could help change that course, one around financial help for families getting what they're entitled to in the short term, and one about easing access to early childhood, education and care, which, if implemented for every child, would improve their life chances

81
00:18:19.020 --> 00:18:20.799
Claire Cameron: next slide, please.

82
00:18:22.270 --> 00:18:35.009
Claire Cameron: So the 1st project, easy access to financial advice, for families started from the point of saying, well, billions of pounds of welfare, benefits and social tariffs are going unclaimed each year.

83
00:18:35.090 --> 00:18:56.579
Claire Cameron: and and so we joined up a health setting 2, 3 health settings and community settings with welfare advice. We asked clinicians and practitioners to ask their patients and and the people that they saw in community centers, if they would like to see a financial advisor, a money advisor on their premises

84
00:18:56.930 --> 00:19:00.959
Claire Cameron: as part of their routine encounter with that setting.

85
00:19:01.100 --> 00:19:28.540
Claire Cameron: and this showed that over 14 months 476,000 pounds was maximized from 174 parents, attending a a high risk setting. That's a newer disability clinic for children, which amounted to about 6,000 pounds on average, for those who could claim something with enormous benefits to families. And just one quote, now we can get the food stuff. We can get bulk shopping. The money can go further. We can eat properly

86
00:19:28.940 --> 00:19:45.269
Claire Cameron: other parents that they could buy essential items, such as a push chair that they could participate in social life, such as going to a cafe with a child they could address infestations of but bed bugs in that was predominant in in poor quality housing.

87
00:19:45.270 --> 00:20:13.230
Claire Cameron: and required chemicals and replacement furniture quite frequently, and aside from this, the the money and the encounter with the advisor improve people's confidence. They would say things like, I didn't know where where to ask for help. If I didn't go to the coffee mornings at the clinic I wouldn't know about it. And they they they talked about having having someone to talk through the bureaucracy of applying for benefits as being a maximum help.

88
00:20:13.570 --> 00:20:24.040
Claire Cameron: and we found that the conditions to make this kind of encounter work are to make it take place in a familiar non-stigmatizing and welcoming, setting

89
00:20:24.110 --> 00:20:32.300
Claire Cameron: a place an Nhs place, for example, where people go because they just have health issues, not for any stigmatized reason.

90
00:20:32.825 --> 00:20:45.590
Claire Cameron: To have in person information to have an easy referral process. We found the clinicians found they didn't want to talk about money matters particularly, but if they could just refer somebody easily, it could happen easily.

91
00:20:45.790 --> 00:20:57.999
Claire Cameron: and to have a collaborative ethos, so that that project is having enormous impact in for some families in in the in the borough of Newham, and some in Tower hamlets, too.

92
00:20:58.400 --> 00:21:00.230
Claire Cameron: and that could be repeated

93
00:21:00.260 --> 00:21:01.879
Claire Cameron: across the country.

94
00:21:02.110 --> 00:21:04.179
Claire Cameron: So next slide, please.

95
00:21:05.290 --> 00:21:07.407
Claire Cameron: and then sort of the second

96
00:21:07.920 --> 00:21:13.039
Claire Cameron: a bit of work that I want to talk about is about access to early childhood, education and care.

97
00:21:13.080 --> 00:21:23.340
Claire Cameron: Now this has become a a policy issue. It has quite dramatically changed. So we've got a recent introduction of a subsidy for parents whose children 9 months plus

98
00:21:23.430 --> 00:21:44.210
Claire Cameron: over the next year or 2 that will come in. But on the whole, access to Ecec is conditional. It's part time, part. Time places, part year, places, employment conditional on parents employment. The system is incredibly complex and fragmented with private for profit, providers supplying the majority of places.

99
00:21:44.240 --> 00:21:49.119
Claire Cameron: and this means that in some areas there isn't. There are no places because there's no profit to be had.

100
00:21:49.600 --> 00:22:14.019
Claire Cameron: We know that schools, nursery schools, and nursery classes offer a better quality experience to children, but but they offer fewer hours, and for 3 and 4 year olds rather than the under threes. We also know that there are severe workforce shortages across the whole sector, and the pay is extremely low. It's about the last time the last figures I saw were 7 pounds 41 an hour for people in the private sector.

101
00:22:14.560 --> 00:22:40.630
Claire Cameron: We also know from our work in in Tower hamlets that information flows are very complex, and it makes it very hard to access. So we've been conducting a a project on this in Tower hamlets, and are the Bangladeshi and other mothers there say they want to work, but they're hampered by these restrictive eligibility criteria for places that otherwise they're very high cost, and there's very few available

102
00:22:41.206 --> 00:23:05.039
Claire Cameron: and there's this terrible bind that women are in where they want to work. They get offered a job, but they say they can't. Employers say they can't take up the job until they have a place, and the nursery say they can't take up a place until they have a job. So, as one woman said, I wanted to put him in nursery because we both work, and it was so expensive. So one had to sacrifice the job and stay home and look after the children, because childcare was so expensive.

103
00:23:05.250 --> 00:23:14.140
Claire Cameron: and another was very stressed, saying, I want to engage with work which is related to my subject. I need to think about my baby again and again, who will take care of him?

104
00:23:14.780 --> 00:23:32.109
Claire Cameron: These mothers also reported lots of health issues, transport issues and little informational support. So the the opportunity for early childhood, education and care is to help dilute some of the other problems, such as living in a 1 bedroom flat with no balcony, no anything, one bedroom for 9 years.

105
00:23:33.280 --> 00:23:40.860
Claire Cameron: and even at the children's centers, which are there to help women on low income, or help children on with others on low income.

106
00:23:41.275 --> 00:23:58.619
Claire Cameron: The mothers say they cannot make friends as they met, but they are told to engage with their baby. And woman, said, I take my health risk. I've been taking him to the children's children's center, but you have to be active. You have to play with him. They don't play with the children. I'm a parent. You have to play with him, they say, engage with him.

107
00:23:58.620 --> 00:24:17.910
Claire Cameron: So the result of this research that we've been doing and findings of other similar work is that there's a substantial case for universal access to care and education as a child's right, based on children's centres, and based really on the proximity of children, centres to neighbourhoods within walking distance as preferential.

108
00:24:18.320 --> 00:24:20.729
Claire Cameron: Can you take to the next slide, please?

109
00:24:22.830 --> 00:24:41.380
Claire Cameron: So after the election, what do we want to see? We want to see a laser focus on family income and child opportunities in areas of high child poverty which holds the prospect of improving health and life chances. It's not just in the immediate future. It's also the longer term for children.

110
00:24:42.600 --> 00:24:54.180
Claire Cameron: We could make money, co-located money, advice and routine appointments, the norm in all kinds of different settings, different health settings, which, where children, people, parents, attend routinely.

111
00:24:54.990 --> 00:25:04.320
Claire Cameron: and then the best thing to do, I think, would be to remove parental income criteria for accessing early childhood education, increase the supply and improve pay for staff.

112
00:25:04.450 --> 00:25:08.930
Claire Cameron: as all children everywhere benefit from learning and socialising.

113
00:25:10.150 --> 00:25:11.670
Claire Cameron: I think that's it.

114
00:25:12.190 --> 00:25:13.020
Claire Cameron: Yeah.

115
00:25:13.640 --> 00:25:20.270
Ann Phoenix: Thank you very much, Claire, and again you have set a very clear post election agenda.

116
00:25:20.280 --> 00:25:23.670
Ann Phoenix: So now I'd like to invite Ollie

117
00:25:23.690 --> 00:25:41.110
Ann Phoenix: to follow on with your reflections, which I think do follow on nicely, and you're going to talk on getting the right skills to underpin the economy of the future building, a skill system able to address key challenges from transport to housing to green technology.

118
00:25:41.920 --> 00:25:55.940
Olly Newton: Thank you so much, Ann, that's great. So yeah, I'm gonna talk a little bit about our research work at edge, looking at skills shortages in the economy. And then I'm gonna use a selection of the commitments that have been in the different parties manifestos to talk a bit about kind of what might be a focus post election.

119
00:25:56.070 --> 00:26:18.729
Olly Newton: So I I think it's undeniable. And this has been a big kind of topic of debate recently that there are some really significant challenges with the economy and with the kind of match of skills and and kind of roles. So the latest research that that we've been quoting in our skills shortage bulletins, which is from the government's own employer skills survey. And is that a 3? rd Now, 33% of vacancies in the economy are what we call skills, shortage vacancies in 2023.

120
00:26:18.730 --> 00:26:42.040
Olly Newton: And those are vacancies that can't be filled because those employers can't find the skills that they need. That's an increase from 22% in 2017. So a really sharp kind of increase in that mismatch between what skills are on offer and what is needed for the economy that comes with a massive price tag. And this is something to kind of get the the new Chancellor, whoever they may be really thinking about this area just over 6 billion pounds, according to the open universities.

121
00:26:42.040 --> 00:26:55.240
Olly Newton: business barometer that is used to kind of measure the the costs here, and then, if you get into the opportunity cost of all of those vacancies that are left unfilled and small businesses that can't grow, you're looking at perhaps 10 times that, given some of the figures.

122
00:26:55.300 --> 00:27:15.059
Olly Newton: but also, I think, a challenge back to employers. And according to that same employer skills survey, there's been a further reduction of 5 billion pounds in the amount that employers themselves are investing in skills between 2017 and 2022. And so it's going to be a mixture of both, a need for government to act and a need for employers to step up to the plate if they're going to get the skills that they need.

123
00:27:15.350 --> 00:27:38.960
Olly Newton: Now, looking at what's come out in the various manifestos. And I think that helps us to get a kind of a gauge, a feel for where we'd like to go kind of post and post election. So I, I think one thing that we definitely need in this space is a much greater degree of consensus in the system. This probably goes for others as well. I'd be interested to kind of broaden that out. But we've seen a constant churn, particularly in skills. I think we might have the record for the most number of skills ministers

124
00:27:38.960 --> 00:27:45.450
Olly Newton: recent years, and that has not helped things at all. So getting more of a consensus on this area would be really powerful. I think

125
00:27:45.500 --> 00:28:10.009
Olly Newton: one of the things that the Conservatives have put in their manifesto is a pledge for 100,000 more apprenticeships. Now that comes with its own challenges, you can't really guarantee apprenticeships because they're jobs. But the drive there is very much to say. Actually, there aren't enough apprenticeship opportunities for young people. And that's right. Those have been dropping away since the start of the pandemic, and they haven't come back so trying to reinvigorate the apprenticeship program. Whoever's in power for for particularly for 16 to 24 year old is gonna be really important.

126
00:28:10.480 --> 00:28:35.420
Olly Newton: Labor have committed to a 2 week work experience program for every young person. Again, I think the drive there is really interesting and positive. We'd certainly like to see more experiences of work for young people in their school years, and this links back to Gemma's presentation earlier to help them prepare for that, that this kind of th, the skills and the Post 16. And I think we would kind of encourage that not to be a return to a 2 week block for everyone, but perhaps a range of experiences of work. And that's something we could perhaps pick up in the discussion.

127
00:28:36.255 --> 00:29:01.500
Olly Newton: The lib Dems committed to moving towards the international baccalaureate. And I think that points to a really important area of debate and actually growing consensus given that the given, the advanced British standard that was announced by the previous Government towards the idea of a broader education for for age 18, towards perhaps a broader range of subjects, majors, and minors towards personal development. Whether the Ib itself is the right model for that we, you know, the jury is out. But I think that's kind of definitely shifted. The terms of debate

128
00:29:01.800 --> 00:29:20.090
Olly Newton: labour has pushed for a post 16 skills strategy. Again, I think that's a really interesting one. The idea of having something a bit more integrated in the post 16 space. This is very live in Wales. We're about to do some workshops with Meda. They're the new part of government that's going to govern the tertiary sector Fe and he together. And so there may be scope for that

129
00:29:20.357 --> 00:29:39.099
Olly Newton: and finally, both both of the main parties have pointed to more devolution. I think that's gonna become a flavor of the skills space kind of post election. We've been working with Andy Burnham and the team in Manchester on their Mac, the Manchester baccalaureate. And that's been a really fascinating element. But you know, there's scope there to go further in that kind of regional space. So oh, that gives you a flavor of what might be coming.

130
00:29:40.800 --> 00:29:53.470
Ann Phoenix: Thank you so much, Ollie, and for helping us to see what the parties themselves have said they'll do, and the implications of those, and for being able to stick to time in doing so as well. Thank you very much.

131
00:29:53.600 --> 00:30:05.760
Ann Phoenix: And, Tristan, can I now invite you to turn your attention to a different sector which is around 80. Higher education and sustainability. Please.

132
00:30:06.400 --> 00:30:14.909
Tristan McCowan: Thanks very much. Yes. So A survey was recently published by kings that showed that the British public

133
00:30:14.940 --> 00:30:35.660
Tristan McCowan: value the higher education system more than the BBC Parliament, or the legal system, which was very interesting and very heartening for universities. But a colleague of mine tweeted with a rather disturbing mismatch that the same survey showed that only 19% of the public thought that the sector should be publicly funded.

134
00:30:35.830 --> 00:30:46.679
Tristan McCowan: This is a very interesting contradiction, and and goes to the heart of what I'm of the few comments I'm going to share today, which is that, and perhaps surprisingly, I'm not going to address

135
00:30:46.750 --> 00:30:51.210
Tristan McCowan: directly the question of how should we fund the higher education sector? That's

136
00:30:51.230 --> 00:30:56.410
Tristan McCowan: the big question, really, for the the next government dangers of

137
00:30:56.500 --> 00:31:17.710
Tristan McCowan: universities going under and the whole sector in a funding crisis. But I think we need to 1st address the question of What is it all for? Because that, of course, has implications for how on earth we might pay for it, and what we might pay for. Now, the, of course, higher education has private benefits. Those are very evident for those people who move through them.

138
00:31:17.860 --> 00:31:21.519
Tristan McCowan: I'm into better paying jobs. But the public

139
00:31:21.960 --> 00:31:36.050
Tristan McCowan: the positive public impacts of higher education are also extremely well documented, both through the knock on impact of the work that graduates doing in their personal lives through research and through community engagement.

140
00:31:36.120 --> 00:31:53.480
Tristan McCowan: And one of the areas in which that impact is particularly crucial at the present moment is in relation to sustainability. Climate change. We are, of course, facing a a planetary crisis with degradation of our ecosystems, making life on, on, on, on Earth

141
00:31:53.500 --> 00:32:06.300
Tristan McCowan: impossible in a relatively short span of time, and universities have had and have the potential to have a crucial role in addressing that planetary crisis.

142
00:32:06.666 --> 00:32:17.710
Tristan McCowan: Through raising awareness and the kinds of skills and attitudes necessary amongst those who who directly come through them in terms of the students, but also in producing climate science.

143
00:32:18.138 --> 00:32:22.680
Tristan McCowan: technological innovations, and and and engaging with the public and raising awareness

144
00:32:22.960 --> 00:32:32.199
Tristan McCowan: and link with this. We, over the last few years have conducted a project called Climate, you transforming universities for a changing climate.

145
00:32:32.210 --> 00:32:37.779
Tristan McCowan: It was led by Ucl, but involved actually 19 universities across 8

146
00:32:37.970 --> 00:33:07.800
Tristan McCowan: countries. Brazil, Kenya, Tanzania, India, Indonesia, Fiji Mozambique and it was a Gcf project focusing on the role that participatory action research can play. So that's universities working in new ways with with communities co-producing with horizontal relations and also including other and students. In a range of different interventions. In terms of working with

147
00:33:07.920 --> 00:33:10.379
Tristan McCowan: vulnerable coastal communities

148
00:33:10.986 --> 00:33:27.359
Tristan McCowan: reforestation, improving campus sustainability and and also revitalizing curricula for for students and learning across difference. And and what we see in this is is an extraordinary appetite

149
00:33:27.520 --> 00:33:56.880
Tristan McCowan: amongst universities, including in low-income countries, to engage with these issues and to transform themselves and the communities around them, but held back in a variety of ways through lack of public funding, but also an individualized conception of the system, and also unhelpful ideas of what university is through the international rankings and undervaluing the kinds of contribution that universities can make

150
00:33:57.356 --> 00:33:58.310
Tristan McCowan: beyond that.

151
00:33:59.600 --> 00:34:09.360
Tristan McCowan: beyond their gates. And this work continues, we've we're becoming a network involving new institutions. So please do get involved in that work if it's of interest.

152
00:34:09.929 --> 00:34:16.560
Tristan McCowan: I like to just draw it. A few implications from the climate you project for the question of

153
00:34:17.482 --> 00:34:21.910
Tristan McCowan: the next government and priorities for higher education in the Uk.

154
00:34:22.090 --> 00:34:31.100
Tristan McCowan: So of course, there is a a a crisis of funding. But it's also a a crisis of the framing of higher education.

155
00:34:31.230 --> 00:34:38.379
Tristan McCowan: The whole debate around Mickey Mouse, degrees, ripoff degrees, and so forth, is is framed on the idea of

156
00:34:38.429 --> 00:34:41.719
Tristan McCowan: of of selling to consumers

157
00:34:41.870 --> 00:34:50.780
Tristan McCowan: what might be an insurance policy, or an iso, or some or something else? You know, how how are we? How are we selling products, and and it completely misses

158
00:34:50.880 --> 00:35:17.640
Tristan McCowan: the value of the sector. It's either a misunderstanding or a deliberate misrepresentation for something that has a much broader value than a purely economic return. It's both in terms of broadening our conception of the private benefits to individuals, not only professional but also personal and civic, and also acknowledging those benefits that go beyond the individual to the public realm. So

159
00:35:17.970 --> 00:35:21.389
Tristan McCowan: if we're worried about higher education going under

160
00:35:21.600 --> 00:35:28.549
Tristan McCowan: well, we need to, we need to bear in mind why we want to save. I mean, what is it about universities that are

161
00:35:28.570 --> 00:35:31.430
Tristan McCowan: crucial for us as as as a collective.

162
00:35:32.140 --> 00:35:37.009
Tristan McCowan: and one of those ways, of course, is solving the environmental crisis.

163
00:35:37.351 --> 00:35:49.560
Tristan McCowan: There are many other interlinked ways, including, you know, social questions of poverty, inequalities, and so forth that are closely linked with that environmental crisis, and in all of these universities have an important multiplayer. Thank you.

164
00:35:50.470 --> 00:35:57.299
Ann Phoenix: Thank you very much, Tristan, and I think that people begin to see that all these talks tie up in various ways.

165
00:35:57.620 --> 00:36:00.519
Ann Phoenix: I'd like now to turn to John.

166
00:36:01.185 --> 00:36:13.810
Ann Phoenix: For a talk that's going to be on teacher education, research, and practice addressing the recruitment and retention crisis through the reassertion of professional judgment.

167
00:36:14.160 --> 00:36:15.160
Ann Phoenix: Thanks, Jen.

168
00:36:15.570 --> 00:36:16.580
John Yandell: Thank you, Anne.

169
00:36:17.740 --> 00:36:35.190
John Yandell: First.st It's worth stating some fairly straightforward facts. There is a crisis in teacher retention and recruitment in England. It's a long-term problem, and there's no sign of it abating, or of any of the measures taken by the current government having had a long-term meaningful impact in addressing it

170
00:36:35.270 --> 00:36:43.839
John Yandell: in the current year. There's a significant projected under recruitment of teachers in the primary sector and in the majority of secondary subject areas.

171
00:36:43.940 --> 00:36:52.330
John Yandell: Meanwhile teacher attrition rates have risen back up to pre pandemic levels. They dropped during the pandemic for fairly obvious reasons.

172
00:36:52.500 --> 00:37:04.300
John Yandell: And there's worrying evidence, too, that teaching has become less attractive because it conspicuously lacks the flexible working patterns that are available to graduates in most comparable jobs.

173
00:37:04.780 --> 00:37:13.770
John Yandell: It's clear, then, that pay and workload are major drivers of this crisis, and that any new government is going to have to address these factors.

174
00:37:14.330 --> 00:37:33.030
John Yandell: Labour's manifesto promises an extra 6,500 expert teachers. But it isn't clear how this increase will be achieved, nor how the problems identified in. For example, the Nfr's Teacher Labour Market in England. Annual report this year will be addressed.

175
00:37:33.220 --> 00:37:43.350
John Yandell: But I want to focus attention on a different aspect of the problem, one that's less directly linked to economic factors, though it does have workload implications.

176
00:37:43.430 --> 00:38:06.799
John Yandell: I want to look specifically at initial teacher education and the provision that is made for early career teachers. In doing so, I want to raise some broader questions of teacher professionalism, of government control, and of academic freedom. And I think, by the way, that there are clear connections with some of the strands that have been explored briefly by Gemma and Tristan in particular.

177
00:38:06.820 --> 00:38:10.880
John Yandell: the Labour Party Manifesto contains the following statement.

178
00:38:10.960 --> 00:38:36.989
John Yandell: teaching is a hard-earned and hard earned skill. Labour will work to further raise its status. We will update the early career framework, maintaining its grounding in evidence and ensure any new teacher entering the classroom has or is working towards qualified teacher status. We will introduce a new teacher training entitlement to ensure teachers stay up to date on best practice with continuing professional development.

179
00:38:37.620 --> 00:38:48.539
John Yandell: while I might be inclined to welcome the reassertion of the value of qualified teacher status. Everything else in this paragraph signals continuity with existing conservative policy.

180
00:38:49.000 --> 00:38:52.029
John Yandell: and that continuity seems to me to be a problem.

181
00:38:52.210 --> 00:39:01.589
John Yandell: What it doesn't begin to acknowledge is how extraordinary and how extreme that policy has been, particularly in the last 5 years.

182
00:39:01.800 --> 00:39:23.589
John Yandell: with the initial teacher training and early career framework and the market review. What we've experienced is the imposition of unprecedented central control on universities and schools alike, the imposition of a curriculum for teacher education, and the imposition of particular forms of pedagogy on teachers.

183
00:39:24.020 --> 00:39:48.850
John Yandell: This core curriculum that mandates certain content, and prescribes other knowledge, has compliance nationally by central government to the extent of scrutiny, of reading lists and Powerpoint slides. And I think, if you suggested that to colleagues in almost any other country in the world they would look at you as if you'd entered some sort of nightmare realm.

184
00:39:48.960 --> 00:40:04.950
John Yandell: and it's quite hard to imagine, too, that in any other discipline or field than that of education, that universities would have been prepared to accept so absolute a surrender of academic freedom, or of the responsibility to exercise proper professional judgement

185
00:40:05.880 --> 00:40:29.970
John Yandell: alongside this, and again, something I can only just touch on in the time available is the creation of shadow state bodies, such as the National Institute of Teaching, which was announced as a flagship of initial teacher education before it even existed. And there is a really odd combination of policy initiatives, with no sort of history of evidence lying behind them.

186
00:40:30.050 --> 00:40:31.210
John Yandell: There you go.

187
00:40:32.280 --> 00:40:43.010
John Yandell: I want, though, to say something more particular about the framework provided by the initial teacher training, core content framework and the early career framework.

188
00:40:43.210 --> 00:40:52.519
John Yandell: In that it's predicated on very particular views and problematic views of how learning happens, of how practice relates to research.

189
00:40:53.630 --> 00:41:11.390
John Yandell: And so, in effect, of what it is to be a teacher, it places exclusive emphasis on a very superficial version of cognitive science, one that denies any possibility of uncertainty or contestation, and reduces learning to little more than the operation of memory.

190
00:41:11.430 --> 00:41:22.460
John Yandell: It neglects questions of motivation and emotion, of context and circumstance. In other words, all the things that Gemma was talking about earlier as lessons from the pandemic.

191
00:41:22.630 --> 00:41:32.240
John Yandell: It's predicated on the notion that learning happens in individual brains, ignoring all that we know about the vitally important social dimensions of learning.

192
00:41:32.250 --> 00:41:41.189
John Yandell: and it simply doesn't begin to acknowledge the constitutive role of language and other forms of sign making in processes of learning and development.

193
00:41:41.840 --> 00:41:47.929
John Yandell: The framework thus created stands in willful ignorance of long traditions of research and scholarship.

194
00:41:48.000 --> 00:42:07.860
John Yandell: And it matters. It's having a pernicious effect on in classrooms across the country, where half-baked ideas about cognitive load and retrieval practice have led to the narrowing of pedagogy and the imposition of stultifyingly dull routines. It matters because of how teachers are positioned by this framework.

195
00:42:07.970 --> 00:42:21.570
John Yandell: They become merely the recipients of knowledge that's been produced elsewhere. This is enforced by the very grammar that structures the the framework, the absolute separation of know that from know how

196
00:42:21.630 --> 00:42:32.920
John Yandell: the former knowledge that is produced by experts at a very great distance from the classroom, the latter the mere technical application in practice. The fruits of this knowledge.

197
00:42:33.310 --> 00:42:49.479
John Yandell: And this simply isn't what is involved in teaching, as the research that I've been doing this year with my Pgc students has explored. Teaching is a much more complex, contingent, and relational activity than the pale etiolated version of it the framework offers.

198
00:42:49.860 --> 00:42:56.130
John Yandell: and if sufficient numbers of people are to become teachers and to embrace teaching as a long-term career.

199
00:42:56.150 --> 00:43:03.310
John Yandell: They need to be given the freedoms and responsibilities that enable the job to be done well and to become meaningful work.

200
00:43:03.440 --> 00:43:08.409
John Yandell: And that's a task that the next Government has to acknowledge.

201
00:43:10.420 --> 00:43:17.900
Ann Phoenix: Thank you very much, John, and I think that everybody would agree that these are all

202
00:43:18.370 --> 00:43:20.529
Ann Phoenix: wonderful agenda

203
00:43:20.610 --> 00:43:21.710
Ann Phoenix: that are

204
00:43:21.940 --> 00:43:40.280
Ann Phoenix: really well informed, and that are exciting as well given the state that we're in. Currently, I just want to pick out a few points while the speakers just get that their heads around what they've each said, and get ready to come back with a couple of reposts to each other.

205
00:43:40.510 --> 00:43:53.060
Ann Phoenix: So one of the things that that I think comes over clearly is that we really need new visions to achieve, not just promises, but real change.

206
00:43:53.210 --> 00:44:03.800
Ann Phoenix: Society that influences the impacts on education and children and families in ways that make a real

207
00:44:04.200 --> 00:44:05.410
Ann Phoenix: difference.

208
00:44:05.470 --> 00:44:09.269
Ann Phoenix: and that those changes need to be

209
00:44:09.340 --> 00:44:12.980
Ann Phoenix: real and holistic, not piecemeal.

210
00:44:13.330 --> 00:44:25.980
Ann Phoenix: So it's not just about continuities, but about change, but not just change for its own sake. But change that's genuinely cognizant of history and previous research.

211
00:44:26.270 --> 00:44:32.890
Ann Phoenix: And then I think that we need to think about fundamental questions that came up in the talks.

212
00:44:32.900 --> 00:44:34.240
Ann Phoenix: What is it

213
00:44:34.350 --> 00:44:37.370
Ann Phoenix: to be a school? What do we want schools for?

214
00:44:37.670 --> 00:44:51.810
Ann Phoenix: What does it mean to think genuinely about lifelong development. Although people did not say it quite in this way, it became clear that we need to care for genuinely

215
00:44:51.860 --> 00:45:16.949
Ann Phoenix: young children and their parents. We need to think about what it is to be a teacher. And why that matters. What is it we're fitting children for in terms of skills and how we cater for that. What sort of exams do we want them to have? And who is it who's arguing for? What sort of changes, in what sorts of ways. And then we cannot individualize

216
00:45:17.460 --> 00:45:35.490
Ann Phoenix: all these solutions. We have to think in ways that recognize social processes and relationality, and at the heart of it all. We need to think about public value. We need to think about equity. We need to think about the ways in which we plan for futures.

217
00:45:35.490 --> 00:45:49.609
Ann Phoenix: and that it requires that we also think about the whole of society. And indeed the world. If we're thinking about something like climate change that affects us all. So we need holistic views again, and to think about

218
00:45:49.630 --> 00:46:05.489
Ann Phoenix: education and care together across the live course in in in an equitable manner. So can I invite you all? Not in the order in which you spoke, but really rather differently. Could we start with Claire.

219
00:46:05.730 --> 00:46:11.679
Ann Phoenix: and then move on to thinking about how that links with issues of higher education.

220
00:46:11.790 --> 00:46:13.120
Ann Phoenix: perhaps. Yeah.

221
00:46:13.300 --> 00:46:33.310
Ann Phoenix: And so then, can we think about the skills that that we need? Well, let me let me start with Claire, and then I'll I'll point out people to to say something. And, Claire, we just have time for you to say one or 2 things that you think are crucial from what you've heard from other people, that link with what you are thinking.

222
00:46:40.630 --> 00:46:41.440
Claire Cameron: Well.

223
00:46:42.040 --> 00:47:06.240
Claire Cameron: we could think about the early childhood care and education workforce who need skills. They need to be trained. They need to be paid and they they need to want to do the job. And all of the the messages that I heard about teachers and professional judgment also apply to nursery workers and child care workers. They're working in a very complex environment.

224
00:47:06.240 --> 00:47:23.120
Claire Cameron: And we know from lots of workforce studies that being able to use. Judgment is a very important for workforce motivation and and staying in post. So I can see lots of connections with with with that skills agenda, but also with the

225
00:47:23.220 --> 00:47:38.520
Claire Cameron: schools and the social value agenda around. I see the Labour Party has come up with a proposal to put early child education for into empty classrooms should the empty classrooms exist.

226
00:47:38.520 --> 00:48:04.579
Claire Cameron: and I'd be interested in hearing from from general, whether she thinks doing such a thing would enhance the ways in which schools are embedded in their communities. And because it's coming up in quite a lot of our research that community anchor institutions us absolutely crucial for people to feel that they are belonging to a local area, that they can have influence on a local area. So those are just 2 starters.

227
00:48:07.650 --> 00:48:08.659
Gemma Moss: Do you want me to?

228
00:48:08.900 --> 00:48:10.400
Gemma Moss: And you're on mute at.

229
00:48:10.400 --> 00:48:29.379
Ann Phoenix: Yes, absolutely. Thank you very much, Claire. And can we move on to Tristan? Please to to give your observations? And while Tristan's talking. Could all of you listening? Please think about putting your comments and questions for the speakers in the Q. And a. Please.

230
00:48:32.430 --> 00:48:53.679
Tristan McCowan: Thanks. I just wanted to raise it some questions or reflections that are around connections and and boundaries, and and one which as is for John around teacher education around where it's located. And as we all know, they've been various moves, sort of in and out of universities over recent years into different kinds of providers. And

231
00:48:54.214 --> 00:49:00.715
Tristan McCowan: obviously, it's important for teacher education to have connection to schools and to communities.

232
00:49:01.340 --> 00:49:14.769
Tristan McCowan: so I, you know, what should teacher education stay within universities? And and why, I suppose, is my question, and what? What is the sort of value of it staying within the university and environment.

233
00:49:15.705 --> 00:49:20.850
Tristan McCowan: And then around I suppose most more for Demo, which is around

234
00:49:21.190 --> 00:49:25.770
Tristan McCowan: the idea of schools. But I suppose it could be any Education Institution is.

235
00:49:26.140 --> 00:49:37.690
Tristan McCowan: it's broader remit in relation to the communities it serves. And I think 1 1 thing I you know, I'm I'm located in the center for education, international development. We do

236
00:49:37.870 --> 00:49:44.930
Tristan McCowan: research. And we have partners all around the world. And and there's a huge difference in different countries. The extent to which schools

237
00:49:45.120 --> 00:49:46.959
Tristan McCowan: see their remit as being

238
00:49:46.990 --> 00:49:52.110
Tristan McCowan: narrowly educational or having a much broader role in relation to health.

239
00:49:52.330 --> 00:50:03.309
Tristan McCowan: nutrition, social work, and so forth. And and you know what are, what are the limits of it? Of what schools can do? Is is it the broader the better?

240
00:50:03.944 --> 00:50:04.500
Tristan McCowan: I.

241
00:50:04.530 --> 00:50:11.209
Tristan McCowan: Are there any downsides to having that very broad role in in in terms of of the communities itself. Thanks.

242
00:50:13.030 --> 00:50:17.979
Ann Phoenix: Okay, thank you very much. And Ollie, could I invite you to speak now.

243
00:50:17.980 --> 00:50:33.790
Olly Newton: Thanks. And yeah, I was cheering along with a lot of what my colleague said. I think this would make a great education team if if if we could get elected I I went for kind of a few cross cutting themes rather than specific questions for my colleagues, so it felt like there was a really strong theme around, a a need for greater, a system of greater trust.

244
00:50:33.790 --> 00:50:50.889
Olly Newton: particularly of teachers, but also at at all levels and that that kind of it's gotta be part of the answer here. We need a system that's more integrated. So you know, maybe that tertiary thing. I'd be interested. What Tristan thinks about that? Whether the kind of Effie and HE. More connected, and the same with kind of schools into into Effie.

245
00:50:51.124 --> 00:51:14.619
Olly Newton: There's there's a big question, I think, about accountability. And we've been done a lot of work recently with establishing an organization called rethinking assessment which is looking at different forms of assessment in school. And what a balance Scorecard might look like for for schools! I'll pop a link in the chat in case people are interested. And as a reformed civil servant, one of the things that I think is gonna be most important is making sure that we learn from the past, and I think that is something the academic community can bring, because

246
00:51:14.887 --> 00:51:32.830
Olly Newton: civil servants and the department have a very, very short memory and so making sure that we're bringing up things like sure start things like extended schools that are gonna come back round as if they've never been in existed and reminding people that they did exist. And there is an evidence base is a really really important role for us all. I think.

247
00:51:34.240 --> 00:51:36.600
Ann Phoenix: Wonderful. Thank you, John.

248
00:51:37.700 --> 00:51:39.335
John Yandell: Thank you. And

249
00:51:40.420 --> 00:51:51.499
John Yandell: I had a very specific question that occurred to me when I was listening to Claire, which was a thing that you didn't talk about, Claire, and no reason why you should have done in a sense. But

250
00:51:51.660 --> 00:52:12.120
John Yandell: the big issue, it seems to me in in this election period is the question of the 2 2 child Cap, and the difference that lifting that would make to the whole issue of child poverty. And I wondered if you wanted to to come back and say something about that in a bit. There was lots in in what Gemma said that really resonated with me.

251
00:52:12.120 --> 00:52:21.840
John Yandell: but particularly Gemma's ending point about the reasserting the importance of local knowledge and local need. And one way of conceptualizing the last

252
00:52:22.050 --> 00:52:41.150
John Yandell: 35 40 years of neoliberal education has been a denial of that, the assertion of central control through a national curriculum, an assumption that the same is is good for everyone, irrespective of circumstance, of history, of culture, of tradition, and

253
00:52:41.250 --> 00:52:45.419
John Yandell: I think that's really worth exploring and worth pushing on.

254
00:52:46.120 --> 00:53:01.949
John Yandell: But it is against 40 years in which the dominant discourse has absolutely ignored the local. So I mean again, I'd welcome Gemma talking more about that, and just a direct response to Tristan's point

255
00:53:03.010 --> 00:53:09.429
John Yandell: about what? What should be the role of universities in in the formation of teachers, and

256
00:53:10.380 --> 00:53:13.909
John Yandell: part of the difficulty that has confronted us

257
00:53:13.970 --> 00:53:15.340
John Yandell: in the last

258
00:53:15.370 --> 00:53:21.360
John Yandell: 14 years in particular, has been the omnipresence of an entirely

259
00:53:21.430 --> 00:53:39.309
John Yandell: ludicrous binary of school, led versus university, led teacher education, and for much, much longer than that teacher. Formation has involved a partnership between colleagues in universities and in schools, and that's just been normal. And it has been

260
00:53:39.370 --> 00:53:40.279
John Yandell: quite

261
00:53:42.220 --> 00:53:57.550
John Yandell: quite unscrupulous. The way that this binary has been introduced and emphasized. But what's happened in the last 5 years is different from that. In that it has been a very conscious policy initiative

262
00:53:57.590 --> 00:54:20.600
John Yandell: to remove universities entirely from it. Why is that a bad thing for kind of the reasons that other colleagues have gestured at, particularly Olli, in terms of the importance of history, of having a historical perspective of knowledge and scholarship and research accumulating over time and not being something that is reducible to what

263
00:54:20.930 --> 00:54:27.369
John Yandell: the latest cognitive scientist thinks they know about learning. So it's

264
00:54:27.810 --> 00:54:54.800
John Yandell: in advancing the claims of universities to have a role in the formation of teachers. What I'm absolutely not doing is denying the importance of local knowledge and of what happens in the classroom. But it's it's reasserting the importance of the knowledge that is developed in dialogue between colleagues based in universities and those based in school. That's the way things have been most productively organised in the past, and we have a lot to learn from that tradition.

265
00:54:55.980 --> 00:55:08.189
Ann Phoenix: Thank you, John, and for for raising questions as well. So I'd like to invite Claire to just briefly, before Gemma comes in to respond to John's question about the 2 child cap.

266
00:55:09.250 --> 00:55:35.559
Claire Cameron: Yeah, I mean that there was lots of things that you could have mentioned under child, the heading of child Poverty. There is masses to be done. And lifting the chart to child benefit. Cap has had a lot of air time. I just wanted to have an opportunity to raise other issues that might not have had such a lot of air time recently, while acknowledging that, of course, Gordon Brown is right that it would do an enormous amount for child poverty. To do. So. Yeah, that's all.

267
00:55:36.310 --> 00:55:37.930
Ann Phoenix: Thank you very much, and Gemma.

268
00:55:39.260 --> 00:56:02.280
Gemma Moss: Well, there's a lot that is very rich in the discussion this evening. I think for me one of the things that stands out right. The way across all of us is the importance of connectivity, of making real and genuine connections across communities and researchers and policy makers, listening to

269
00:56:02.280 --> 00:56:09.819
Gemma Moss: what communities are telling them, or capable of telling them about how things look like from here. I do think

270
00:56:09.830 --> 00:56:18.279
Gemma Moss: there is something quite important happening around the regionalisation agenda. I wonder if that isn't because government is increasingly

271
00:56:18.320 --> 00:56:42.780
Gemma Moss: recognising that in some senses it's running out of one size fits all solutions. I do think that what Ollie was saying about remembering where we've been is important, and that's the entire region. Reason for putting on my list. Let's rename the Department for education. The Department for Children, schools and Families labour were there. That was Ed Balls, his legacy.

272
00:56:42.930 --> 00:57:09.860
Gemma Moss: Please don't just get Blunkett from a previous era back up into the room to discuss what Labour policy should be. Remember what Ed Balls did. If that's who takes over it would reset an agenda. It would allow the evidence on sure start to become more visible again. So I think reminding policy makers of what they can do really matters. I also think the tightness of the filter on evidence.

273
00:57:09.990 --> 00:57:26.199
Gemma Moss: and the insistence that only attainment data counts is part of the reason why we've ended up in the mess that we're in and why whoever comes in, we do need to rebuild that connectivity in another sense. We can also do it ourselves to some extent

274
00:57:26.200 --> 00:57:51.050
Gemma Moss: alright, so that the work that those of us who've spoken this evening have done is in a way all about building connectivity. Researchers can do it. There is increasing interest in the research community in building a connectivity that actually adds value to what policy makers practitioners, researchers do rather than looking for the one thing you can cascade through a system because you're right

275
00:57:51.050 --> 00:57:52.809
Gemma Moss: and everybody else is wrong.

276
00:57:53.140 --> 00:58:04.380
Gemma Moss: So I do think there is reason to hope but we also know we we are in the real world, and we have to make the gains that we can, as and where.

277
00:58:06.240 --> 00:58:21.229
Ann Phoenix: Thank you, Gemma, and that there is a question in the Q. And a. So I'd like to hand over now to Elaine Winterhalter, who will take the question and others, and pose them to to the panel.

278
00:58:23.354 --> 00:58:37.110
Elaine S Unterhalter: Thanks and thanks very much to all the speakers. It's been really compelling, listening to you, and and and also hearing all all the ideas and the hopeful orientation.

279
00:58:37.310 --> 00:59:04.920
Elaine S Unterhalter: I was like Anne and Gemma. Like everyone, I was picking up the theme of connection, horizontality going downwards in terms of links to communities in links of devolution. But this question is suggesting that there's a tension between what Gemma and John spoke about

280
00:59:04.920 --> 00:59:13.850
Elaine S Unterhalter: teacher, professionalism, academic freedom, and the social value of education, ie. The what matters side of education.

281
00:59:13.990 --> 00:59:30.619
Elaine S Unterhalter: and possibly and maybe this is a question for Ollie. The skills discourse, because the skills discourse is very much always framed to us in terms of what will work? What will be the kind of fuel in driving the economy forward.

282
00:59:30.780 --> 00:59:32.690
Elaine S Unterhalter: So the

283
00:59:32.830 --> 01:00:02.129
Elaine S Unterhalter: the question is how to navigate this tension, but I'm also wondering to hear from Olli whether this is a tension. So maybe if Ollie could ask 1st whether he sees a tension between the ways in which the skills agenda is being linked to a narrow vision of the economy with regard whether there's a way to connect the skills agenda with those richer ideas about

284
01:00:02.130 --> 01:00:10.710
Elaine S Unterhalter: freedom community cohesion and addressing poverty and sustainability that others have been talking about.

285
01:00:11.990 --> 01:00:22.959
Elaine S Unterhalter: so yeah, let's hear from Ollie on that, and then I might come back to Jim and ask and ask whether John and Jemma can come back on Ollie's answer.

286
01:00:23.340 --> 01:00:48.200
Olly Newton: Great. Thank you, Elaine, and and great great question, Ted. Thank you. And I think I think the way through this possible tension for me is to is to kind of think about what employers are looking for, and they're looking for 2 things primarily according to the employee, skill, survey, and and the related research. Over and above, we hear this time and again from all of the research here and internationally, is those kind of transferable employability skills that employers are looking for. And that's increasingly going to be the case with the changes that we're seeing in the

287
01:00:48.200 --> 01:01:12.669
Olly Newton: economy through the 4th industrial revolution. So things like communication team working problem, solving all of those things that we're looking for in our colleagues and our team members and our family as well. And I think that actually gives a lot more freedom, because, in a sense, what they're looking for are those kind of broader skills that can be got through any academic or technical discipline, and that kind of broadens the kind of remit. The other thing, of course, they're looking for is good technical skills in their.

288
01:01:12.670 --> 01:01:37.169
Olly Newton: And that's why we need to continue to make sure that things like apprenticeships and vocational qualifications are really strong. But I think one thing that we've seen an edge through our network is is some great examples, particularly in school, actually. And I'll be interested to get Jemma and John's take on this, but particularly in school of where you can really square that circle and think about how you teach a A as a way to to to bring about that freedom and get those skills.

289
01:01:37.230 --> 01:02:01.400
Olly Newton: So just one quick example. Xp school, which is up near me in Doncaster, you know, fantastic example that we've worked with a lot, and I can share some more information on in the chat. You know they, instead of teaching kind of individual subjects, they teach through these kind of cross cutting expeditions that look at a question from real life that has real social value. And so 1 1 recently was looking at, and should I stay, or should I go just looking at kind of migration into Doncaster?

290
01:02:01.400 --> 01:02:25.119
Olly Newton: And the kids spent time talking to migrant families. They made a beautiful film that we showed in the local cinema to those families and to their own families, and we saw the persuasive power that that film had over their own parents in terms of that kind of key issue of migration. So you know that they're learning the kind of skills that the knowledge that they need for their exams. But that's the least important thing. What they're learning. There is values, what they're learning. There is

291
01:02:25.120 --> 01:02:35.960
Olly Newton: transferable skills. And ultimately they're going to be both employable and also have that access to kind of loving learning and and and becoming kind of better human. So I think it's possible to do all of that.

292
01:02:41.240 --> 01:03:04.114
Elaine S Unterhalter: Thanks, Ollie. John and Gemma will would you concur? I mean, maybe we shouldn't overlook the fact that there there is a whole other direction in skills, learning, just as there's a whole other direction. As Gemma was pointing out in relation, and John in relation to making learning this narrow bundle of

293
01:03:04.590 --> 01:03:18.299
Elaine S Unterhalter: cognitive parcels. And what's so odd is that that language sits side by side with the kind of celebration of the 4th Industrial revolution. And all this connectivity and

294
01:03:18.900 --> 01:03:23.860
Elaine S Unterhalter: community. It's as though there's a kind of deceitful talking about

295
01:03:23.910 --> 01:03:25.749
Elaine S Unterhalter: 2 things in the same

296
01:03:25.840 --> 01:03:32.819
Elaine S Unterhalter: register, John and Gemma. Sorry I'm through you. I don't. Could we hear from John and Gemma on this.

297
01:03:33.000 --> 01:03:57.529
John Yandell: Okay, I agree with everything, Olly said. And I know a bit about Xp, and I completely endorse that model. I also think what you were saying earlier, Ollie, about the Lib Dems promotion of the international baccalaureate problems with that. But one of the things that the Ib has that makes it immeasurably better than the current national curriculum is. It has got a coherent statement of what a curriculum is, for

298
01:03:57.670 --> 01:04:14.929
John Yandell: that actually makes sense in 2024, and it is worth reading just for that. There are difficulties with it in terms of it being the extent to which is, it's a good curriculum for everyone about what gets excluded from it, but it is much better than what most

299
01:04:14.970 --> 01:04:18.469
John Yandell: school students in England have to put up with at the moment.

300
01:04:18.660 --> 01:04:43.029
John Yandell: The other thing, though, about the question of a possible tension between an economic orientation and other orientations within education is one of the silliest things that Tony Blair ever said was that his economic policy was education, education, education, education, education. What was needed was an economic policy, and for too long education has been treated as a kind of surrogate economic policy. It won't do on that basis.

301
01:04:43.030 --> 01:04:52.959
John Yandell: There are other reasons, as all of us have said, for thinking that education matters than that it's going to solve economic problems to solve economic problems. You need an economic strategy.

302
01:04:55.800 --> 01:05:20.540
Gemma Moss: I have to say. I completely agree with what John's just said, and I do think that is one of the things that has gone wrong in our system. It's like the answer to a child. Poverty for a 5 year old is work hard in school, get an a level, and then 20 years on, you'll have a better paid job. This is actually deferred, gratification gone mad. I on my little agenda list. I did have

303
01:05:20.860 --> 01:05:45.830
Gemma Moss: scrap the back. I think that is something really simple that could happen, and it could happen ahead of a curriculum review whose remit we would have to see whoever comes in. I also think that, for instance, no party whoever comes in is going to scrap the phonics screening check in year one. Okay, I think arguably. Now we could say, the evidence is, if you go

304
01:05:45.840 --> 01:06:14.729
Gemma Moss: fast on phonics very quickly, more children learn learn to decode sooner. It doesn't turn them into competent readers and making those who fail do it again in year 2 is an entire waste of their time. The results for those who take reset the phonics screening check. And it is not good. It doesn't warrant. Actually, they need something else. And so there are certain things we could take out of

305
01:06:14.730 --> 01:06:27.579
Gemma Moss: the way the curriculum currently drives that would open up more space for what Ollie is saying is happening at Xp. But this also reminds me that we're now the extent to which we lack connectivity.

306
01:06:27.580 --> 01:06:41.930
Gemma Moss: because everything is driven from the centre and it cascades down. No value is given to the experiments that are happening at the local level from which we could all learn, and the kind of proposal and the labour

307
01:06:42.262 --> 01:06:59.559
Gemma Moss: manifesto to get kind of regional improvement people in does not speak to the kind of connectivity that we actually need in the system. And and that really is a government. It's a policy making issue. I hope the Dfe are going to be in a good position to think about it

308
01:06:59.730 --> 01:07:06.849
Gemma Moss: and and really revisit. What does connectivity mean? So that it is dialoguing and not talking at people.

309
01:07:08.940 --> 01:07:19.679
Elaine S Unterhalter: So I'm gonna ask the next question, ta! Taking the space because there isn't 1 yet in the QA. But please

310
01:07:19.980 --> 01:07:24.750
Elaine S Unterhalter: people listening. Please post questions so we can post them to the

311
01:07:24.770 --> 01:07:27.812
Elaine S Unterhalter: Channel, to the, to the panel.

312
01:07:29.020 --> 01:07:37.970
Elaine S Unterhalter: I'm going to ask one question about connectivity and one question about money, and maybe everyone on the panel can answer

313
01:07:39.720 --> 01:07:59.239
Elaine S Unterhalter: We've had various versions of a kind of framing that I would call what connects in the different presentations connecting to families connecting to various visions of the economy connecting to visions about teacher. Professionalism

314
01:07:59.430 --> 01:08:27.249
Elaine S Unterhalter: is your vision of what connects a bridge. Do we need to build particular kinds of bridges? Or is it a tunnel that we need to understand? What is it that's going underneath the education system some of the deep inequalities that need to be changed, or is it both so? Can you kind of reflect a little bit about what connects

315
01:08:27.260 --> 01:08:28.510
Elaine S Unterhalter: and what

316
01:08:28.689 --> 01:08:33.229
Elaine S Unterhalter: in your vision? For after the election, what connects might look like?

317
01:08:34.500 --> 01:08:50.009
Elaine S Unterhalter: And then the second question, as we all know, from hours in Spence in front of television and listening to radio and reading lots of newspapers is the question of the reduced revenue streams

318
01:08:50.290 --> 01:09:02.650
Elaine S Unterhalter: is a major issue. And it's it's it's driving or the perception of reduced revenue schemes is driving the politics in particular. Kinds of

319
01:09:03.279 --> 01:09:04.930
Elaine S Unterhalter: directions

320
01:09:08.069 --> 01:09:28.000
Elaine S Unterhalter: Gemma has has are the suggestions you're coming up. Suggestions that don't need a huge injection of extra revenue that would have to come from the health service, or would have to come from addressing the environmental crisis and so on, and

321
01:09:28.350 --> 01:09:31.049
Elaine S Unterhalter: what might be top of your list

322
01:09:31.170 --> 01:09:33.260
Elaine S Unterhalter: for for something

323
01:09:33.850 --> 01:09:38.929
Elaine S Unterhalter: cheap, cheerful, but highly meaningful, that can be done. Okay.

324
01:09:40.129 --> 01:09:49.090
Elaine S Unterhalter: and will you? So this, that's a quick. Those are questions to everybody but I'm leaving it to you to order it

325
01:09:49.750 --> 01:09:50.649
Elaine S Unterhalter: for worship.

326
01:09:51.225 --> 01:09:53.300
Elaine S Unterhalter: Should we just go from

327
01:09:53.450 --> 01:10:00.150
Elaine S Unterhalter: well from Claire to from Claire to Tristan, through the lifelong learning

328
01:10:00.280 --> 01:10:01.430
Elaine S Unterhalter: as sweep.

329
01:10:01.860 --> 01:10:03.660
Ann Phoenix: That seems a good way. Yeah.

330
01:10:06.140 --> 01:10:12.709
Claire Cameron: Okay, so I'm going to talk about connectivity at a local level, because that's where I've been working recently. And

331
01:10:13.148 --> 01:10:31.440
Claire Cameron: and somebody mentioned going back to extended schools earlier on, and I think that was a good example of where connectivity happened at a local level. And so in my vision, there would be connectivity across the different departments of local authorities and the community organizations representing a local area

332
01:10:31.540 --> 01:10:35.429
Claire Cameron: at strategic levels and at operational levels.

333
01:10:35.500 --> 01:10:36.880
Claire Cameron: and that these

334
01:10:36.940 --> 01:10:47.559
Claire Cameron: would enable questions around. For example, the staffing of early childhood education centres to be considered alongside questions of curriculum and questions of child health.

335
01:10:47.770 --> 01:10:59.100
Claire Cameron: And so you bring in the skills agenda and the public health agenda and the child development agenda and everything becomes meaningful at a local level.

336
01:10:59.100 --> 01:11:23.009
Claire Cameron: So that's that's that's where I see connectivity as having added value. And it doesn't take much money in terms of cheerful. What do you say? Cheap and meaningful activity to to achieve different ways of talking to each other. And, in fact, I think this this panel was a cheap connectivity that might not have existed otherwise, if it wasn't for this event, so I guess

337
01:11:23.440 --> 01:11:53.250
Claire Cameron: in terms of driving the policy narrative. The other point I'd make in my field is that we're currently government policy is is heavily subsidizing the private for profit sector in the way that it pays for subsidies to parents, for early childhood education, particularly in private nurseries, and my mission would be to stop that. I think there's a a lot of profit for profit companies who are making money from public money, and that would be on my

338
01:11:53.250 --> 01:11:55.810
Claire Cameron: right top of my agenda. Thank you.

339
01:12:03.080 --> 01:12:03.900
Tristan McCowan: To me.

340
01:12:04.720 --> 01:12:08.370
Elaine S Unterhalter: Yes. Well, no. I was actually thinking, Gemma, because I was.

341
01:12:08.370 --> 01:12:09.060
Tristan McCowan: Oh, sorry!

342
01:12:09.060 --> 01:12:11.660
Elaine S Unterhalter: Through the the different ages. Yeah.

343
01:12:14.390 --> 01:12:25.280
Gemma Moss: I don't mind if Tristan goes next. I think what it was listening to Claire. What it was making me think about was whether this, the political will to do this.

344
01:12:25.300 --> 01:12:37.139
Gemma Moss: and politics is always a game of risk management so written all over. Manifestos are an allegiance to the past. If you're the current lot in power.

345
01:12:37.360 --> 01:12:44.999
Gemma Moss: or a kind of take no risks with doing something different. If you're putting your hand up to take over.

346
01:12:45.388 --> 01:13:06.729
Gemma Moss: I think that if you count in Matt's rather than saying, we'll take academies out in an English context, that if you look to Scotland, if you look to Wales. There is more of a structure to having people sitting around a table and talking to each other. That doesn't cost much money. Maybe it's the hire of a room and a cup of tea.

347
01:13:06.900 --> 01:13:14.160
Gemma Moss: Whether it really leads to the connectivity we need going forward. I'm less certain of

348
01:13:14.180 --> 01:13:20.840
Gemma Moss: what I do think from the work that I've been doing, just reviewing what the evidence is on partnership

349
01:13:21.110 --> 01:13:37.009
Gemma Moss: is that you need a very strong sense of mutual interest that will keep those organizations that you want to talk to each other into the in the same room for long enough to be able to bring something out the other the other side. So

350
01:13:37.190 --> 01:13:54.309
Gemma Moss: I I think it. I think looking for low cost solutions doesn't mean you have to abandon imagination or flair, and if I can just pick up on Joe Malone's question, which is in the QAI think that means an evolutionary revolution. Joe.

351
01:14:04.140 --> 01:14:06.310
Elaine S Unterhalter: Thanks, Gemma. I

352
01:14:06.770 --> 01:14:15.169
Elaine S Unterhalter: it's going to be in my kind of stacking of the sequence. It'll be Ollie next.

353
01:14:15.350 --> 01:14:16.440
Elaine S Unterhalter: then.

354
01:14:17.980 --> 01:14:19.779
Elaine S Unterhalter: John! And then Tristan.

355
01:14:21.020 --> 01:14:41.880
Olly Newton: Okay, wonderful. So yeah, I think, my, my, take on the connectivity question. Elaine, your kind of example of tunnels and bridges were were quite structural. But I think it's the human element that we've taken out. So we've lost all the people who used to go around connecting other people up. We've lost education, business partnerships. We've lost connections we, you know, at every level we we've lost the kind of, because they don't have a direct

356
01:14:41.880 --> 01:15:06.809
Olly Newton: and kind of return on investment for treasury. They've all got cancelled over the over recent years. And actually they were adding so much value in connecting people up in just in the work experience space. Now, employers are telling us that they're getting so many phone calls from different schools, different colleges, different universities looking for work placements when that used to be all managed through somebody. So for me, that's the bit that we've lost. Unfortunately, that is the bit that costs money, and I know that is, that makes it a challenge. But I do think there are. There are plenty of things in there

357
01:15:06.810 --> 01:15:31.550
Olly Newton: in the kind of wider space that we should be doing, or that a new government could be doing that are low cost, high impact, particularly the things that we've all touched on around accountability. So changing progress. 8. Having a balance scorecard for schools and colleges having multimodal assessment. All of those things could make a massive difference, I think. I think in the fe space specifically, it's really hard to see a way forward without some additional funding, because, compared to the other sectors. They are the kind of

358
01:15:31.550 --> 01:15:44.689
Olly Newton: poor relation. So I think in in that particular sector. It's hard to get past the money conversation to the innovation. When when they're kind of worried about Fe in particular, compared to their cousins in schools and universities.

359
01:15:46.580 --> 01:15:48.840
Elaine S Unterhalter: Thanks. Ollie, John.

360
01:15:49.390 --> 01:15:51.590
John Yandell: Right. Well.

361
01:15:51.710 --> 01:16:14.210
John Yandell: what Claire said really got me thinking about the role of local authorities, and this seems to me to be absolutely fundamental to notions of connectivity in practice, but also addressing 11 second question. It's a cost-saving measure, because at the moment what we have is a massively inefficient, very expensive system, multi-academy trusts, academies.

362
01:16:14.380 --> 01:16:27.909
John Yandell: It would be much cheaper, much more efficient to return to a system where local authorities had responsibility for administering education within their area, and that would also enable the kind of joined up

363
01:16:28.060 --> 01:16:51.320
John Yandell: action that Claire was talking about in relation to education and other social provision and health provision, and so on, so that that achieves both of those things. Now, there are ways in which I think we shouldn't duck the fact that more money needs to be spent on public services, including education, and it is a great pity that the the likely contenders for the next Government

364
01:16:51.320 --> 01:17:00.959
John Yandell: haven't really grasped an agenda, sufficiently radical to encompass that. But here are some absolutely free

365
01:17:01.230 --> 01:17:23.789
John Yandell: costs were no better than free cost, saving measures that could be taken on July the 5, th and there's some things that be mentioned already. End. The phonics, check, end the ebac and Gcse. Gcse. Have no value in an education system where but virtually everyone continues in some form of education or training. Up to 18

366
01:17:23.790 --> 01:17:32.139
John Yandell: they're a relic of the past. They're a relic of the time when people left school in droves at 16. They they are not.

367
01:17:32.580 --> 01:17:34.710
John Yandell: They don't have a comparable

368
01:17:34.830 --> 01:17:51.579
John Yandell: qualification. In most other countries they have one leaving qualification, not this intermediate one, which only serves the purpose of holding schools to account in utterly trivial ways, so that would save huge amounts of money.

369
01:17:51.710 --> 01:17:54.729
John Yandell: The the other thing that that could

370
01:17:55.440 --> 01:18:09.220
John Yandell: easily be done on July 5th is saying, Ofsted isn't fit for purpose. It's also hugely expensive. It gets in the way of education. Yes, there need to be structures of accountability, but that isn't fit for purpose. Get rid of that

371
01:18:09.668 --> 01:18:19.460
John Yandell: and then we can get on to the serious and more difficult questions of teachers pay, and the precarity of work in higher education.

372
01:18:23.260 --> 01:18:32.354
Elaine S Unterhalter: Thanks very much. Everyone. I think this is a brilliant, that there are brilliance to do.

373
01:18:32.890 --> 01:18:34.320
Ann Phoenix: Please answer that.

374
01:18:34.320 --> 01:18:36.700
Elaine S Unterhalter: Austin. Sorry. Yes.

375
01:18:36.700 --> 01:18:41.520
Tristan McCowan: Don't worry if it I can. Yeah, I I can pass up the opportunity if you want.

376
01:18:42.120 --> 01:18:49.070
Elaine S Unterhalter: Oh, definitely, not. We want to hear. We want to have the comprehensive to-do list for July the 5.th

377
01:18:49.990 --> 01:18:57.780
Tristan McCowan: I was just smiling, Riley, at John's comments on Gccs, having just put my son through them for the last few months. Yeah.

378
01:18:58.990 --> 01:19:07.759
Tristan McCowan: just a a a very briefly, on on connectivity, in relation to universities. I mean, I I think the university community link is much

379
01:19:07.790 --> 01:19:15.320
Tristan McCowan: more it it's more problematic than than with with other kinds of education institutions. So I think there are 3

380
01:19:15.470 --> 01:19:21.319
Tristan McCowan: big problems. I mean, the 1st is ignoring it altogether. And if you look at the

381
01:19:22.002 --> 01:19:36.850
Tristan McCowan: I mean, look at the international rankings for universities. As as far as I know, only one of them has any acknowledgement of engaging with communities at all, and the proxy that it uses for that is income generated from industry.

382
01:19:39.390 --> 01:19:49.379
Tristan McCowan: The the second is, if that engagement becomes extractive. And this, you know, in a marketized system, usually engagement with communities is a way of generating income.

383
01:19:49.390 --> 01:19:58.109
Tristan McCowan: and the 3, rd I suppose the contrary one is is when it's then paternalistic is, if you do see us. Universities see their relationship with communities in a way of just.

384
01:19:58.260 --> 01:20:09.569
Tristan McCowan: you know, a large yes, of of, you know, gracing less advantaged communities with their with their wisdom. So I think it's we. We've got a massive challenge.

385
01:20:10.122 --> 01:20:11.970
Tristan McCowan: It's partly about acknowledging

386
01:20:12.070 --> 01:20:15.859
Tristan McCowan: the connections that already are there, but also about building

387
01:20:16.253 --> 01:20:24.380
Tristan McCowan: there's a huge amount of work to be done, and it's work that that brings needed transformation in both directions. But I think

388
01:20:24.390 --> 01:20:34.760
Tristan McCowan: it is a bridge, though just one final thing. It is a bridge, and it's not a obliterating the distinctions altogether. It's not sort of draining the water in between. And I think that's

389
01:20:35.150 --> 01:20:42.489
Tristan McCowan: it's important in the light of the the kind of anti university rhetoric that you get in certain

390
01:20:43.349 --> 01:21:05.760
Tristan McCowan: you know, entrepreneurial circles, the sort of Bill Gates, you know. The drop dropped out of college. And then look what he did kind of thing, and I think it it is. It is about a distinctive space for an education situation. It's connected, but it's it's it. And but there is still a porous boundary, because there is a value of having a distinctive space

391
01:21:05.770 --> 01:21:07.230
Tristan McCowan: for reflection

392
01:21:07.740 --> 01:21:10.709
Tristan McCowan: and for research and for critical

393
01:21:11.248 --> 01:21:16.422
Tristan McCowan: meetings encounters between people that that that gives higher education is valuable. Thanks.

394
01:21:19.860 --> 01:21:22.010
Elaine S Unterhalter: Thanks. Thanks, Tristan.

395
01:21:22.170 --> 01:21:26.450
Elaine S Unterhalter: And is there chance for just one last question?

396
01:21:27.190 --> 01:21:28.890
Elaine S Unterhalter: Yes, yeah.

397
01:21:28.910 --> 01:21:45.570
Elaine S Unterhalter: Okay. The the last question is saying that the ghosts I'm going to slightly rephrase it, but it's saying that the ghosts of Cummings and Gove are looming over this conversation, and we

398
01:21:46.080 --> 01:22:04.269
Elaine S Unterhalter: and I'm not quite sure if the in posing the question, the the person who's posed, it is saying that we must appease those ghosts, the the ghosts of with their invocation of marketisation and a particular vision of education.

399
01:22:04.844 --> 01:22:05.369
Elaine S Unterhalter: Oh.

400
01:22:06.240 --> 01:22:18.760
Elaine S Unterhalter: send them away! Banish them by kind of pour onto the ground these libations of good ideas, generous spirits, connection with

401
01:22:20.730 --> 01:22:34.869
Elaine S Unterhalter: connection with communities and connections with different ideas about education. So I will pose this question primarily to John, Gemma and Ollie.

402
01:22:34.890 --> 01:22:36.982
Elaine S Unterhalter: what is your

403
01:22:38.070 --> 01:22:41.770
Elaine S Unterhalter: and if there's time, maybe Claire and Tristan can come in. But

404
01:22:42.220 --> 01:23:06.619
Elaine S Unterhalter: what is, what do you think must be done with the harm? The wreckage of these ghosts? And what was, yeah, how do we talk back to them? And that, in a way, is my spin on the question about is it revolution or evolution. We we have to reckon with the past, and

405
01:23:07.000 --> 01:23:12.578
Elaine S Unterhalter: what the ground that is in front of us. How do we do that? So

406
01:23:13.620 --> 01:23:15.630
Elaine S Unterhalter: John Gemma.

407
01:23:16.090 --> 01:23:36.489
John Yandell: Yeah, okay, that's that's a question that could preoccupy us for some time. I feel, I I completely agree, Elaine, that the past isn't something we can ever leave behind us. We go on fighting the battles of the past, and we necessarily do. And actually, one of the things that Michael Gove

408
01:23:37.060 --> 01:23:39.620
John Yandell: did extraordinarily well

409
01:23:39.710 --> 01:23:48.480
John Yandell: was to mine the past and ideas about education in the past for his own

410
01:23:48.480 --> 01:24:12.889
John Yandell: very narrow sectarian purposes. So when in the post war period there was a significant attachment to the idea of grammar schools as engines of social mobility, as ways of creating a more just and equal society. Although those ideas were misplaced, they were ideas that were largely held in good faith.

411
01:24:13.070 --> 01:24:40.319
John Yandell: When Gove resuscitated those ideas in and around 2010 it was an act of extraordinary bad faith. It had already been demonstrated absolutely, conclusively that that meritocratic, so-called approach to education wasn't 1 that could possibly deliver any sort of more equal society, and we are still reeling from the effects of that massive act of bad faith.

412
01:24:42.500 --> 01:24:46.342
John Yandell: I don't think that it is a question of

413
01:24:49.600 --> 01:24:54.669
John Yandell: of propitiating anything that Govan Cummins did.

414
01:24:54.810 --> 01:24:58.409
John Yandell: I think we have a job to do in

415
01:24:58.700 --> 01:25:26.499
John Yandell: continuing to honour and pay attention to what can, in very broad brush terms be termed a history of progressive education, an attentiveness to the cultural resources that learners bring with them from the world beyond the school gates and that kind of links in with what Gemma was saying earlier, and I got interested in terms of stressing the importance of local knowledge and local need.

416
01:25:26.720 --> 01:25:39.220
John Yandell: And I think also there are resources that we can tap into in promoting a better version of education that are resources that never went away.

417
01:25:39.220 --> 01:26:04.210
John Yandell: but have merely become invisible under the weight of rhetoric from the neoliberals, and that is that what happens in classrooms up and down the country is always and everywhere much more complicated than is allowed for in the metrics of exam success, that much more interesting things happen in the interactions amongst school students and between school students and their teachers

418
01:26:04.210 --> 01:26:19.860
John Yandell: than there is room for on a spreadsheet. And part of our task within higher education is to be attentive to the complexity of the processes that go on in classrooms, and to attempt to

419
01:26:20.080 --> 01:26:29.959
John Yandell: to acknowledge that in ways that will defend education, what's valuable in education beyond the the easy metrics.

420
01:26:30.220 --> 01:26:41.969
John Yandell: i i i said, to begin with, Elaine, this could go on all night, and it probably shouldn't. But that that's at least gestures at some outlines of, I think, the resources that are available to us.

421
01:26:43.250 --> 01:27:05.189
Gemma Moss: I'm gonna try and come in very quickly and just follow on. From some of what John said. The question was about what needs to be revived. What needs to be cleared out and replaced. I think part of the elephant in the room, both around Brexit and around. Education is what we're not talking about. And this is what John said earlier on

422
01:27:05.190 --> 01:27:18.140
Gemma Moss: the the problem. With Blair's education, education is, it's an economic policy which is not addressing economic issues, and the elephant in the room is the inequalities structured into the current day

423
01:27:18.140 --> 01:27:41.750
Gemma Moss: market structured into employment. That's what leads people to demand Brexit and also means they're unsatisfied when Brexit arrives, because it doesn't do any of the things they want. We need a more equal economy. We need an economy which draws on the skills that Ollie has been talking about so so well this evening. And if we don't get that

424
01:27:41.750 --> 01:27:53.180
Gemma Moss: proper sense of what a broad range of skills looks like. Whoever you are in our society, we won't end up with a better workforce for childcare. So there, there's a kind of I think

425
01:27:53.240 --> 01:28:12.600
Gemma Moss: there's a bit of a smoke and mirrors going on with Gove and Cummings, in which they've managed to enable us to forget what is the real problem in the room by turning all of this into an attainment game in. I do think there is a responsibility of researchers to try and come up with metrics for social value.

426
01:28:12.600 --> 01:28:25.464
Gemma Moss: Now Harvey Goldstein and I had a bit of a go at that by trying to design a national sample that could do away with ofsted inspections and a high accountability

427
01:28:25.880 --> 01:28:36.639
Gemma Moss: regime. We've never managed to sell it to a single political party, and i i i think that brings us back to understanding what are the political risks

428
01:28:37.260 --> 01:28:51.139
Gemma Moss: that governments are deflecting onto education? And what are the risks that we need to make them own? Actually, let's turn it around that way round. Anyway, we're about to run out of time, and that's the best I can do. I'd like other people to.

429
01:28:52.880 --> 01:29:17.409
Olly Newton: And so, yeah, for for my toughense on on what we should revise. And this will be hopefully good news for Claire, because we asked for former permanent secretaries of education, and they all said that sure start was the thing that they would bring back. So there we are. I think that's the kind of strongest one for for my own area, I'd say, going back to the Tomlinson Review and the 14 to 19 diplomas, not exactly as they were. But we will really onto something then that could have been transformational.

430
01:29:19.830 --> 01:29:28.379
Elaine S Unterhalter: Thanks, Ollie, and I'll hand it back to you to to close. It's just been wonderful and rich to listen to you all, so thank you.

431
01:29:29.080 --> 01:29:43.450
Ann Phoenix: Thanks, Elaine, and I would certainly second that it has been wonderful and rich, so I hope that you will all join me in thanking our speakers tonight. They have been absolutely marvelous. So thank you all for that.

432
01:29:44.540 --> 01:29:45.285
Ann Phoenix: And

433
01:29:46.650 --> 01:30:10.490
Ann Phoenix: Can I ask that everybody here take some time to fill out the evaluation survey, please. There's a link in the chat, and we're particularly interested in hearing suggestions, suggestions for future topics. And I think from having heard tonight at the discussion. There are so many things that we would really love to be able to follow up.

434
01:30:10.510 --> 01:30:17.059
Ann Phoenix: And so we want to hear from you. What would you like to see followed up, or what new things do you want to see?

435
01:30:17.200 --> 01:30:17.896
Ann Phoenix: And

436
01:30:19.410 --> 01:30:32.760
Ann Phoenix: And the the briefing note is available? If you put yourself on the mailing list we we will send you a link, and tell you about the next discussion panel as well as well as the other program activities.

437
01:30:33.100 --> 01:30:42.130
Ann Phoenix: And finally, I'd like to thank you all for coming today and helping us to think through the issues that we've been discussing.

438
01:30:42.150 --> 01:30:56.300
Ann Phoenix: Please do join us for a future. What matters in education, panel discussion, and thanks again to the speakers who've made it so lively, interesting, and who all obviously need to get elected next week.

439
01:30:57.540 --> 01:30:59.440
Ann Phoenix: Thank you. Thank you.

440
01:31:03.470 --> 01:31:14.680
Gemma Moss: Thank you very much. And and Elaine, for sharing this so well, too, and also what a wonderful panel it's it's been great to listen to what other people have said. Thank you very much.

441
01:31:14.840 --> 01:31:17.000
Ann Phoenix: Absolutely. Thank you.

442
01:31:17.000 --> 01:31:18.250
Claire Cameron: Thank you, Gemma.

443
01:31:18.510 --> 01:31:19.749
John Yandell: Thank you, Gemma.

444
01:31:20.030 --> 01:31:20.830
Gemma Moss: Bye, Matt.

445
01:31:22.330 --> 01:31:31.550
Ann Phoenix: So I looked forward very much to seeing the the the blog, and everything else that comes from this cause. It really was absolutely brilliant.

446
01:31:32.620 --> 01:31:34.770
Elaine S Unterhalter: Great. Thanks. Everyone.

447
01:31:35.020 --> 01:31:35.740
Elaine S Unterhalter: Kid.

448
01:31:37.230 --> 01:31:38.170
Professor Lynn Ang: Well done!

449
01:31:51.880 --> 01:31:52.970
Ann Phoenix: I asked my scheme.

450
01:31:52.970 --> 01:31:53.970
Elizabeth Hudson: Very much.

451
01:31:53.970 --> 01:31:58.069
Ann Phoenix: Okay, thank you. And see you next time.

452
01:31:58.580 --> 01:32:01.310
Elizabeth Hudson: Yes, see you next time. Take care, have a good evening.

453
01:32:01.310 --> 01:32:02.709
Ann Phoenix: Thank you. Bye.

454
01:32:03.360 --> 01:32:03.750
Elizabeth Hudson: Bye!
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